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serve as anchors.
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IN A DAYCARE SETTING

Considering all the elements involved in a child’s day

* Chronological age
* Brain maturation

* Neurodiversity/
Sensitivity

* Level of emotional and
social development

* Family history (trauma)

* Stuck or guarded
emotionally

¢ Etc.

* Physical impact
of the space

Sensory input

Level of structure/
predictability

Social impact (makeup
of the group, dynamics
with peers)

Opportunities for the
children to release

Support from
other staff

Relationship with the
child (engaged their
attachment)

Level of stress

Level of insight
Capacity to be reflective
Preventive vs. reactive

Aim at co-regulation vs.
behaviour management

Type of response (posture,

tone, etc.)

+@+O=—

¢ Shift in child/adult
dynamic

Possibly an escalation
or a de-escalation in
the child’s behaviour

Outcome becomes
problematic or is
resolved

Debrief/follow-up?
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Self-reflection question
(2min)
*  When students are dysregulated,

how do | typically interpret their
behavior?

COMMON CHALLENGES WITH THE ADULT'S RESPONSE:

The child is:

* not listening

How can |

* being aggressive StOp/fiX it?

* etc.

THE PROBLEM: THE ANSWER:
child’s behaviour behavioural strategy
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<. COMMON MYTHS AND MISCONCEPTIONS

ABOUT CHILDREN’S BEHAVIOUR
6 a 0 (3

N e £ »

o ) = S T are

The child’s reaction 2 . ;
came out of nowhere; Children can choose Th:: ha;.’;:p';em:: betfc.)tre, C::uldrinfsh:ulld behable
they had no reason to to behave properly. ec Ib Shou et 0 ash O e:‘w 1l
behave like that. AL \rey neeciil:
(5 ' (6 (7 (8 BN
NWe !
The child has no excuse Children who are not We must address the Managing emotions has
to behave that way; disciplined will inappropriate behaviour to be taught and the
they don’t have a history never learn. immediately, if not we’re goal of SEL is
of trauma nor a diagnosis. giving it permission. self-regulation.

Children’s behaviour is communication.
Understanding the why helps us respond with empathy and support.

o VCostnt Interruptions
What We See ——» Refusal |

o —

Sensory overload

What is Being el
Communicated

Unmet relational needs

Reliving a traumatic
memory

Behavior is never random. It is a last-resort attempt to communicate an unmet need.

All behavior is a form of communication, and all communication is an opportunity for connection.

A NotebookLM
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Understanding Survival Responses

A friendly reference guide for recognizing dysregulation in our early childhood spaces.

3% Fight <f Flight Freeze
Nervous system mobilizes to confront stress Nervous system mobilizes to escape Nervous system immobilizes to protect itself
discomfort
Acting out Exhibiting numbness
Withdrawing
Behaving aggressively Refusing to answer

Fleeing the environment

Acting silly Giving a blank look
Skipping program activities

Exhibiting defiance
Seeming to sleep / Shutdown

Being hyperactive
Hiding or wandering

Arguing
Becoming disengaged

Screaming / Yelling

LET’S SHIFT THE QUESTION:

+@+@=‘

What is the child How is the context What is going on How can this be
trying to impacting the with me in this addressed
communicate? situation? current situation? preventively?
What do | know Is support available?

about this child?
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The Lens Shift: From Management to Support
Co-Regulation Lens
What’s wrong with this student? A What is happening for this student?
How do | stop this behavior? A BB Rle s s Y o
communicate?
How do | gain compliance? H How do | create safety?
How do | enforce consequences? A Vel sulppor’g regulatlon and
earning?
This perspective does not eliminate responsibility; it recognizes that students are
most capable of taking responsibility when they feel safe and connected.

PART 1:
The Child

10
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Context
e Chronological age .
* Brain maturation (capacity
for perspective taking)
* Neurodiversity/ Sensitivity
PART 1: * Level of emotional and
THE CHILD social development
 Family history (trauma)
* Stuck or guarded
emotionally
* Capacity to cope and adapt
* Other individual differences
11
Elements That Influence
° 9 ° °
Children’s Emotional Maturity
Factors in today’s world that can imqgact social-emotional development
Loss of ‘true’ play, Society’s tendency
and reduction of tFi’mey :‘:v‘::::i::ﬁ:zf:: e
spent outdoors. being calm’.
e Loss of family time :)O:i::\yf’:r?::::::ence e
(meals around a table, and self—contro.l
board game night). ::eeln;::::z (tI::esndon‘t
care of).
O us e
without stimulation). expressed (kids interpret that
emotional expression has having
repercussions for relationships).
s e O
ifata%, et cldhood utlies
aligt-he time). %
@ Emotional maturity develops through relationships, play,
emotional expression, and su i i
nao ‘p“,v,;?‘“ with age.
12
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Over-Scheduling:
Loss of Play & Nature: Lack of downtime to Screen Immersion:
Missing low-stakes settle the autonomic Disrupting equilibrium
environments to recover. nervous system. and creative expression.
Students today navigate <

a new reality that places
unprecedented stress on
their nervous system,
frequently arriving at
school with a heightened
threat response.

¢ Threat Response
Threshold

Without natural resets,
students lack the
capacity to reach a

Safe and Social state.
Neutral situations are
easily perceived as
dangerous.

The Modern Stress Reservoir

13

VULNERABLE CHILDREN EXPERIENCE STRESS ALL DAY LONG

O+

* Chronological age

+ —

* Neurodiversity/
Sensitivity

* Trauma

14
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Individual exercise (10 min)

Student Experience Mapping:
Imagine a full school day from the
perspective of a vulnerable student
and consider how their environment
impacts them.

15

Judgment last to develop

The area of the brain that controls “executive functions” — including weighing long-term consequences
and controlling impulses — is among the last to fully mature.
Brain development from childhood to adulthood:

5-year-old brain Preteen brain Teen brain 20-year-old brain
Dorsal lateral prefrontal cortex (“executive functions”)

Red/yellow: Parts of

Blue/purple: Parts of
brain less fully mature - _ brain more fully matured

Image from the National Institute of Mental Health; Paul Thompson, Ph.D., UCLA Laboratory of Neuro Imaging

16
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The 8 Key Executive Functions

The brain's essential command center: core cognitive processes that allow school-age children to organize behavior,

manage emotions, and achieve self-regulation.

o

Planning & Organizing Working Memory

Setting practical goals, creating
sequential steps, and managing
active materials.

Holding, updating, and
processing multi-step guidelines
actively in mind.

-] (o

Task Monitoring Self-Monitoring

Checking ongoing performance
during a goal and correcting
errors along the way.

Assessing own behaviors
dynamically to evaluate the real-
time social impact.

L 4

Emotional Control

Calmly modulating emotional
responses during daily transitions
and moments of stress.

&

Inhibition
Resisting sudden impulses,

managing reactions, and thinking
before action.

o

Shifting
Transitioning flexibly between

mental tasks, unexpected
priorities, or rules.

2 4

Initiation

Independently starting classwork,

chores, or physical tasks without
delay.

17

HIERARCHICAL ORGANIZATION OF THE HUMAN BRAIN

« Creativity «Language -« Values «Time «Hope

q

* Reflection
* Reasoning
* Executive functions

- Reward +Memory - Bonding -

- e

% BRAINSTEM

Adapted emotional
responses based on
arousal activation
(not always conscious)

ﬁ

* Innate reactions driven
by the central nervous
system (unconscious)

* Seeks for safety cues

Instinctive innate reflexes
(unconscious)

Dr. Bruce Perry (2021) What Happened to You?

18
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Maturation is Not Inevitable

Only in ideal conditions is a child disposed to maturation.
Trauma can stunt brain development

o The prefrontal cortex debuts its growth between 5-
ﬁ‘) 7 years old, continuing into the 20s and 30s.

Ideal Conditions 2

AN\ A

Hypersensitive Profile

> ‘\jM
For hypersensitive children or

Front those with trauma, this
foundational 5-7 year

year developmental gap is
delayed to 7-9 years old.

Temporal

\§

Brain of Child Exposed to
Neglect, Trauma and Abuse A NotebookLM

19

Healthy System
Audibry Auditory and visual stimuli are
and visual S - :
stimuli efficiently filtered, preventing

sensory overload.

Compromised System

The stimulus filter is impaired.
Sensory input floods the lower
brain (Brainstem/Diencephalon),
overwhelming the system before
it can reach the thinking Cortex.

= ‘Auditory and  s———
. visual stimuli ﬁ
i

Stimulus filter

A NotebookLM

20
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NEUROLOGICAL PROFILES

Sensory Processing Profiles

SENSORY SENSITIVE

Over-Responsive

Input feels too intense

«4x Covers ears to block or escape loud sudden
noises

A Exhibits fear or distress from daily
environmental sounds

¥ Highly sensitive to tactile stimuli like clothing
fabrics

W@ Prefers low light and avoids direct eye
contact

LOW REGISTRATION

Under-Responsive

Input is missed or un-processed

7= Difficulty tracking directions; benefits from
repetition

#® Generates own acoustic stimuli (humming or
self-talk)

¥ Often fails to notice minor bumps, pushes, or
touches

© Appears disconnected from immediate
physical surroundings

SEEKS INPUT

Sensory Craving

Actively searches for intense sensation

4) Prefers devices and TV at high, intense
volumes

®, Struggles to control talking pace or take
turns

W Constantly touches external textures and
surfaces

f#e Unintentionally invades others' personal
boundaries

21

BRAINSTEM

DYSREGULATED

1. Regulate
2. Relate
3. Reason

> REGULATED

Neuroscience has helped dispel the myth that
we need to think better to behave better.

When children are dysregulated, they have lesser access to their ‘thinking brain’. Therefore, the key is rather
helping children feel safe and grounded through structure/routine, predictability and adult support/co-regulation.

Dr. Bruce Perry (2021) What Happened to You?

22
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The thinking brain shuts down during emotional distress
When a child is overwhelmed, their thinking brain is not fully working.
They cannot process logic, learn lessons, or answer questions.
The Thinking Brain State Diagram
Thinking
Brain
Emotional
Center
A NotebookLM
23
i . SENSITIZED
E :
és 3. pe
3 |2
o |[—¢
L A ‘/,’ ...........................................
E: 4/ ; I i
= / NEUROTYPICAL
1'. . ){g. e £ U o Ao
b=
iy
“1
> Jl1=} ;
Daily challenge  Moderate stress  Distress — threat
Dr. Bruce Perry (2021) What Happened to You?
24
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Small group activity (10 min)

Expectations vs. Biology:

Refer to the brain scans of the "Youth
Brain" (amygdala) next to the "Adult
Brain" (prefrontal cortex). Have a
group discussion about specific rules
or expectations in your setting that
might be demanding adult-level
emotional regulation from brains that
physically have not built those
pathways yet.

25

The Youth Brain

Actively lit in
(limbic system)

The Adult Brain

Fully matured
Prefrontal
Cortex

Youth rely on innate reactions driven by the
central nervous system. They seek safety
cues and respond instinctively.

Adults rely on the Prefrontal Cortex for reasoning,
executive functions, and weighing long-term
consequences. This area is among the last to fully

mature (developing into the 20s and 30s).

We cannot expect adult emotional regulation from a

brain that physically has not built those pathways yet,

13
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PART 2:
The Daycare Context

PART 2:

THE DAYCARE
CONTEXT

”

* Physical impact of the space
* Sensory input

* Level of structure/
predictability

* Social impact (makeup of
the group, dynamics with
peers)

* Opportunities for the
children to release

* Support from other staff

~

N\

\

28
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THE DAYCARE

CONTEXT

Self-reflection question

(2min)

What does your group look like in
terms of size, grade level, same age
vs. mixed-age, individual student

need, etc.

29

. T

The Crucible of the Daycare Context

Classroom

]

=

"~ Daycare )b :

1 |

Single cohort, static size.

Group
Dynamics

4 Often larger groups, mixed-age *Q ;
ranges, children arriving from |
multiple classrooms simultaneously. |

Mid-day, stable energy.

Timing &
Energy

Early morning variable states; ",4:‘ y
Afternoon decompensation aftera /¢
full day of cognitive load. [‘ '

<

&

Teacher-directed, rigid pace.

Structure

y

-
Flexible, child-directed, highly /‘ %
fluid. /

v NG,

T ——

Conclusion: Behaviours seen in daycare will inherently differ from those in the classroom.

ar

A NotebookLM
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The Environment as

ﬁ ‘ R% ‘ O ‘ ':Q\'

Calm Connection Safety Support
Soothing senses Inviting spaces Predictable & supportive The right conditions
reduce stress. foster belonging. environments build security. help us regulate.

@ When the environment supports regulation, we can show up as our best.

COMMON CHALLENGES WITH THE ADULT'S RESPONSE:

] How can |
I stop/fix it?

THE PROBLEM: THE ANSWER:
child’s behaviour behavioural strategy

32

16
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VULNERABLE CHILDREN EXPERIENCE STRESS ALL DAY LONG

+@+ =

¢ Level of structure

* Dynamics between
these two peers

¢ Opportunities for
the children to
release

33

The Invisible Load of Unstructured Tim;

Children have fewer
~ external structures
guiding their behavior,
~ leading to complex
social demands. With a
larger child-adult ratio, )
- students are forcedto £
independently manage: (

transitions with

y N

/ Increased need\
for play, movement,
connection, and
~_emotional
_ release.

Managlng \
peer conflicts
|_qdependently ;

The Vulnerable Profile: For children struggling with executive functioning, sensory
processing, or emotional regulation, this lack of structure is unlquely exhousnng

Navigating rapid

less prepoljcy,

17
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The Purpose in the Chaos

Unstructured settings are challenging, but they are
developmentally critical. They provide the authentic
context needed to practice foundational lifelong skills.

“| creativity and

Developing

imagination.

Practicing
social skills in
authentic,
unscripted
contexts.

Exploring
interests and
o preferences. Experiencing

I?;_uﬂdlng d true agency
resilience an ard

adaptability. competence.

Redefining the Adult Role

The Misconception:

Unstructured

environments require less

adult involvement.

The Reality: They require a

different kind of involvement. The
goal is not to eliminate challenges,

but fo ensure relational support.

The Anchor

@ Monitoring emotional states.
@ Supporting peer interactions.

@ Facilitating problem-solving.
@ Providing emotional and relational safety.

S

F 3 'h‘-‘.( ) 4 /

@ Helping children recover from disappointments.

A NotebookLM
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Friendship skills are developed,
not automatic

Taking turns
and sharing
ideas.

Entering play
appropriately.

Peer Compromising
Relationships R

Reading
social cues.

Including
isolated peers.

Daycare is the primary laboratory where children actively practice these skills,
requiring explicit instruction rather than just supervision.

37

The educator as a
relationship facilitator

e .
St -1

Intentional Cooperative Noticing &

Pairing Facilitation Reinforcing
Strategically matching children Designing and guiding Actively calling out and praising
to complement strengths and activities that require positive interactions to reinforce

collaboration rather than the desired social behaviors.
parallel play. Explicitly helping isolated children
connect with the group.

scaffold emerging social skills.

38
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Reframing conflict as a learning opportunity

The Old Way (The Judge) The Intentional Way (The Bridge)
| Adult intervenes | ( Adult remains calm and neutral )

S 2
‘ C Helps children identify feelings )

| Asks “Who started it?" | L
( Encourages perspective-taking )

Guides problem-solvin

| Seeks to “fix it" | ( g . )
l C Supports relationship repair )

Outcome: Blame and missed learning. Outcome: Child feels heard, understood,
and builds negotiation skills.

Conflict is a normal, vital part of social development.
The goal is not elimination, but education.

s - S
Exercise in dyads (10 min)

Roleplay: From Instructor to Anchor:
Present a common scenario involving
an unstructured play conflict, such as

THE DAYCARE two children arguing over how a game

should be played. Ask the staff to
CONTEXT roleplay the situation twice. The first
time, respond as an 'Instructor’, trying
to eliminate the challenge. The second
time, respond as an 'Anchor’, focusing
on supporting peer interaction instead,
helping the children to recover from
disappointment and facilitating their
own problem-solving.

\
\

40
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PART 3:
The Adult

PART 3:

THE ADULT

P
* Relationship with the child N
(engaged their attachment) \

* Level of stress

* Level of insight

* Capacity to be reflective
* Preventive vs. reactive

* Aim at co-regulation vs.
behaviour management

* Type of response (posture,
tone, etc.)

42

21



A Brain-Based Approach in a Daycare
Context

Catherine Korah and Kerrie Bremner,

CEBM

s S

N\

Individual exercise (5min)

What specific student behaviors
trigger judgment in me?

Trigger Mapping: |dentify personal
triggers and typical reactions.

\

43

COMMON CHALLENGES WITH THE ADULT'S RESPONSE:

The child is How can |

being stop/fix it?
oppositional

THE PROBLEM: THE ANSWER:
child’s behaviour behavioural strategy

44
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VULNERABLE CHILDREN EXPERIENCE STRESS ALL DAY LONG

+©+®=

* Relationship with
the child

* Level of stress

* Type of response
(posture, tone, etc.)

45

The baseline

Calm meets Calm. The nervous systems resonate
in safety. The baseline is maintained.

The escalation

+

Chaos meets chaos. Without an anchor, both
nervous systems escalate into a mutually
destructive survival response.

The anchor

o 1?’ : &
_+_

The adult’s grounded nervous system absorbs and
neutralizes the child’s dysregulation. The child is
anchored by and mirrors the adult’s calm.

The contagion

+ A
A regulated child cannot withstand a

dysregulated adult. The adult’s stress state is
biologically contagious.

Suleted
classroom®

Ueh cotegulie

46
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Cultivating natural influence through
secure attachment

Daily Rituals: Create Leverage Interests:
consistent, predictable Learn and actively use
moments of connection children’s specific

upon arrival and interests to strengthen

\ departure. the relational bond.
Find Commonalities: Ensure Universal
Explicitly highlight Anchor: Guarantee
between the educator least one exceptionally
and the child. strong connection with
an adult in the room.
47
Regulation Before Expectation
The Trap: Traditional Sequence The Scaffold: Trauma-Informed Sequence
EXPECTATIONS
8 :—— = S
A ‘ Step 2: Regulate
Irl])(iﬁ?essid with presence.
‘ Step 1: Notice the '
nervous system.
scalation =, = ~
This isn’t permissiveness; it’s prioritization.
We are not lowering the bar; we are scaffolding the ladder.
48
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We are interacting nervous systems, not just exchanging words.
Behavioral Management Co-Regulation
= Instru 5 —
W‘
A child’s nervous system is fundamentally porous. They do not self-regulate;
they “borrow” the regulatory state of the nearest dominant adult.

49

Neural Resonance:
The Biology of Calm

State of Overwhelm

The Anchor: Grounded baseline

Attunement

Return to Learning State

Calm meets Calm. The adult’s grounded
nervous system absorbs and neutralizes
the child’s dysregulation.

A NotebookLM
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We are not lowering the bar;

Step 4:

We are scaffolding the ladder. Vall independent

Step 2: Prompted
Co-Regulation

Step 1: Full The child recognizes

3 . dysregulation and seeks
Co Regmatlon out a trusted adult based

The adult provides all on a known cue.
regulatory support; child

cannot regulate without

direct intervention.

Expecting premature self-regulation from a brain in survival mode triggers further threat.

Self-Regulation

7 e | The child recognizes
Step 3: Gllld?d their state, selects a tool,
Self-Regulation and retums to baseline

The child uses strategies LTI T

independently but
requires the physical
proximity of a calm adult.

True self-regulation is built through thousands of micro-interactions with a safe adult.

A NotebookLM

The Operating Metaphor: Reacting vs. Setting

The Thermometer

Reacts to the environment.

Merely rises and falls with the
student’s emotional state.

Driven by the heat of the moment.

The Thermostat

Sets the environment.
Holds a steady temperature.

Acts as a stabilizing anchor
for co-regulation.

52
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@ The Thermometer Adultﬂ @ The Thermostat Adult O
(Coercive Regulation) (Co-Regulation) \ 4
7
Awareness " Awareness
Focuses entirely on the child's 3; Willing to regulate own brain before
behavior; ignores own sensations. = disciplining. Senses own body.
\
-
Tone . Tone
Loud, aggressive, escalates to stop y Y Assertive, soothing. Uses prosody
the behavior. as a tool to drain off negativity.
\,
o ( B
Reaction Response
Retaliates to hostility. Gets caught Absorbs hostility. Models deep
in a toxic “serve and return” power , ' breaths or pulse-taking. Holds a
struggle. Brain state rises and falls @ steady emotional temperature
with the student. L regardless of the room's chaos.
| A Thermometer reacts to the room. A Thermostat sets the temperature. [a
| N
; . i s /) NotebookLM
53
The Anatomy of a Regulated Presence
i ™
Mind (Awareness): Face (Expression):
Self-reflective. Exploring why rather Receptive, relaxed facial muscles.
than jumping to consequences. (Students constantly scan for
safety cues).

4 N —
Body (Posture): aw N
Soft posture, relaxed shoulders. VO'C? (Tone):

Non-threatening proximity. Speaking slowly and warmly.
N Tone is more powerful than
- vocabulary.

Lungs (Breath): b £

Slow, steady, audible breathing.

(Providing the biological

rhythm to borrow).
g _/

Co-regulation doesn’t happen in a manual.
It happens in the hallway, the classroom, the cafeteria line.
A NotebookLM
54
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The Anchor Protocol for in-the-moment crisis.
1. Stop & Regulate Self
You are the anchor. Take three
-2 slow breaths, drop your
“O  shoulders, and unclench your
jaw before you intervene.
5. Name the State 2. Reduce Demands
Wait for their body to calm. ’ The thinking brain is offline.
0 Validate the physiological state Immediately remove instructions,
without judging the external questions, and pressure.
behavior.
4
4, Stay Close (With Choice) 3. Match & Slow Breathing
o o Usea proximity slider approach. ..|||||.,. Model steady breaths audibly.
' ' Offer comfort (space, parallel Lower your voice and speak in a
| “—W presence, or a physical tool) but do x? l‘x steady, warm, and moderate tone.
i ==0= ot force it. Kneel to balance power. &—/
\ B wew’
A NotebookLM
55

The Master Co-Regulation Matrix

DO: The Regulated Adult Dimension DON'T: The Reactive Adult

Grounded, takes 3 slow breaths Mindset Takes behavior personally 4\/\»/\//\//\
Open arms, gentle expression Body Language Crossed arms, pointing fingers
Eye-level, parallel stance Spatial Presence Toweri?gé :ggtrfzrc\teational
Slow, quiet, warm tone Voice Matching volume, retaliating
Narrate, validate, offer choices Communication Interrogate, dismiss, demand ‘/\/A/\
Delayed until calm (Repair) Consequences Imposed during crisis (Shame/Exile)

56
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Stay close, but not too close

Some children want you close. Others need space but want you to stay nearby.
Offer comfort they can accept—comfort helps the child’s brain calm down.

Comfort Choices

Proximity Slider @ @I

skrkars | | ospors

Needs Close - Needs Space
Contact (Hu Stay Nearb
Their Cues ,r"‘ (#\
Favorite Object Hug
A NotebookLM
57
[ —————— A ]
The Body: De-escalating through physical presence
-
The Confrontational Stance The Parallel Stance
- P
e N
DON'T use threatening body language. Avoid DO practice parallel regulation. For students with autism
towering over, crossing arms, or pointing or trauma histories, sitting or walking alongside them
fingers—biological cues of threat. balances power and reduces confrontational threat.
W “ Get to eye level and keep facial expressions gentle.
A NotebookLM

58

29



A Brain-Based Approach in a Daycare Catherine Korah and Kerrie Bremner,
Context CEBM

What Co-Regulation Sounds Like

These are not scripts to memorize, but grounding options for adults who want to stay connected.

When a student shuts When a student When a student begins
down completely:  § refuses to participate: to escalate:
“It’s okay to need ‘ “You don’t have to talk “Let’s take a few

some quiet. I’'m going ‘ right now. I'll be here breaths together.

to sit near you fora — when you'’re ready.” _ We can handle
bit.” this.”
Building agency in ‘ Building agency in the
moment: moment:
' “Thatwasalot.'m ™" ! Instead of asking I
‘ proud of you for “How can | help?”, try
getting through it. asking “What would
Let’s talk.” help you right now?”

)

A NotebookLM
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Systemic Support: We Cannot Pour From an Empty Vessel

_——— Adult Regulation

If an educator is burned out, running on empty,
they cannot be emotionally available for a
dysregulated classroom.

Adult
Capacity

/ - Student Co-Regulation
- Our students count on us to
\ , have calm to share with them.

Student Calm =

What fuels the adult’s vessel?

o, AR

Protected time Compassionate leadership Regular trauma-informed Spaces where
for planning communication professional learning staff feel seen
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Modeling repair builds trust more effectively
than never getting it wrong.
L
The Rupture Sk / / The Repair
Ruptures are inevitable. When an Scripting the repair: Repair is co-regulation applied to
adult loses their cool or a student I'm sorry I raised my voice. You relationships. Wait for regulation,
has a melt down, the connection is didn’t do anything wrong. I got revisit without blame, and focus on
severed. Regulation isn't about frustrated, and that’s not your fault. metacognition over consequences.
being unshakable; it's about being We'll figure it out together.
reachable.
M Gemini Notebook
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P - -~
Individual exercise
(5min)
Somatic Toolkit:
Build a list of regulating strategies that
work for you.
62
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PART 4:
Key Elements
to Consider

63

* Building attachment

*Value of play and
emotional expression

PART 4:
KEY ELEMENTS * Prevention and
TO CONSIDER intentionality

* Power of teamwork

* Family engagement

64
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STUDENT ATTACHMENT,
BELONGING AND MATTERING
Cultivating deep connections and a secure

base, ensuring every child feels valued,
seen, and integral to the community.

65

The Connection Pyramid

Mattering (Significance)

Adults know their stories, acknowledge feelings,
assign meaningful responsibilities, and ensure
their presence is indispensable.

Belonging (Community Acceptance)

Achieved when children are greeted warmly,
interests are valued, and they see themselves
reflected in the environment.

Attachment

(Emotional Safety)

Built via daily rituals of connection,
highlighting commonalities, and
celebrating effort to create
baseline resilience.

A NotebookLM
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Engineering ‘Mattering’ ‘,{

RELEVANCE ¢ IMPORTANCE ¢ ACKNOWLEDGEMENT /

|
~ \9' ’

Being Seen

Having Purpose

Adults know their names,
unique interests, and
personal stories.

Their ideas are valued
and implemented.

You are
\" Their presence is actively w significant.
noticed and appreciated. \  Your absence
\“\\ would be felt. //

\“ They are given meaningful,
age-appropriate responsibilities.

\’ Their effort, contribution,

\’ Their contributions are
and growth are celebrated.

recognized and celebrated.

Mattering goes beyond basic belonging.
It transforms a child from a passive attendee to an active stakeholder in the school ecosystem.

4

THE VALUE OF PLAY AND
EMOTIONAL EXPRESSION

Recognizing play as the primary language of
childhood, fostering emotional release,
self-regulation, and creative exploration in a
safe space.

68
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Play weaves together emotion, thought,
sensory stimuli, and motor action.

Prefrontal Cortex Motor Cortex
(Executive Function & (Body Development)
Problem Solving) Strengthens fine/gross
Switches on the brain’s motor skills, balance, and
default mode network—the spatial awareness. Having
system behind insight and a body that moves well
flexible thinking. Safe place releases emotions.
to take risks and make
mistakes.

Limbic System
(Emotion & Regulation)
Where “mixed feelings,”
impulse control, and the
flexibility of later maturity

Language Centers
(Communication)
Stretches vocabulary,
storytelling, and perspective-
taking without the pressure

of “getting it right.” first take root.
A NotebookLM
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The multi-dimensional benefits of
dramatic and small-world play.
Self-Confidence @& e
gg Cl'l‘ildren become agents in their own lives. WSS ..ol 23>
o e .
; [\ -~
Self-Care & f . \
Fine Motor Dramatic & Social & Emotional
Unconscious practice of | . S ll w l d __________ Learning
zippering, buttoning, and ma or Fosters empathy,
precision object 2 &' p| a cooperation, and conflict
manipulation via Y BaE resolution by trying on
/__costumes and props. l E different
% % : characters. @Lg’
Cognitive Flexibility & i\
&« \ Working Memory S z
%_ ’ Switching roles, adapting to R e ¥ @
unexpected scenarios, and holding
1) complex storylines in mind.
A NotebookLM
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The Danger of Suppression

> ' - ,{ ‘\\\
' The Reality: What happens when
emo:cigns are SUPPRESSED?

Perfect emotional containment.

When emotions are suppressed rather than processed, they emerge as tangled,
challenging behaviors. Emotions demand to be released and expressed.

A NotebookLM
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Play is the
Release Valve

Unstructured play is not just
“free time.” It is the biological
mechanism children use for
playing out emotions.

Key Insight: Play allows trapped
emotional energy to safely move
through and exit the nervous
system.

-
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The Vitality of the Outdoor Sanctuary

The Grounding Effect Anxlety Management Physical Mastery Multi-Age Socialization
Nature softens defenses Risky play allows children Endless space builds Open contexts foster
and lowers internal alarm to gage sensory output fine/gross motor skills, caregiving and knowledge
levels, making it easier to and overcome feelings of endurance, and spatial transmission outside

access feelings. powerlessness. awareness that cannot be structured, same-age

replicated indoors. daycare models.
T
M Gemini Notebook
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The Three Biological Pillars of True Play -

1. Not Work \, 2. Not For Real
Goals and performance are 1. 2 N Ot Play happens: outsjde
the language of work. Play N t W k Q everyday reality. It is a

focuses on the activity, 0 or For Real consequence-free-zone.
not the outcome. ;

: &
= 3. Expressive &®
7 Exploratory \" <
The child has their hands onthe ¢ \Q
“\, steering wheel. They are active
= A NotebookLM
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Structured vs. Unstructured Play:
The Diagnostic Matrix E
Unstructured Play Structured Play
(Free Play) (Guided/Rule-Based) |
Agency Child-led and completely open-ended. Adult-guided and bounded by rules.
| ‘
Esatis Process-oriented (spontaneous, for its Goal-oriented (focused on specific
own sake). learning objectives or outcomes).
: Open-ended/non-traditional (e.g., Prescribed (used as designed to
Material Use using a block as a phone). complete a task).
Adult Role Minimal; adult acts as a silent High; adult controls the process and
observer or stage manager. dictates the outcome. J
A NotebookLM
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Six “Emotional Playgrounds” that invite expression.

e

Bypasses words; pulls
feelings out through sound

Unblocks physical tension; Provides a veil of safety
makes space for unguided (props/puppets) to express
and vibration. movement without judgment. scary things one step removed.J

Focuses entirely on process and Grounds the nervous system,
inner expression, outward—zero softens alarm, and engages

focus on a final product. J

—

Nature

sensory awareness.
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’ ’s Role: S i ithout hijacki ‘
. The Adult’s Role: Supporting without hijacking.
- Elfgle ’,‘ \
Ohserver Stage Manager Co-Player | Plax Leader/ \
: b Organizes the Plays along as a i Director - >
! Close proximity, environment, time, and subordinate (e.g., patient A Models, prompts, or
authentic observation, open-ended materials in a doctor's office) to \  directs play toward »
\ no interference. to inspire play. support without taking specific educational
the lead. objectives. v
Takeaway: The adult’s involvement dictates the type of play: Shared
agency is where learning is meaningful

77

AN APPROACH BASED
ON PREVENTION AND
INTENTIONALITY
Proactive strategies and thoughtful
planning to anticipate needs and

create supportive conditions,
minimizing stress and challenges.

78
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Intentional Practice
Intentionality means making thoughtful decisions about:
( - How transitions . - How relationships |
are structured. ) ‘ . are nurtured. y
- How N——— m—— - How expectations
environments are are communicated. ‘
arranged. ‘ j ‘ \
Be intentional with the time you have with your group. Plan ahead of time certain games and
activities that work towards a specific goal (e.g. emotional literacy, social skill, etc.). "
79
The Intentionality Spectrum
Reacting to Problems Creating Conditions for Success
Waiting until problems arise. Focus is on Making thoughtful decisions about
stopping difficult behavior in the environmental arrangement, structuring
moment. High stress, constant transitions, nurturing relationships, and
firefighting. communicating expectations. Getting
ahead of stress levels by monitoring
emotions early.
A NotebookLM
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THE POWER
OF TEAMWORK
Emphasizing collaboration among
educators, staff, and children to build a
cohesive, supportive learning environment.
81

Teamwork anchors the ecosystem

improves
holistic

program

quality.

Children closely observe
how adults communicate
and collaborate. Staff
relationships model the
exact social skills we
expect children to learn.

better, faster
problem-
solving.

creates
consistency
for children.

drives

82
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- Shared vision: Team members

Characteristics of anderstandand ork ovard
Effective Teams: - Mutual respect: Differences in

experience, perspective, and
expertise are valued.

‘ o Open communication:
Information is shared
clearly and respectfully.

- Collaborative problem-solving:
When challenges arise, effective
teams ask “What is happening?”,
“What might the child need?”,
“How can we support one
another?”. Rather than assigning
blame, the focus remains on
solutions.

- Psychological safety: Team
members feel comfortable
asking questions, sharing
concerns, making

mistakes and seeking support. £

Catherine Korah and Kerrie Bremner,

CEBM

84

Focusing on solutions as a collective ensures that the adult nervo
. system remains regulated, which in turn co-regulates the child.

Collaborative Problem-Solving in Action

When behavioral challenges arise, effective teams do not isolate the issue or assign blame
to a specific educator. They utilize their psychological safety to ask systemic questions.

What might
this child need
right now?

: Collaborative
Solution

42
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The Strategic Tag Out

Permission to Pause

Finding the ability to regulate means knowing
when you have reached your biological limit.
Give yourself permission to pause the
interaction and ask a colleague to step in.

Initiate Tag Out Protocol &

The Protocol

Recognizing you are too stressed to co-regulate
is not a weakness; it is a professional safeguard
that prevents further escalation.

struggling '

85

FAMILY ENGAGEMENT
AND COMMUNICATION

Establishing strong, transparent
partnerships with families,
bridging home and daycare for
holistic child development.

86
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Redefining family engagement

Daycare

Meaningful partnerships go beyond communicating Core Action: Respecting diverse family structures
schedules, upcoming events, or behavioral incidents. and experiences while creating genuine

True engagement requires building trust, sharing opportunities for participation. Families are the
perspectives, and working collaboratively. child’s first and most critical relationship.

87

Families as Collaborative Partners

Families are a child's first and most important relationships. True engagement requires moving
beyond simple information sharing to build trust, share perspectives, and work collaboratively.

G,

e?‘a 4
Information Sharing: True Engagement:
Schedules, Events, Incidents Trust, Partnerships, Collaboration

Transforming the Interaction:

Greet families warmly each and every day.
Share positive observations regularly, not just incidents.
Actively invite family input and feedback on program decisions.

Create meaningful opportunities for participation.
. Deeply respect diverse family structures and lived experiences.
A NotebookLM
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Moving beyond information sharing
Information Sharing True Engagement
One-way delivery of facts. Two-way dialogue that invites input and
feedback.
Primarily incidents, schedules, and Regular sharing of positive observations
logistics. and shared developmental goals.
Interaction peaks during challenges or Relationships are built through everyday
administrative needs. interactions before concerns ever arise.
89
Building the Family Bridge
Navigating Difficulties:
Begin with strengths, stay curious,
and focus on shared goals. p
B
& :
Daycare Family
Assume Build Early
Positive Intent Estableh
Families do their partnerships
best with through daily
available positive
resources. observations.
90
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Navigating Difficult Conversations

When concerns inevitably arise, the foundational ecosystem you have built
allows you to approach the conversation as an ally, not an adversary.

The Collaborative Mindset:

1. Begin with Strengths: Anchor the conversation in what
the child does well and where they are thriving.

2. Stay Curious: Approach the behavior as a puzzle to
solve together, rather than a judgment to deliver.

3. Focus on Shared Goals: Realign both the educator and
the family on the ultimate objective: the child’s well-being
and success.

4. Maintain Partnership: Ensure the family leaves feeli
equipped and supported, not blamed.

PART 4:

Reflection
exercise

Small group discussion (10 min)

Conversation prompts:

¢ Does our environment communicate that children
belong here?

*  Would every child in our program be able to
identify an adult who knows them well and
genuinely cares about them?

* Are we spending more energy responding to
problems or creating conditions that reduce the
likelihood of problems occurring?

* Do families feel like partners in our program, or
simply recipients of information?

92
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CEBM Resources

93

Understanding
Frustration
Build-up

Riverside School Board

Spring 2018

E: \’ |
S\ |

This information is a collaborative collection of suggestions made by Daycare Technicians and Daycare Educators
from Riverside School Board during a workshop facilitated by Martine Demers, Behavior Consultant, RSB

Playing with emotions

* Role play, Emotion charades

*  Matching card games, Inside
Out board game

= Emotions Bingo.

= Making puppets and creating
skits

*  Drama, dress-up & acting

= Emotions Pictionnary - draw
faces and have others guess
‘Would you rather’ game

= Create ‘Public Service
Announcements’ - video and
play for other age groups

e ol

e

Respecting personal space

An ongoing challenge for some students, some activities which can help

+ Puppet shows on personal space
+ Astactivities - especting areas/zones with different materials/colors
* Learning about different cultures

+ Social dance, yoga, gymnastics, Just Dance’ videos

= Creating different stations (work, quiet time and play)

= Hoola-hoops, skipping ropes, cushions for individual seating
= Badminton, relay races and relay games

= Board games that require two children to face each other (chess,
checkers, connect four, etc

*  Tag games without touching - use of hoola hoop, Rabbit hole game,
Waddle game.

*  Building games within a designated space - eg. Lego, Straws'n
Connectors, K'Nex, Plus Plus Blocks

* Team sports - demonstration, support and reminders

* Needless to say....this is an ongoing process and for some this will be
something to be addressed and supported throughout their elementary

‘The Way I Feel by Janan Cain
- o

A

How Are You Peeling? By S.Freymann & J. Elffers
Children will love this funny perspecive wit i ege!

94
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Examples of
de-escalation
techniques

of de i hni - y

When in a situation where a student is upset/overwhelmed and escalating in their reaction:

Catherine Korah and Martine Demers, CEBM — https://www.cebm.ca/ - November 2024

If the student displays a freeze response and tends to shut down and not respond to the
adult, itis sugeested to give them some space, not force them to interact beyond their
ability, and honouring their rhythm.

If the student displays a flight response and tends to run away and hide, it is suggested to
set up a predetermined alternate safe space in the school where the student can go to and
cocoon.

If the student displays a fight response and externalizing/explosive behaviours (e.g. kicking,
hitting, throwing objects, destroying property, etc.), it is suggested to remove any
audience. If possible, taking the student, who is willing, for a walk or accompanying them
to a safe and private space (being careful about not forcing them — taking them by the wrist
when they are not willing to follow is considered to be a hold)

Honouring the student's personal space ~ keeping a safe and respectful distance that feels
comfortable for the student (needing to consider individual differences in terms of
tolerance for physical proximity) — asking if you can sit next to them (if they say no,
maintain a greater distance). No need to be in close proximity; however, must be able to
see them well to ensure safety and supervision.

Being mindful of being neutral and non-threatening in our verbal, non-verbal and
paraverbal cues (e.g., triggering language, tone/volume of voice, speech rate, body
positioning, facial expression, sudden gestures, walking fast towards the student, etc.)

Being aware of our own level of stress, affect, emotional intensity, and type/level of energy
reflected - remaining calm and reflective (having another adult help out if needed).

Avoiding intense eye contact (this can feel quite threatening to some students). Sitting
side-by-side or standing at an angle can help with this.

Demonstrating active listening; reducing the amount of talking and allowing for moments
of silence. Modeling deep breathing techniques, naming as something that helps you (no
need to pressure them or put too much attention to it; students often mirror what we do).

Being empathetic and non-judgmental; focusing on the emotion(s) experienced by the
student rather than their behaviour.

Offering support or a pause; trying to accommodate and reassure the student.
If possible/available, providing a space for them to let off steam in a safe manner.

Avoiding getting caught in a power struggle, anticipating potential refusal from the student
and perceiving their challenging questions/comments as needing to vent.

Moving away from trying to teach a lesson or reason with the student, especially when
their behaviour appears erratic and irrational - waiting until a more appropriate time to
address the situation (when the student is regulated/calm and receptive/open to the
adult).

Setting simple, concise, and realistic limits by offering options/alternatives in a supportive
manner; being careful to not overload with too many directives. Only offer options that are
viable.

Allowing time for decision making and choosing wisely what is insisted upon. Keeping
conversation simple and clear, avoid overtalking as this can be both confusing and
frustrating.
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Making sense of the preschooler

https://www.cebmmember.ca/k4-k5-practices

= Traits at each Tier - K48 Tt
Tier 1 universal practi

measures nplace "

N

exploringlearning new things a tocs of time

o Playtul (thei obis to play - play s the

o
oo aits ovservd a Tir 1 in torms of

of
or respito (some children at Tier 3 may also

and

 Atsodisplayssome o the same
500 abilty for magination and betoves | egocentiem Chvaredt Tt T mrarm of cuioas
rmagic Payiiness,
a
thomls they gt mostal 2 nimes ot
N
Pl interests regular basis - agitated restless energy
e, a
R for

they should" be doing, sometimes they | o Gan be riggered emationally for a

the next (can only feel one emationata | 1 paquires supportand

don'twork, but has a certain lovel of
abiliy to verbalize their emotions

regulation when overwhelmed 2

emtionally

hr boa
trust towards the adut, and it may
be difficult to achieve it —not easy
with new adults.

butcan
be casily regulated with the help of an.
adult

9 Needfor attachment - difficulty with
separation from home (Sept. and
following time away from school, such as
holidays)

Catherine Korah and Martine Demers, CEBM - Dec 2024

o
theirway

Frustration may be omnipresent with the
child - difficult at times to get them out of
it

Emotional riggering may lead to big
outburst/meltdowns that are diffcult to get

outof—childma
recognize or vert
Requires ongoin|
accompaniment|

when overwhelr
Absent or fragile
challenge the rel
present)

Atayears old Atsyears old
a eir )
g
function abilfies place) - beginning stages of executive
rolationship with oneself 5 Still gotting to know themsalves (likss,
st otc)
o Aso,
2 o

to'olf o others (this triggers many fears.

Reacts on impulse with lttlo or nofilter

attimes the beginning stages of
Considration for others

hold two perspectives at onco, which

will dopend on the child and their abilty to

towards others)

altored

enough abillty o hold on when apart

interest) also noeds to move

812 | o
min - this depends on the activity at hand
and the child ), need: 2
(high energy) tired/Mungry or have other noeds that require
10 bo ulfiled. Some seek i intuitively and
ey | o
paralet play) takes place through play
adutts, may o

towards one adult at a time)

relationship with them

unstructured/unsupervised contex

5 May have better fine motor and gro
abilfties

7 Mayhove better language dovelopr

et and trauma

Catherine Korah and Martine Demers, CEBM - Dec 2024
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RESOURCES FOR PARENTS
on attachment rituals

20 WAYS TO

COLLECT &
' CULTIVATE -
CONNECTION ]

97

Emotional and social development activities

98
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K4-K5 Toolkit on emotional development
PARENT COMPONENT

SOCK PUPPET ROLE-PLAYING

Inviting the parents to join their child in the
classroom to assist them make a sock puppet
(using socks, different arts and craft
supplies).

The sock puppet can then be taken home,
where the children can use it to act out their
feelings. This activity might even be more
fun and engaging if the adult has their own
puppet to join in with!

* The teacher can model role-playing with the
whole group in class to inspire parents and
children with different ways to use the puppet.

https://www.cebmmember.ca/k4-k5-emotional-development

99
RESOURCES FOR PARENTS
on emotional development
ol el | @ B\ | || soeemanes
https://www.cebmmember.ca/k4-k5-emotional-development
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K4-K5 Toolkit on social development
PARENT COMPONENT

TRUDY LUDWIG

ACTS OF KINDNESS

Parents are invited to assist their child in
demonstrating an act of kindness through:

- donating a toy or a book
- participating in a food drive

- volunteering for a cause

https://www.cebmmember.ca/k4-k5-social-development
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RESOURCES FOR PARENTS
on social development

o428

How can we solve
this problem?
&

VLS

https://www.cebmmember.ca/k4-k5-social-development
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@ SUMMARY OF SURVEY FEEDBACK

Based on the survey responses by daycare educators, <

there are very clear themes emerglng

o Emotional Regulation
and Aggressive Behaviour
© Physical aggression (hitting,
kicking, fighting)

« Difficulty coping with losing

° Emotional outbursts,
@ ; explosive anger
-~ © Students becoming

dysregulated and unable

to regain control difficulties

* Escalation during games
and competitive activities

/w

& Executive Functioning

Challenging Transitions and

= Arrival and separation from parents
« Going home at the end of the day
© Entering the classroom

* Lining up

> Moving between activities

‘ Q Peer Conflict, Friendship Skills,
and Relational Aggression

e Friendship drama
Exclusion from play
Mean behaviour

* Poor sportsmanship
e Lack of empathy

Conflict resolution

p -
9 Need for CPI / Crisis
Intervention Training
e CPI training

© De-escalation and
crisis response

| e Support when students |
become unsafe

© Procedures for recess

B

—\
‘ a Supporting Neurodivergent
‘ Learners

© Autism

e Emotional regulation
difficulties

e Transition challenges

© Social communication

| difficulties

© Behaviour linked to
developmental needs

Y.

Attention-Seeking and
Defiant Behaviour

* Refuse instructions
e Challenge authority
e Constantly seek attention

e Influence peers negatively

Mental Health Awareness
Se o

Severe emotional
distress

Self harm
statements

School
refusal

These themes highlight the areas where educators need the
most support, resources and professional development.

S 4

#
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Your Anchor: Ongomg Support

The Centre of Excellence for Behaviour
Management (CEBM) supports school boards and
staff in finding effective, developmentally friendly
interventions for behavioral challenges.

Visit: www.cebm.ca

Resource Center: https://www.cebmmember.ca/

A NotebookLM
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