The Hidden Curriculum: Adult Posture -
For Resource Teachers

The Hidden
Curriculum

The role of the Resource Teacher in
strengthening adult posture and co-
regulation to help students feel safe,
regulated, engaged, and ready to learn.

Presented by Catherine Korah, CEBM

o

/
/
¥ g

b

Small Changes.
Big Possibilities.

How Resource Teachers Help Create
the Conditions for Safer, More Regulated
and More Successful Learners
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PEOPLE PRACTICE POSSIBILITIES
Build relationships. Strengthen systems. Support every learner.
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We often begin at
the end of the sequence

We want stu.dents to lear:n, 9 We need to move upstream:
O so we try to increase their .
engagement. m

1 Is the student sufficiently

But when engagement is low, regulated to engage?

the question may not simply be,

“How do I get this student .
to particioate?" 2 Do they experience enough
\ p pate: @ safety to regulate?

N\ 7 7
6 3 And what is my posture contributing
) to that experience of safety?

o , When we understand what comes before engagement and learning,

we can respond with more compassion, effectiveness, and impact.

w

[ [
/ A Different Lens Makes a Difference
Q Instead of... ° The framework encourages...
Is the task overwhelming?
\t "He won't do the work." “He isn’t engaging.” -Q ® Ishefrustrated?
N L g.) Is he worried about failing?
¢ - ﬁ - [Q1 Does he need clarification?
How do | make e e G eEeheEr &8  Does he need connection?
him comply? considers the first variable ] Does he need scaffolding?
they can influence
immediately: 3',% Does he need movement?
¢ (Q Does he need reassurance?
“What does this student (© Orsimply alittle more time?
need from me right now?"
When we shift from compliance to curiosity, we create the conditions
~ 8 for connection, regulation, and learning.
Vi
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From Referral Question to Support Question
@ Instead of asking: The Resource Teacher
’ helps the team ask:
Q “What’s wrong with this student?” £ "Whatis getting in the way?”
.ll "When is the student successful?"
) 4 “Why won’t they work?”
* @/ "What conditions change the outcome?"
-3 “Can you take them?”
9 "What skill or capacity may be overloaded?"
;« "What consequence should we use?" '.a.\ "What can we change around the student?"
o “Can you fix this behaviour?” \’ “What support can the classroom sustain?”
Shifting the question from "What's wrong?" to“What can we do?”
leads to more collaborative, strengths-based and sustainable solutic
5
9
Let’s Look Beyond the Student
When a student is struggling, investigate three things:
vy
~ - p— A
@ _=,* 09
el c@n
STUDENT TASK ENVIRONMENT
® What capacity is being @ s the cognitive, language, ® What happens before,
taxed? executive-function or during and after the
difficulty?
® What does the student Sensory de’;nand Y ) .
communicate through accessible? @ Are expectations, routines
the behaviour? and adult responses
predictable?
YL
= O = The student may need support
- but the student is not necessarily the only thing that needs to change.
6
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The Adult is the Intervention

People .
Matter In education, we often feous
Here on what adults should do—

v the strategies they implement,

the language they use, or the
interventions they apply.

While these practices matter,
they are secondary to
something even more
fundamental: how students
experience the adults

around them.

Adult
Posture

A

Connection today, brighter tomorrows.

- O Safety — gg Regulation —) &Engagement - @ Learning

Adult Posture

How the teacher shows
up matters.

Tone of voice

Body language
Emotional steadiness
Curiosity and warmth
Predictability
Response to mistakes

Students are always
reading these cues.

{ P %
oo w)
How you show

up matters.

|

The conditions for learning are built through relationship.

Safety

A calm, predictable,
relationally available
teacher helps students
feel:

“l am safe here.
I belong here.
Mistakes are okay."

Safety is not about

always being comfortable.

It's about a predictable
caring environment

where students can
take risks.

/7
N -

Safety creates
the foundation.

=

Regulation

When students feel safe,
they are better able to
regulate their:

@ Attention

® Emotions

@ Impulses

® Behaviour

This gives them greater
access to the thinking
skills needed for learning
(e.g., working memory,
inhibition, flexibility.
problem solving).
Regulation does
not mean “calm.”
Students can be excited,

frustrated or energetic
and still be regulated.

Regulation makes
learning possible.

iay

Engagement

-

When students are
regulated, they can
engage. They are more
able to:
© Listen
© Participate
» Ask questions
@ Collaborate
© Persist through
difficulty
' Recover from
mistakes

Engagement
opens the door.

Stronger relationships. Brighter futures.

From Adult Posture to Learning

1S

Learning

-

When students are
engaged, learning
becomes more accessible.

They can direct their
energy toward:

® Understanding
Remembering
Reasoning
Problem solving
Applying new

[ ]
[ ]
[}
® knowledge

N
Engagement and
regulation lead to
deeper learning.

0o
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/ Why Resource Teachers Matter

13-
af@n
SCHOOL R :
TEAM Resource Teachers work at the intersection of the

° student, classroom, teacher, family and school team.
: 3]
iy & Y

= Their influence is not limited to what happens when they work

FAMILY Pode= - ey . : "

e — directly with a student. They help create the conditions around
the student that make regulation, participation and learning
more possible.

TEACHER

6d o8

OBSERVE % UNDERSTAND _9 COLLABORATE % BUILD CAPACITY
Notice strengths, Consider what is Work with classroom Strengthen the skills,
needs and patterns happening beneath teachers, families and confidence and conditions
across people, the behaviour and what the school team to plan of the adults around the
environments might be getting in and problem solve student so support
and situations. the way. support together. becomes sustainable

across settings.

9
Resource Teacher
Support delivered through two classroom-based models
l
1 1
8%2’\ Consultation Model Collaborative Model
Resource or remedial teacher
. Classroom and resource
< g;;e;c;’ilgosmupports te g teachers jointly plan
T interventions O;
v Indirect service delivered v Shared monitoring of
to students student progress
v ggli\r;itnglanning’ problem- v  Co-developed learning
and strétegy development targets
10
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Push-In Resource Models

In-Class Support Co-Teaching Approaches

Six evidence-based co-teaching structures
Resource teacher works directly :

within the regular classroom One Teacher, One Support

v Students remain integrated One Teacher, One Observer
with peers Parallel Teaching

Station Teaching

v Targeted academic support
provided during instruction

Alternative Teaching (Small Targeted Group)

Team Teaching

»

l!_*««&«««

11
Pull-Out Resource Models
Resource Room
v Students leave class temporarily for targeted intervention
v Individual or small-group instruction
« Focus areas: literacy, numeracy and executive functioning
[_.’J Remedial Services g.ﬁ Individual Intervention
Short-term targeted intervention «  One-to-one support specialists
Academic support tailored for students at risk v  Resource or special education teacher
Re-teaching or pre-teaching core curriculum «  Speech-Language Pathologist, Psychologist
content Psychoeducator or Special Education Technician
aﬂ ‘ These resource models can be used in both Elementary and Secondary settings.
12
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Specialized Class Models

oo Low Student-Teacher
& pitio

Provides intensive, personalized
instruction and specialized behavioral
or developmental support within a
structured classroom setting.

Specialized Support Classroom

Self-contained setting tailored for intensive academic and developmental needs.

~> Flexible Classroom
<« Integration

Students may be integrated into the
regular classroom for specific subjects
or parts of the school day to foster
social and academic inclusion.

13
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Small Group Service Models

Reading

skill groups

Numeracy

Foundational math principles and
problem solving

Social Skills

Guided peer interactions and
emotional regulation

Executive Functioning

Organization, planning and focus
strategies

Targeted Intervention Groups

Structured decoding and comprehension

Response to Intervention (RTI/MTSS)

TIER1 Universal classroom @ [ 4 @

supports for all students '.‘

Targeted small-group ° [ 3

intervention for students ‘
at risk

Intensive individualized
intervention for students

with high needs

14
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/

Instead
of:

Move
toward:

[
The Resource Teacher Is Not the Intervention
The goal is not to become the student's only safe adulit.
V% g 2™ > 2
- > ftl - &3 - |
Student Resource Teacher Student regulates Student
struggles removes student with Resource Teacher returns
‘e’ Q o H il
= - - - (1 - 1 |
Student Resource Teacher Classroom Classroom adults exysateur(ijeennctes
struggles helps identify conditions/supports become increasingly e
what is happening are adjusted able to respond 9 -
across settings
. -
/.\ The Resource Teacher’s role is not only to support the student—
e (e It is to strengthen the system around the student.
N

15

» [ @ Do

@ 50

Direct Support Capacity Building
f’ Working directly with the student Strengthening the system around the student
Supporting the student . Supporting the adults around the student

Direct Support VS. Capacity Building

Co-regulating Modelling co-regulation

Clarifying a task Helping teachers identify barriers

Practising a skill Helping the skill generalize to class

Providing a break Designing sustainable regulation supports

Building conditions that prevent difficulty

@R % O

Responding to difficulty

The goal is not less support.
It is support that becomes increasingly embedded in the student's everyday environment.

16
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/ Observation Before Intervention

Don't just ask: "What does the behaviour look like?”

\ ' 4
... = m
P = [ K/
WHAT HAPPEN

When does In which Does the What demand When does How are adults
it happen? environments? adult/context precedes it? the student responding?
matter? succeed?

.ll | Patterns tell us more than isolated incidents.

17

/ Resource Teachers as Translators

Resource Teachers often help translate between:

~ B08 ~ L)
® = = ‘®-
R ~Q v- e
recommendations
[ ]
' 09 A £
aBh [ fry AHA
R ®

e Classroom What is realistic
practice in the classroom

® ’ A recommendation only becomes useful when adults know

what it looks like at 10:15 on a Tuesday morning.

18
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From Expert to Collaborative Problem Solver

Not:
"l know what this student needs." »

Toward:

“Let’s understand what’s happening together.”

Resource Teacher brings: Classroom Teacher brings: Family brings:

® Specialized knowledge e Curriculum knowledge Lived experience
e Observation e Classroom context Preferences
o Assessment o Relationship history Strengths

e Intervention ideas ® Knowledge of what is Insight Knowledge of the student
feasible across environments

History
Context
Strengths

Together:
& ‘ Develop support that is effective, realistic and sustainable.

19

The Resource Teacher Connects the Team

The Resource Teacher is not simply another service delivered to the student.
They help connect information, people, environments, and practices around the student.

228 o f] et rom KR o s2e

. Resource Teacher Professionals
Family Classroom Teacher Connector & Capacity Builder SN s Support Staff

Bring essential Creates the day-to-day Bridges student needs, Bring specialized expertise Provide daily continuity
knowledge about classroom conditions classroom practice, family and individualized and consistent support.
the student's history, that support regulation, knowledge, and specialized strategies to support the Their proximity and
strengths, needs, and learning, and belonging. supports to create coordinated, student’s unique needs relationships help
what works across sustainable support (e.g., SLPs, OTs, stabilize the student
settings. across settings. counsellors, etc.). across environments.

Create the organizational ~ - Leadership  ~~d A consistent, collaborative

E ﬂ E conditions, models, and and Structure - <Cz, ecosystem that promotes
resources to support regulation, well-being,
consistent implementation The Student be?onging, and succgss for
across the school. Supported, Connected, and Ready to Learn every student.

Administrators DU ’ Shared Goal

20
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The Multi-Tiered Support System (MTSS)

0y,
£
Tier 3
For FEW

' X
g
Tier 2
For SOME

o0 . ) ®
ecallhsa
Tier 1
For ALL

Foundation: Inclusive, Supportive,
and Equitable Learning Environments

N

-0
“dR

Tier 3 individualized practices

A focus on a few students who require

personalized and coordinated one-to-one support
throughout the school day.

Tier 2 targeted practices

A focus on some students who would benefit
from a small group setting and from additional

targeted support during predictable moments of
difficulty.

Tier 1 universal practices

A focus on all students as a whole class group.

21
[ )
UNIVERSAL Practices
[ ]
for ALL Students at Tier 1
7
/'/ \\
/ \\
A Foundation for Every Learner /F— \\
\ l / . . . //,,/ \\\\

~ - Proactive, consistent practices that 9 N
g%& te safety, belonging, and th & R

z:)enadiics):sefgr Ieea(::i?wlg gl‘Jo:1 ZII stuedents /‘& ALL \\

at Tier 1. \

22
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Resource Teacher
involvement at Tier 1

At Tier 1: Consultant & Capacity Builder

Supporting strong, inclusive classroom environments for all students.

Q

Observe
classroom conditions

Look at how the learning
environment, routines,
instruction and student
interactions are working

for all students

!
-~ |
(X X )
Ta®

Model practices

’
-

Demonstrate and share
high-impact, inclusive
teaching practices
that support engagement,
regulation, and learning

Support
differentiation

Collaborate on flexible
instruction, choice
assessment, and supports
to meet diverse learning

=0
am
 —
Help strengthen
routines, transitions

and instructional
accessibility

Work with teachers to create
predictable routines, smooth
transitions, and accessible
learning environments so all

students can participate
and succeed. ‘

N

A N

for all students. needs.

Focus on all students

Build inclusive, supportive classroom environments that promote belonging,
engagement, and success for every learner.

23

(1)
O,

Adult Posture

Bring a calm, curious
and strengths-based
stance.

e®o
[ ) S

Collaborate
With the Classroom

Plan and problem-solve
together with the
classroom teacher

il

A Process for Effective Support
@ ) £ ®

o
&

Understand Look for Identify Adjust the Provide
the Student Patterns Barriers Environment Targeted Support
Learn about their Consider when, where Determine what might Make changes to the Ciri g
strengths, needs, and with whom the be getting in the way i physgcal, socu;l and and type of support
interests and profile. difficulty happens. (e.g., task, environment, instructional environment based on identified
skills, sensory needs). when needed. needs.

® @ .
->|§'>~->Y-)><-)Y

8B,
e_6

Coordinate Monitor Build Generalize Increase
the Team Response Capacity Support Student Agency
Work with families Observe. collect Strengthen the student's Help the student apply Support the student
and other professionals information and adjust skills and the adults skills across settings, to maks choices,
g e e based on progress. confidence and people and solveaﬁlgg!egwl_so?:%take
. practices. situations. v I

their learning.

From understanding to increased student independence.

24
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Nested Framework: Tier 1 Happens Throughout

® Tier 1: Universal Supports 100% OF STUDENTS

High-quality, differentiated core classroom instruction and
universal supports accessible to all students continuously.

Tier 2: Targeted Supports SUPPLEMENTAL

Specific, skill-focused small group interventions provided
in addition to ongoing Tier 1 instruction.

Tier 3: Intensive Supports INDIVIDUALIZED

High-intensity, individualized interventions designed for
TIER 1 UNIVERSAL FOUNDATION severe learning gaps, layered over Tiers 1 and 2.

1
r T | 1

= al 3 P

School-Wide Data-Based Collaborative Professional
Assessment System Decision Making Problem Solving

Learning

25
[ L] L]
Why Tier 1 Must Remain Universal
< 11
all S -
1. Core Instruction Right 2. Layered, Not Subtracted 3.Inclusive & Fluid
Tier 1 represents grade-level Tier 2 and Tier 3 supports When tiers are viewed as
academic standards and add targeted time and concentric layers of support,
essential social-emotional specialized strategies to students can seamlessly
learning. Withholding core accelerate growth, but they access or step down targeted
instruction creates function as a supplement to, interven'fions withput losing
compounding learning debt rather than a replacement connection to their classroom
for students receiving for, primary core instruction. peer community.
intervention.
26
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Adult Posture During Teaching & Learning

Every interaction matters.

Adult posture is not something we use only when
behaviour becomes challenging.

Bo

It is present in every instructional interaction.

Every lesson contains hundreds of small relational moments.
| . ) N
Students notice how teachers give directions, respond to
confusion, wait for answers, correct errors, react to unfinished
work, handle disagreement, respond to frustration, and support
students who need more time.

N

)

In other words, adult posture isn't separate from instruction.
It is the relational context in which learning happens.

s (&

efog-)f%-)%eQ)e—)zgec

Before Direct Independent Group Feedback &

learning instruction work work correction recovery

Same
expectations
in a more
supportive
way.

Assessment Transitions Mistakes &

)2 Attunement Versus Technique

The difference isn't jus-t what we do-it's how we show up.

Attunement means accurately noticing o .

and responding to another person's / It is different from simply
emotional state while remaining O following a protocol.
grounded ourselves.

Two adults may say exactly the same words:

“l can see that you’re upset.”

Attuned adults:

. adjust their i . respond
”ﬁt'ce subtle expectations to the ;g:iab'l'; SEMITIEELD rather than
g ﬁnggs n student's current genlumlte react
K2 ehaviour =T curiosity

Students do not need perfect adults.
They need adults who are emotionally present enough to notice them. gy

o O The difference is not the script-it
One statement may feel f%‘% is the relationship and the The other may feel
' deeply comforting. authenticity behind it. dismissive or mechanical.

28

Presented by Catherine Korah, CEBM
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Adult Posture During Teaching & Learning = s 7

ments: -
. . . . impacCl
Same learning. A more supportive experience. < BB g” \
Instructional Moment What Adult Posture Looks Like What It Communicates to Students
Welcoming students, establishing predictable
Before Learning routines, noticing emotional states, communicating “You belong here.
expectations calmly and preparing students for what is You know what to expect."
coming.
Using a calm pace and tone, checking understanding
Direct Instruction without judgment, noticing confusion, allowing "You don't have to understand
processing time and adjusting explanations when immediately. | will help you get there."
needed.
Distinguishing between won't and can't yet, noticing "st lina d 't 't do thi
frustration or overload, scaffolding without taking over ruggling doesn't mean you can't do tnis.
Independent Work ! : "
& = and allowing appropriate movement, breaks or I'm here if you need support.

additional processing time.

Monitoring belonging and participation, supporting " i

Group Work students who struggle socially, responding to conflict Your voice matters here,
without humiliation and creating space for different and you are part of this group."
ways of participating.

@ A supportive adult posture helps students feel safe, connected and confident to learn.

L
29
. . . I /
mal
Adult Posture During Teaching & Learning® S« 7
Same learning. A more supportive experience. ~ e |
Instructional Moment What Adult Posture Looks Like What It Communicates to Students
A Correcting without shaming, separating the student's " PR .
N rrection is information
j_—a Feedback & Correction work or behaviour from their worth, being specific and CEneEle .|s : . ° ; ation,
maintaining warmth while holding expectations. not rejection.
Recognizing that evaluation can increase stress, o )

Assessment communicating expectations clearly, reducing “This is an opportunity to show what you
unnecessary threat and helping students remain know—not a judgment of who you are."
regulated enough to demonstrate what they know.

Providing warning, structure and predictability;
9 Transitions recognizing the executive-function demands involved "I'll help you move from one demand
in stopping, shifting attention, organizing materials to the next."
and beginning something new.
m Normalizing mistakes, remaining curious rather than
i i i i i "A mistake doesn't change how | see you.
e ey dlsappomted: he!plng stu.dents rgpalr gnd try ggaln, g o W%
V and communicating confidence in their capacity to We can try again.
recover.
lk < : , A supportive adult posture helps students feel safe, connected and confident to learn.
30
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Connection Without Befriending

Support staff can be warm, authentic, playful, caring and emotionally available
while still maintaining appropriate adult-student boundaries.

Presented by Catherine Korah, CEBM

Befriending

Blurred
boundaries can
lead to confusion
and unmet needs
for both.

DIFFERENT
ROLES.

" ASTRONGER

OUTCOME.
When friendships
take over, the
adult may lose the
ability to maintain
necessary limits.

Well intentioned, but can blur roles.

& Same care. Clearer boundaries.

Brighter outcomes. W

Caring Leadership

Authentic connection
with clear, consistent
boundaries creates a

@ O safe, supportive
Q environment.
Playful Student Authentic
thrives
O,
PD% Caring leadership
S Maintains builds trust while
boundaries, maintaining
appropriate
Emotionally limits.

available

A safe, supportive relationship helps students learn and grow.

31
The Caring Leader
A STRONG POSTURE IS UNSHAKABLE IN ITS BOUNDARIES,
YET FLEXIBLE IN ITS APPROACH.
Confident . Caring
— / -
O Structure \x 7/C Q Relational
Taking the Lead .\i\i — % Grounded
Provides clarity, consistency, & /v/ Builds trust, connection,
and safety. Structure helps ) O, and openness. A relational
students know what to expect ;aelzggnsibility Ef::z:&:: approach helps students feel
and feel secure enough to grow. seen, valued, and supported
= so they are more receptive
Setting ./ Remaining t (Z b
Clear Limits Flexible 0 guidance.
When structure and relationship work together,
students feel safe, supported, and ready to grow.
32
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CLARITY CREATES CONFIDENCE

Explicit Expectations

The Core Reality

<
X

When expectations are unclear,
students must work harder to
understand, which increases

in a concise, direct manner.

)

Speak clearly and give instructions

confusion, stress, and the
likelihood of challenging
behaviors.

’_4,«4*" Convey explicitly what is expected Th rt ni
Q of them. e Oppo u ty
Lengthy eXpIanat'onS Use Yi§ua|s if needed to bypass Clear, explicit expectations
cause students to cognitive overload. reduce uncertainty, build
student confidence, and
get lost. Q Establish coherent and concrete N
Mt i) BENTEEs, cooperation and success.
33
F ] C
. =
N
Boundary . Regulation
- — -
- ~

"The answer is still no."

"You can't have the iPad
right now."

“That language is not okay.”

"You need to stay in
the classroom."

“I'm going to help you
through the no."

=

"I know it's hard to wait.
I'm here with you until it's time."

"l won't let you use that language.
Let's find a calmer way to say it."

"I see that you don't want to go.
I'll walk with you and help you get started."

17
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The Art of the Pivot

ADAPT WHEN NEEDED. KEEP STUDENTS MOVING FORWARD.

' The Core Reality

\ /
N / Make it look as if it " Plans rarely go exactly as

was your plan all along expected. Flexibility helps
adults stay regulated and

I ) / models problem-solving
Plan A for students.
Sometimes N
thinosidonitgo Q‘- = ,,’ The Opportunity
as planned. S
Plan B " Have a backup plan, stay
Adjust flexibly calm, and adjust in a way
and keep going. that maintains momentum
and safety for all.
35
Tier 1: Regulation-Supportive Instruction
7
pos Supportive Good Tier 1 instruction does more than deliver curriculum.
Instruction. It creates the conditions that allow the brain to access the curriculum.
% Stronger Students.

Brighter Futures.

:\ Q @ 2 : - Q,_ % @

Predictability Clarity Chunking Wait time
Y reduces reduces supports supports
uncertainty. cognitive working processing.
When students overload. memory.
feel supported,
learning
becomes (J
possible. k
Movement Choice Scaffolding Flexibility
supports supports supports supports
regulation. agency. competence. access.
Supportive instruction )) Greater Engagement — Greater Availability for Learning
& today. Brighter tomorrows. \Z

36
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A

/,/ Tier 1: Designing Instruction for \ /
7 ° ° — changes. o
& Regulation and Learning ~ eigmpct
Proactive supports. Greater access. Stronger learning. @
Tier 1 Practice What It Might Look Like Why It Matters for Regulation
= Predictable lesson Similar opening routines, agenda visible, Reduces uncertainty and helps students
A structures clear beginning/middle/end. anticipate what comes next.
A~ Short directions, modelling, examples, Reduces confusion before confusion

-(}/~ Instructional clarity checking understanding. becomes frustration.

i "Do questions 1-3, then check in with me"
Chunking rather than presenting the entire task
at once.

Reduces working-memory and cognitive
demands.

Managing cognitive load One direction at a time, visual supports, Helps students stay cognitively available

reducing unnecessary information. for learning.

% @ When instruction is well designed, students can stay more regulated, engaged and available for learning. \(
| &

[ L3 ®
\ Tier 1: Designing Instruction for Ny /
© ° ° _ changes. -
L Regulation and Learning ", Sisimpact
Proactive supports. Greater access. Stronger learning. @
Tier 1 Practice What It Might Look Like Why It Matters for Regulation
Wait time Giving students processing time before Prevents adult urgency from becoming
repeating, correcting or prompting. student pressure.
9 Transitions Pre\{iewing transjtions, countdov'vr?s:, clear Supports shifting and reduces
routines for moving between activities. abrupt changes.
Movement& Brief movement opportunities, flexible Helps students regulate activation
regulation opportunities positioning, purposeful pauses. without having to reach a crisis point.
Different ways to access material or Separates the essential learning
@ Pedagogical flexibility demonstrate understanding while expectation from unnecessary
maintaining the learning goal. barriers.
% @ When instruction is well designed, students can stay more regulated, engaged and available for learning.
&

19
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TARGETED Practices
for SOME Students at Tier 2

Targeted Support / \
Meaningful Progress. /
o o
(C/) &/  SOME S5
Evidence-informed practices A
designed to support the unique
needs of some students at Tier 2 / R\
- 2
39
y Tier 2: Tier 2 Does Not Necessarily N~  woiice -
W/ " - the —_
z; Mean Severe Behaviour _ patterns
Targeted Support (V]

|

AR

-

Different
challenges.
Same potential
With the right
support, students
can succeed

for Individual Needs

Not every student needs the same
level of support.

y TEST
= -
& L )

Math

o
HH >

shutdown

A student may be functioning adequately much of the day

but repeatedly struggle in a particular context.

E \ TE_ST
e
o
s o

Writing Tests
- -
avoidance anxiety

A Tier 2 lens asks:

®
sge  ))
N >
Group work Transitions UHStrthtured
ER R periods
conflict escalation =

dysregulation

"What predictable situations are exceeding this student's current
capacity, and what additional scaffolding can we put in place
before the student becomes overwhelmed?"

Tier 2 is preventive rather than reactive.

The goal is to recognize patterns early, provide targeted support,
and help the student stay regulated, engaged and successful.

20
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bathroom, sharpens their pencil repeatedly,
bothers another student, refuses to begin
and eventually becomes angry when |
redirect them..."

When does this not happen?

Patterns vs. Isolated Incidents Y . -
— moment.. -
Look for patterns. Look beneath the behaviour. Respond with support.
/// p p pp L © N
An Isolated Incident A Tier 2 Lens Asks
- A single difficult math class Q W_hat happens immediately before
TH doesn't necessarily indicate this pattern?
a need for Tier 2 support.
@ What demand is present?
A Pattern
Bk F & feseler nekieas: What does the student seem to be trying
. to escape, obtain or communicate?
I] “Every time independent math work
DD begins, this student asks to go to the

What helps the student remain engaged?
that is a pattern.

@ | Patterns give us information. They help us respond with understanding and support.

41

Tier 2: Catch It Earlier

je

With Tier 2 Support Without Early Support
Identify and respond early to prevent escalation. A common reactive pattern.

A situation, expectation

Trigger/Demand or demand that is challenging (d’ Trigger

for the student.

2 v

A challenging demand
or situation.

@

Subtle changes in behaviour, S S presasindiclonclotetess:
Early signs of stress amotion or l?od [t ) tress dysregulation or avoidance
Y : behaviours.

Y Y

Behaviours intensify

& B P

Targeted adult support Gosmdulation; scatolding “l Escalation and become more difficult
and personalized strategies ] to manage
Calmer, more regulated, 1
q = iai Loss of control; student
Student regains capacity  pbetter able to access IR Crisis

is highly dysregulated.
thinking and learning.

- . Requires significant time,
Returns to engagement ~ AP/e to participate Intervention adult resources and recovery
(1] in the learning. y )
before returning to learning

@/’ ‘ The goal of Tier 2 is not simply to respond better to escalation.
It is to recognize predictable patterns and intervene earlier.

42
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Everyday interactions
build a sense of safety.

Safety is Created Through
Everyday Experiences.

Safety isn't just for crises.

daily interactions.

c U ©

Predictable Consistent Warm Humour:
routines responses greetings
- AL .
2 & o ¢
Respectful Opportunities Emotional Adults repairing
correction for choice availability mistakes

These experiences communicate:

“This is a place where | can relax enough to learn.”

————c———

One misconceptionis that safety is created only
during crises. In reality, students decide whether
school feels safe through hundreds of small,

Examples of everyday experiences that build safety:

252
Being
remembered

8RR

Seeing peers
treated with
dignity

Safety is therefore not an event.
It is a culture.

>

‘ Identify

Resource Teacher involvement at Tier 2
At Tier 2: Collaborator & Problem Solver

Working with teachers and others to provide targeted supports for students who need additional help.

-
3 Develop ‘ Model . Check whether

patterns targeted supports strategies supports are helping

Work with teachers Help the team Collaborate with Demonstrate and Collect and review
to look at classroom understand the teachers to plan and co-teach targeted feedback and data
data, observations, underlying needs select evidence-informed strategies, share with the team to see
and student input strengths, and strategies, interventions, resources, and what is working,
to identify patterns barriers so supports and accommodations support classroom what isn't, and
and areas of need. can be purposeful that match the student's implementation. under what

and targeted. needs. conditions.

Focus on targeted support

Build targeted, evidence-informed supports that help students make progress,
increase their independence, and experience success in their learning.

)

Adjust
collaboratively

Make changes based
on what is working,
continue to refine
supports, and plan
next steps with the
teacher and team.

Presented by Catherine Korah, CEBM
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Proactive MTSS Decisions

A\ Using Screening Data
/\1 - Identifying students at risk early

] ' through routine screening.

Shiftin_g from . / Assigning Targeted Supports
Reaction to Prevention (@)

Providing appropriate, evidence-
based interventions immediately.
Routine screening data allows educators
to assign targeted interventions

immediately upon identifying risk. Reviewing as a Team

Structured team reviews ensure every 00 . _
learner receives appropriate evidence- #@R  Using structured team reviews to
based support without delay. ensure every learner receives th

support without delay.

45

Actions to Consider...

@ Shifting the Professional Language

Referring to "Tier 2 practices" or "Tier 3 measures" instead of calling children
“Tier 2 or Tier 3 students.” Words shape expectations.

Protecting the Core Instructional Time

@ Scheduling intervention blocks (e.g., "What | Need" or WiN time) so that pull-out or small
group supports do not replace Tier 1 whole-group core instruction.

Embracing Flexible Data-Driven Movement

Using frequent progress monitoring to enter and exit targeted supports quickly,
keeping tier boundaries fluid and responsive rather than permanent.

46
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Safety

first.
Support When stress
always. K \ builds... '

\

Regulated Overwhelmed

Able to cope and engage. Emotional overload results

The adult must be
calm and grounded
before responding.

Approach with
authenticity,
curiosity, and interest

Your regulated presence 5 neverijudgment.
helps calm the nervous system. Stay present, listen, and

focus on understanding.

Tier 2: When a Student Becomes
Emotionally Overwhelmed

The priority immediately shifts to re-establishing safety.

in behavioural manifestations.

% : Big feelings are real.

Support makes a
\ difference.

Use proactive
supports.

Preventative elements,

such as routines, scheduling,
respite, and smooth
transitions, are essential tools.

< Q‘ Support in the moment. Stronger tomorrow. v
47
The Shift in Role
as an Anchor
Moving from Toward
A FOCUS ON CONTROLLING BEHAVIOUR A FOCUS ON SUPPORTING REGULATION
Same students.
:"_:. Getting compliance Qrg’nfgeer f’;;f:; {®  Reading the student's state
V @ Maintaining safety
Stopping behaviour
0 G il 4 Lending regulation
S
‘_K Enforcing consequences './|i Reducing escalation
:‘% Preserving connection
o Correcting immediately
O Supporting recovery
g “They need to learn...” {\3 Helping the student return
to participation
48
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The Pre-Response
Pause

f Be calm and grounded before responding.

—

9 ot You cannot co-regulate a student if you are dysregulated.

N— The deliberate pause is where the strong posture is maintained.

49

/ The Educator's Pause:
A Diagnostic Tool

WHEN CHALLENGING BEHAVIOUR OCCURS, HIT PAUSE AND ASK YOURSELF:

What might this student be communicating
through this behaviour? )

Is this student giving me a hard time, O
or having a hard time? )
3 What need, emotion, or skill deficit 7”7
might be contributing to this situation? )
How can | maintain the boundary while @)
strictly preserving the relationship? P}Q{o\ Pause to respond
. ) with purpose.
What specific support does this student N
need to be successful right now? @

50
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Tier 2:

What the teacher sees

Task avoidance

Escalating frustration
during difficult work

Repeated shutdown
Assessment anxiety

Transition difficulties

Peer conflict

What Tier 2 Might Actually Look Like

i Ve
Notice
in a Teacher’s Classroom —  trewnoe  —
picture.
Different challenges. Deeper understanding. Targeted support. V4 @ N

What may be happening underneath

Task feels overwhelming; fear of failure; difficulty
initiating; working-memory demand.

Cognitive overload; frustration tolerance exceeded;
repeated experience of failure.

Overwhelm, threat response, inability to access
language/problem solving in the moment.

Evaluation is being experienced as threat
fear of failure or embarrassment.

Difficulty shifting attention or expectations;
uncertainty about what comes next.

Social interpretation difficulties, emotional
activation, rejection sensitivity, impulsivity.

Possible Tier 2 response

Preview the task, reduce the visible workload, chunk

the first steps, provide a starting prompt, brief teacher
check-in.

Notice early signs, temporarily slow the pace
validate difficulty, scaffold without removing
the challenge.

Reduce verbal demands, allow processing time,
provide a predictable regulation option, reconnect
before problem-solving.

Preview expectations, increase predictability, break
assessment into manageable portions, establish
a check-in/regulation plan.

Individual advance warning, visual cue, transition
routine, brief adult connection before the transition.

Adult proximity, pre-correction, structured pee’
interaction, co-regulation before conflict resolt

Understand the why. Provide the support. Keep the learner engaged.

VA

-,

The Grounded Pushback
Response

Establish concrete limits
without getting upset if the
student pushes back.

=

Pushback is a data point, not a personal attack.
Manage the environment through co-regulation rather than emotional reaction.

You cannot co-regulate a student if you are dysregulated.
The deliberate pause is where the strong posture is maintained.

52

26



The Hidden Curriculum: Adult Posture - Presented by Catherine Korah, CEBM
For Resource Teachers

Respond, Don't React

Notice Regulate Respond
Recognize what's Take a breath.

et Choose my next
happening in me Calm my nervous best ste
and around me. system. b

A CALMER YOU CREATES A SAFER THEM.

/ The Red Flag Instincts

WHAT TO WATCH FOR IN THE MOMENT

The Power Struggle

Anticipate refusal. Do not get caught trying to

force immediate compliance.

The Teachable Moment

Do not try to teach a lesson or reason with an
erratic student. Wait until they are calm and receptive. Awareness

builds support.

! 1
’ ’
I S I N
\ \
4
N

The Directive Overload

. . R izing th d fl
Insist on only what is absolutely necessary. o Ll el

. . instincts helps us respond
Too many instructions overwhelm the student ) P p_
with greater calm, clarity

and connection.

1
l ’
~

\

The Solo Expectation

Never expect a student in crisis to regulate
their emotions on their own.

¢
I /
~

\

54
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Student P tive Action P1 1
A proactive tool to support student success.
i Prevent
Iderhtlfy o9 STUDENT ACTIVE PREVENTION/SAFETY PLAN (giving priority to prevention) JEMEEATEDOCIMENT
peces ‘?(;EBI\;D Student name: D Cha/lenges
Understand .( D School/Boarc: Grade Leve Homeroom Teacher: Build
triggers and ) brighter
challenges. Student's Specific objectives* related to Best practices/approaches* | Selected tools/support measures a
the nwds/cmllengewiggm related to the objectives | rtetedto!he pimim s ays
| T N
Plan ahead
Use proactive
strategies and [
supports. ‘
[
Same template.
- - S— == U N s
Plan B for a difficut time or activity Plan B for a difficult day Greater possibilities.
09 Eromate
afle i
Build safety,
EeIEIEITe, e * The objectives are meant to be anchored in the adult posture and th measures for the need
independence. e i meant rat! g for the problem to arise of adult rolg b iy defi
9 Access the template here:
C https://www.cebmmember.ca/tier-2-targeted-practices

Q

Observe

Gather information
through observation,
conversations, and data
to identify needs,
strengths triggers, and

Q
Q.7

-

The Resource Teacher's Role in the

patterns across settings.

The Resource Teacher helps develop the plan but also helps the plan travel.

The goal is for effective supports to be understood and implemented across adults,
environments and situations, rather than existing only when the Resource Teacher is present.

Student Preventive Action Plan:
From Understanding to Lasting Impact

\ ! ’
-0)- c@e o~
—> Q —~ - <8l
Understand Collaborate Build Capacity

Support adults,
environments and systems
to implement and sustain
the plan so students can
experience increasing
success, independence,
and belonging across all
settings.

Look beyond the
behaviour to the
underlying needs
capacities, and barriers
Consider the student,

the task, the environment,
and adult responses.

Work with students,
classroom teachers,
families support staff, and
other professionals to co-
create proactive, realistic,
and consistent supports.

56
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for FEW Students at Tier 3
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Personalized Support. 3\/ \ 7%
. @ FEW
N Cl) ’ Meaningful Impact. N ¥
= Q " Individualized, intensive practices / \
designed to meet the unique and — B

complex needs of a few students
at Tier 3.

57

Tier 3 Demands a Non-Negotiable,
Proactive Foundation

Relying on the key elements to effect change is preventative, proactive,

and strictly non-negotiable at Tier 3.

success.

builds brighter

tomorrows.

A strong foundation Consistency
creates safety, today.
regulation, and Greater
opportunity for Support today possibilities

tomorrow.

and clear expectations.

(1
®

B

needs.

gthuc{yres Predictability Adapted Respite Movement
outines Scheduling R e
§ z Reduce uncertaint i ClLiel R
Provide consistency and anxiety. y tgﬂfettc?:;:igisal opportunities for through physical activity

breaks and downtime.

and sensory input.

: The right supports, in the right place, make a difference. W
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E: _— Tier 3: AtTier 3, adult posture becomes even more important — not less

Challenging behaviour calls for a more intentional, regulated and relational response.

Whenbehaviour becomes As adult activation rises, The more dysregulated
more challenging... posture can shift: the student becomes...

Adults naturally become ) judgment => curiosity ,O the more intentional the adult
more activated. posture needs to become.
~

This is a normal human

control =) calm authority O
response — our nervous

K
system reacts to stress gl
a?/'nd perceived threat. , confrontation = connection O pSrmissive.
More
W ‘ a rigidity = flexibility <=2 intentional.
S 7 Awareness of our own ,'/ .
Ve N\ activation is the first step @ s
to staying regulated \ personalization =) neutralit 1
and intentional. /}\ R i & -
/ The more dysregulated the student becomes, /
O the more intentional the adult posture needs to become. \\
59
' L
The teacher's role changes at Tier3 <  remerwe ~
. R : make a
From individual efForts to a coordinated team approach. - difference.
7/ V] N
Teacher's role What this means
Know the student Understand the student's profile, triggers, early warning signs,
[7) strengths, communication patterns and effective supports.
= Consistently use agreed accommodations, prevention strategies,
v
Implement the plan regulation supports and safety procedures.
Observe and Notice patterns and share useful classroom information with
communicate the support team.
@ Maintain connection Continue communicatingbelonging, dignity and relational safety,
particularly after difficult incidents.
& Collaborate Work within a coordinated team rather than independently trying
to "fix" increasingly complex behaviour.
O | A coordinated approach leads to better support and better outcomes.
60
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Tier 3: Know the Student Before the Difficult Moment

Preparation leads to better support and safer outcomes.

L

Before difficulties occur, the teacher should ideally understand: That is different from simply knowing:

What tends to trigger this student?

What are the earliest signs that regulation is deteriorating? "This student has

behaviour problems."

>

What does this student look like when regulated?

What does increasing activation look like? /
/

-

What helps?

What tends to make things worse? Knowing the
whole student

Which adult relationships are particularly regulating? leads to more

effective support,

ONERJ

What sensory/environmental factors matter? stronger
relationships and
How does the student communicate distress? better outcomes.
What is the agreed response when safety becomes a concern? ‘ @
O ‘ The more we know about the student, the better we can anticipate, prevent and support.
61
L3 L
Resource Teacher involvement at Tier 3
At Tier 3: Team Partner & Coordinator
Working closely with the student, family, and school team to plan, implement, and monitor individualized support.
Contribute to Help identify Align adult Support Monitor and
individualized triggers and responses implementation communicate
planning protective factors across environments patterns

PLAN ’ s ' @
o
9: et . 3
° oy N

Bring knowledge of the Gather and interpret Support a shared

A
~ BHE \
A i

Help ensure supports,

-
L

Collect and share

student's strengths,
learning profile, and
support needs to help
develop and refine the
IPRC, IEP, Safety Plan,
and other individualized

plans.
2 ®
>
‘:ﬁ" .

information from
observations, student
voice, family input, and
team discussions to
understand what
increases risk and what
supports success.

understanding of how
adults can respond
consistently and
appropriately across
settings, based on the
student's needs and
plans (e.g., Safety Plan,
Behaviour Support Plan).

strategies, and plans are
understood and used
across classrooms
support staff, specialists,
administrators, and
home, with regular
communication and
team check-ins.

Focus on individualized, coordinated support

Build a collaborative, wraparound approach that meets the unique needs of the student,
promotes safety and well-being, and supports progress toward their goals

observations,progress,
and areas of need with
the team and family.
Use this information
to adjust supports,
celebrate growth,

and plan next steps
together.

62
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Co-Regulation is a
daily practice

B © ¥ @

Predictability Connection Attunement Calm presence Repair

(3)

These aren't crisis strategies.
They’re part of the everyday routine.

We are interacting nervous systems,
not just exchanging words.

AN

I \ 1

Behavioral Management Co-Regulation
FOCUSES ON EXTERNAL BEHAVIOUR INVOLVES SHARED NERVOUS SYSTEMS
Gives instructions, expectations, and We calm and connect, helping the student’s
consequences to guide behaviour. nervous system find regulation through our

presence, tone, and responsiveness.

|
o A child's nervous system is fundamentally porous. They do not self-regulate;
QB they "borrow" the regulatory state of the nearest dominant adult.

64
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In the
moment, they

can’t hear us.

['/
S
1\

Tier 3: Triggered Students

Operate Outside the Window of Receptivity

When a student is at Tier 3, they are entirely unreceptive to
verbal interventions in the moment.

Let’s meet
their needs, not Ty \
engthy
push harder. @ explanations ‘*s N
\\ §\
V -
*=| Conventional 1~
=) discipline i :\‘\
o
Task pressure .
RGN

-7
e
& Ultimatums " Vi

/
e

Co-regulation
Time

aa

The adult must wait until the student returns to a state of calm
before addressing the situation.

Regulation
happens first.

Conversations
can wait.

V0

Safe
ty De-escalation

v

2
B

Measures what

now.

Thermometer

is happening right

Moving Away from
Thermometer to Thermostat

REACTIONS

PREVENTION
AND REGULATION

SAME GOAL . A MORE REGULATED ENVIRONMENT

Thermostat

Helps us influence
the environment
over time.

66
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Your Regulation Changes
the Interaction

SAME STUDENT. A DIFFERENT EXPERIENCE.

Activated Adult Regulated Adult
Faster W @ & Slower
N 5
4)) Louder e - VS Q)) Quieter
Q} More words D Fewer words
More demands More predictable

A CALMER ADULT CREATES A SAFER, MORE REGULATED INTERACTION.

/ Neural Resonance:
The Biology of Calm

HOW CO-REGULATION SUPPORTS THE NERVOUS SYSTEM

State of Overwhelm Attunement Return to Learning State R

1]} /

' "INV VAN

! Calm meets calm.
The adult's grounded
nervous system
absorbs and neutralizes

the student's
dysregulation.

Vask

The Anchor: Grounded baseline

68
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B\

V

The Anatomy of a
Regulated Presence

AWARENESS, CALM, AND CONNECTIONIN ACTION

Mind (Awareness):

Self-reflective. Willing to explore
what might be happening rather
than jumping to consequences.

Body (Posture):

Soft posture, relaxed shoulders.
Non-threatening proximity.

Lungs(Breath):
Slow, steady breathing
(Students borrow the adult's calm.)

Face(Expression):

Receptive, relaxed facial muscles
(Students constantly scan
environments for cues of safety.)

Voice(Tone):

Speaking slowly and warmly.
Tone of voice is often more
powerful than the words chosen.

Co-regulation doesn't happen in a manual.
It happens in the hallway, the classroom, the cafeteria line. P

69

fm

The Geometry of De-Escalation

Line of Sight
Maintain visual contact for
supervision and safety,

even from afar.

Proximity
Keep a safe, respectful \O R
distance honoring -
individual tolerance. 5 >
Ask: "Can | sit next to you?" // 7
If no, widen the distance. /% 45
" \ o}
Stance

Adopt a non-threatening
posture. No crossed arms;

X Personal Space
no hands on hips. Boundaries

Positioning
‘44(5’0 Sit side-by-side or stand

at a 45-degree angle.
Never stand directly
face-to-face.

Eye Contact

Avoid intense eye contact
(perceived as a threat)

70
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demanding explanations

“You're having a hard time
right now. I'm here."

requiring apologies
Sl L Sy more concrete
or

0000000
B @ & 8 O

debating what
happened “I’'m going to give you some space.
more predictable We'll talk when you're ready."
The processing comes later, once the student is again available for it.
Support in the moment. Learning for the long term.

b Tier 3: Reduce Language as Dysregulation Increases
/4 Less words. More regulation. A calmer, safer connection.
When a student is highly Instead, the teacher's For example:
dysregulated, that is generally communication becomes:
not the moment for: e Instead of: ’
long explanation.
lecturing EHDT "We've talked about this before.
. O You know you're not allowed to
reasoning leave your seat and speak to me
. slower that way. Why are you doing this
processing consequences \\ again?”
asking multiple questions . /
- calmer

Move toward: D

71

Narrate,
Don't Interrogate

=

During dysregulation,avoid
\ N ’ .
Vo o Ve questions that require reflection
Are G > — orexplanation.
Not Alone

N Questions like "Why did you do that?"

Instead, try narrating
what you observe:

“I can see your body.
is workingreally
is working really hard right now.”

® “| can see your body is working
really hard right now."

e "Something feels really
overwhelming."

"Something feels
really overwhelming."

Observation reduces pre:

while communicating
understanding.

Different words.
‘t‘ A calmer tomorrow.

can increase pressure and escalate distress.

72
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A SAFE
SPACE
FOR
ALL

FEELINGS

Feelings
Make
Sense

v

BRIGHTER
TOMORROWS

All feelings are welcome here.

Validate the Emotion

Validate the Emotion.

Validation tells students: "Your feelings make sense."
Examples include:

- = ® “That was really disappointing.”

P N e "l can understand why you're frustrated.”
o "Anyone might feel overwhelmed in that situation."
Validation does not mean approving inappropriate behaviour.

It simply acknowledges the emotional experience before
teaching alternative responses.

Help Students Find Words.

Many students experience emotions before they can
describe them. Adults can gently help by saying

e “It sounds like you felt left out.”
o “| wonder if that felt unfair.”
o “Your body looks frustrated.”

Naming emotions helps organize the nervous system.

73

“Take

"We'll solve this
when your body
is ready.”

*

Offer Grounding
Statements

- ~ A //
111H ”
Simple ( I'm here. s vy i i
A — N ~ Use simple, calming statements.
wordscan | o ™
makeabig gl “You’re safe.” | During moments of distress, fewer
dn‘ference - : words are often more effective.
"We'll figure J -
\ - K his out together." e /
K/ j“ “m staying )
AT with you."

( — [
K yourtlme s/ a

\

~

4

'@
< ' -
=

=

N\

These brief statements
communicate safety

more effectively than
lengthy explanations.
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How we give How we How we respond
a direction correct to mistakes
matters. matters. matters.

The Small Stuff Matters

©

How we
repair
matters.

The Relationship Bridge

“The relationship is bigger than the altercation.”

“The relationship is bigger _ R »
than the altercation." ) = O =

Unconditional Warmth

Altercation/ ! N7

Discipline T V

more willing to reflect, and more likely to grow.

Unconditional Warmth

Creating an invitation into
relationship means letting
students know that even when
they mess up, you still care.

Bridge the Discipline

Bridge the discipline by
empathizing with where they are,
rather than just telling them
where they should be.

When students feel your care, they are more open to guidance,

76
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/ 3
A proactive tool to support safety, regulation, and success.
Safety
Plan for ..&x'? STUDENT ACTIVE PREVENTION/SAFETY PLAN TEMPLATE DOCUMENT
CEBJD Student name: y d
success e School/Board: Grade Level Homeroom Teacher: to ay
Identify early =
signs and Student stress - ) | ] : :
tr%gers- [ - Observable signs Adult posture and practices suggested | Adult posture and practices to avoid Brlghter
‘When the student
is regulated,
engaged, and tomorrows.
receptive
Use proactive When the student | [ | v
3 strategies oS
7Y
Support frustrated
regulation before ST
challenges stress response or
escalate.
B Support that
Keepit grows at every
v collaborative stage.
Involve the
student, family, @
and school team.
Access the template here: v /
https://www.cebmmember.ca/tier-3-individualized-practices ,/
7~

Distribute the emotional weight
through a coordinated ecosystem.

The emotional weight of Tier 3 is too heavy for one pillar. Coherence protects your posture.

Familiar Familiar
Adult 1 Adult 2

Co-Created N, Designated Shared

= Safety Plans o &o Responders @ Responsibility

8&% Ensure all staff are on the exact cfn Ensure that only designated, Rely on the power of teamwork to
same page concerning the familiar adults intervene when a share the weight, allowing adults
student's profile, needs, triggers, situation escalates. to maintain thgir relational
and support measures. posture over time.
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A Shared Ecosystem of Regulation

REGULATION IS EVERYONE’S JOB.

Families

The first and most enduring

..:i co-regulators. Co-architects

of the ecosystem, not just Teachers and Specialists
Administrators an audience. Set the emotional tone
through routine, clarity,

Lea@ through modeling. l and relational consistency.
Their response to adult

stress sets the trauma-

informed culture. \. Resource Teacher
. Q Connects the pieces around
Other K School Staff . . the student. Observes patterns
ther Key School Sta o— &, @ XY helps identify barriers and needs,
(e.g., Office Staff, Custodians, The - collaborates with teachers and families,
Bus Drivers, Cafeteria Staff) Student coordinates supports, and builds
Ensure safety and consistency adult capacity across enviromments.
in less structured settings,
extending the ecosystem ) & . .
beyond the classroom. . Special Ed & Providers
2 (SLPs/OTs)
Embed individualized
. SuPport Staff regulation tools and illuminate
[ > Offer daily continuity. Their thetse”fssr{]/cqmmUn'cat"’e
..‘ proximity provides stabilizing foots ofbenavior

support when it matters most.
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Practical

resources for
real challenges.

Centre of Excellence
for Behaviour Management

www.cebm.ca

Y 09
7YY
Supporting
Quebec's English
school boards.

THE CENTRE OF EXCELLENCE FOR BEHAVIOUR MANAGEMENT (CEBM)

As a support to the 10 English School Boards of Quebec, the CEBM aims to help boards and their staff
to find effective and developmentally friendly interventions for working with students who experience
significant behavioural challenges in the school setting

EE Also visit the CEBM Resource Center
L J https://www.cebmmember.ca/
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