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Co-regulation
in Secondary School:

YOU Make the
Difference
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rt Staff Matter

in Co-Regulation

IN SECONDARY SCHOOL

Why Su DpO

Support staff are often present during the moments when students
need co-regulation most—transitions, unstructured times, frustration,
conflict, escalation, recovery, and re-entry.

Conflict

With peers, teachers,
or within themselves.

Escalation

Frustration

Unstructured Times

Lunch, breaks,
and social settings.

Transitions

Overwhelmed,
dysregulated, or in crisis.

Between classes,
hallways, and routines.

Academic pressure,
workload, or feeling stuck.

Recovery

Regulating, regrouping,
and rebuilding.

Re-entry

Returning to learning
and community.

)
Support Staff can become a student’s ;
regulation anchor Sam” i
ey THROUGH THEIR: — St“'deﬁef
=z 00¢ Fidf o
5 © v e
Presence Tone Predictability Relationship Response v
Being there. A calm, steady, Consistent routines, Building trust, Thoughtful,
Seeing the whole student.  respectful voice. clear expectations, belonging, and regulated reactions
Showing you care. and advance notice. connection. that support growth.
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The Shift in Role
as an Anchor

Moving from Toward

A FOCUS ON CONTROLLING BEHAVIOUR e S«tudeﬂfs. A FOCUS ON SUPPORTING REGULATION
ns.
. ! . A di dffereﬂf le ot ® Reading the student’s state
v= Getting compliance y imp& (beyond the behaviour)

= A strong®
W Maintaining safety (physical, emotional

Stopping behaviour and relational)

Lending regulation through a calm,

; steady presence
Enforcing consequences

Reducing escalation and creating
opportunities for success

inghe,meiront Preserving connection and dignity

Assuming “they need
to learn a lesson”

Supporting recovery, repair,
and re-entry to learning and community

s\
fo=_N
0 Correcting immediately

SAME STUDENTS. 7,
BRIGHTER TOMORROWS. 4

%/ ”/\\ Students do better when they feel safe, seen, and supported.
&S

Learning Objectives

BY MHE END OF THIS SESSION, RARIMECIPANIS WIHLIL:

APPLY

UNDERSTAND

STUDENTS AND THEIR BEHAVIOUR

Explore how a student’s
nervous system develops.

does to the brain.

Recognize what dysregulation
looks like in behaviour.

e Understand what dysregulation

REFLECT

ON OUR OWN NERVOUS SYSTEM

Increase awareness of our
own nervous system.

£ - Identify our personal triggers
W and early signs of activation.

N : :
&y )\ Learn practical strategies
7 toregulate ourselves.

A
© |

IN EVERYDAY PRACTICE

Use everyday co-regulation
strategies throughout the day,
not just in crisis.

Understand how to respond
during a crisis.

Explore how to reconnect,
reflect, and repair after
dysregulation.
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Table of Contents

A JOURNEY FROM UNDERSTANDING TO ACTION
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1. UNDERSTANDING 2. UNDERSTANDING 3. THE ADULT AS 4. CO-REGULATION 5. FROM
CO-REGULATION WHAT LIES BENEATH THE REGULATION IN PRACTICE CO-REGULATION TO
BEHAVIOUR ANCHOR SELF-REGULATION
FROM SELF-REGULATION THE BRAIN, NERVOUS ADULT POSTURE, PRESENCE ENVIRONMENT, RESPONSE, REPAIR, REFLECTION &
TO CO-REGULATION SYSTEM & BEHAVIIOUR & RELATIONAL SAFETY LANGUAGE & DE-ESCALATION  gy|LDING LONG-TERM CAPACITY
Explore what Learn how the brain Increase awareness Use everyday Explore how repeated
co-regulation is and and nervous system of our own nervous co-regulation strategies experiences of
why it matters. respond to stress. system. throughout the day. co-regulation build

self-regulation over time.

Understand why o Understand what Identify personal Apply supportive
self-regulation dysregulation looks like triggers and early signs language and responses Learn how to reconnect,

reflect, and repair after

develops in relationship. and what behaviour is of activation. in real-time. :
communicating. dysregulation.
Recognize the shift from Build skills for a calm Create environments 2 .
. i g 2 3 Consider adult well-bein
e behaviour management e Consider th? any e consistent, and routines, and prevention andlcustainabiityio 9
to nervous system factors that influence responsive adult strategies that promote e J
awareness. behaviour (student, posture. regulation. : 9
context, adult, outcome). a difference.
= -
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Co-Regulation

FROIM SELF -REGUILATION TO CO-REGULATION

Why do students need adults
to regulate with them?

[e)]
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What Do We Mean by
Co-Regulation?

My nervous system influences
tudents your nervous system.

7
] ®
We are interacting nervous systems,
not just exchanging words.
Behavioral Management Co-Regulation
FOCUSES ON EXTERNAL BEHAVIOUR INVOLVES SHARED NERVOUS SYSTEMS
Gives instructions, expectations, and We calm and connect, helping the student’s
consequences to guide behaviour. nervous system find regulation through
our presence, tone, and responsiveness.
I
& A student’s nervous system is fundamentally porous. They do not self-regulate;
they “borrow” the regulatory state of the nearest dominant adult.
8
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P Neural Resonance:
The Biology of Calm

HOW CO-REGULATION SUPPORTS THE NERVOUS SYSTEM

State of Overwhelm

Aﬂﬂ V4
w“ W

Attunement Return to Learning State

The Anchor: Grounded baseline

Calm meets calm.

The adult’s grounded
nervous system
absorbs and neutralizes
the student’s
dysregulation.

The Mechanics of State Transfer

alm
C,,lults' CO-REGULATION WORKS THROUGH NEURAL RESONANCE—
AR Cor THE ADOLESCENT’S BRAIN MIRRORS THE CALM, SAFE STATE OF THE ADULT.
iab
\
B?Et‘“es' ol

NEURAL RESONANCE
Mirror neurons in the adolescent's
brain detect the adult's calm state

and help their nervous system
shift from threat to safety. | /

syl
= -
= <

4 THE ADOLESCENT:
THE NERVOUS SYSTEM
MIRRORS & REGULATES

05 ’
) G 2,
THE ADULT:

A CALM, REGULATED
NERVOUS SYSTEM

Slow, steady breathing Amygdala calms

Calm tone and respectful Stress chemicals

L

language decrease

e®e  Open, non-judgmental Q Thinking brain

1 [ osture comes back online
Presence and 1 03 Increased ability to
attuned attention A@Y  cgoge and problem-solve

me
}raiV‘S‘

E. vert
D'ﬁcf;meﬂ*' v,

THE 3 STEPS
OF STATE TRANSFER

e ®
(2
©

DETECTION

Notice when a student’s
nervous system shows signs
of threat (in behaviour, body
language, or tone).

ENTRAINMENT

Your calm, regulated
nervous system helps
bring the student’s system
into sync.

~
=
=

MIRRORING
The student’s brain

mirrors your regulated state

and begins to shift toward

calm and safety.

KEY TAKEAWAY

BEFORE: THREAT DETECTED
Survival Brain Online

DURING: CO-REGULATION
Calm Adult Provides Safety

AFTER: REGULATION RESTORED

a
=» 9
=

A calm presence can shift everything.

Amygdala activated Adult stays calm, present and connected

Increased stress hormones Regulated nervous system
’ (cortisol and adrenaline)
Nervous systems sync through

Fight, flight, freeze, or shut down neural resonance

Reduced access to thinking brain Connection creates change

Reacting. Protecting. Surviving.

Thinking Brain Online

Amygdala calms
Decreased stress chemicals
Thinking brain back online

More able to engage,
learn, and problem-solve

@0
[\

Ready to learn. Ready to connect.

¥

A regulated adult
is a powerful
catalyst for change.

Calm today.
Stronger students
tomorrow.
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Co-Regulation Isn’t a Trick or Technique. Gt

i It’s a Relationship. e
W om w

A neurobnogical and relational process:
A regulated adult uses their own nervous
system to help support and stabilize a
dysregulated student.

An interactive and collaborative
approach:

Which is grounded in the adult’s sensitivity,
responsiveness, and attunement to the
student’s cues, signals, and internal
emotional state.

Connection tod% v

Brighter tomorrows:

The Role of Co-Regulation gz

le — e
, ’ (56
PCOP A SUPPORTIVE PROCESS FOR GROWTH, CONNECTION, AND RESILIENCE B g
make * Futur®
d. fereV‘C ' | ) 1
: O Connectio” A
L4 \ Treates
[ \ e T, Possibll'ty'
: v L
WHAT IS / WHY IT MATTERS
CO-REGULATION? WARM, CONNECTED RELATIONSHIPS

BUILD STRONGER BRAINS AND

Co-regulation is a supportive BRIGHTER FUTURES.

process where one person helps
another manage their emotions,
behavior, and physiological
responses through calm,
connected interactions.

Helps calm the nervous system
during times of stress.

Provides a model for healthy
emotional and behavioral responses.

e Builds a sense of safety, connection,

This shared experience
helps individuals gradually
develop self-regulation skills,
making it easier to handle
life’s challenges on their own.

and belonging.

Supports the gradual development
of independent self-regulation.

Calm today. Stronger tomorrow.

/
12
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Regulation is the Curriculum. i«

BEFORE WE TALK ABOUT LEARNING, BEHAVIOR, OR COMPLIANCE, Bri'gh‘(:res.
WE MUST TALK ABOUT REGULATION. Fu't
& AL N ’
‘zL‘ ik - ke
UNTIL A STUDENT THE PATH FORWARD
FEELS SAFE... SUPPORT REGULATION TO UNLOCK LEARNING,

LEARNING WILL ALWAYS CONNECTION, AND GROWTH.

BE SECONDARY TO SURVIVAL.
CREATE SAFETY

Reduce threat, support co-regulation,
and build a sense of safety.

A dysregulated brain
prioritizes survival,
not learning.

BUILD CONNECTION
Relationships and attunement
help regulate the nervous system.

Stress and threat
limit access to
higher-order thinking.

A student who doesn’t feel emotionally
or physically safe cannot access the parts
seen before they can of the brain responsible for executive
fully engage. functioning, social reciprocity, and learning. thinking become possible.

ENABLE LEARNING
When the brain feels safe and connected,
curiosity, flexibility, and higher-order

Students need to feel
safe, connected, and

Calmer students. Stronger tomorrows. /

The Adult is the Ptk
Intervention. "9

[
sjué';ﬁatter c o In education, we often focus
You Can : ; “ =4 - onwhat adults should do—

Do This ) B \ = = the strategies they implement,
- |07 x the language they use, or the
interventions they apply.

e N y; While these practices matter,

they are secondary to something
even more fundamental: how
students experience the adults
around them.

Connection today,

brighter tomorrows.
- o
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\ I /
Y, =
The goal of co-regulation is
NOT to stop your student’s emotions,
but to connect with them in a way
that helps their emotions come,

flow, and pass in a way that feels
safe and manageable.

15

/ The Danger of Suppression

Procesfso,lru.wd.
WHEN EMOTIONS ARE SUPPRESSED, NOT PROCESSED Move @
[ 1 e
~ '~ The Expectation o= TheReality
:o: PERFECT EMOTIONAL @ WHAT HAPPENS WHEN EMOTIONS
CONTAINMENT. g ARE SUPPRESSED?

Too much
Overwhe[”‘ed'

R [t dga[
with this.
jer
s iust ("_“S"e
lto eep i
—

N 3 8 % .> ’
M J 7’ .
£ = When emotions are suppressed rather than processed, they emerge as tangled,
/ challenging behaviors. Emotions demand to be released and expressed.
=
16
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For example:

Co-Regulation Is Not the Same 2ol
as Permissiveness 2

) Supporting teens through emotions does not mean allowing all behaviours.
An effective adult posture combines empathy with leadership.

“l can see that you’re feeling
overwhelmed right now.

Let’s take a break together.
You’re safe, and I’'m here with you.
We can figure out what you need.”

The adult acknowledges the emotion
while maintaining clear and consistent
boundaries.

Teens need both:

‘ ~

o Acceptance of their feelings | A A
|
|

This balance helps teens learn that
all emotions are valid, even when
some behaviours are not.

e Guidance around their actions

17
Connection Without Befriending
Support staff can be warm, authentic, playful, caring and emotionally available
while still maintaining appropriate adult-student boundaries.
Befriending ; Caring Leadership
Blurred 1 Authentic connection
boundaries can | with clear, consistent
lead to confusion boundaries creates a
and unmet needs safe, supportive
for both. \ : environment.
DIFFERENT R Student \ G
ROLES. thrives
A STRONGER
When friendships OUTCOME. @ Caring leadership
take over, the ; Maintains builds trust while
adult may lose the 1 boundarie: maintaining
ability to maintain ! appropriate
necessary limits. ! Emotionally limits.
] available
Well intentioned, but can blur roles. A safe, supportive relationship helps students learn and grow.
& Same care. Clearer boundaries. Bn'?hter outcomes. W
18



Co-Regulation in Secondary School

Presented by Catherine Korah, CEBM

N 7/
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The Old Way vs. The New Way

TW:©! DIIFIFERE NI APPPROAECHES: TO REGULATION

The Old Way

IMPOSING EXPECTATIONS
BEFORE ASSESSING REGULATION.

“You need to sit still.” \ ‘

“Follow directions first,
then we’ll talk.” =

i s The New Way

Reintroduce the
task or expectation.

Regulate with
presence.

Notice the
nervous system.

SUPPORTING REGULATION
THROUGH A STEP-BY-STEP APPROACH.

Regulation before
Expectation. I

A student who doesn’t feel emotionally safe cannot access the parts
of the brain responsible for executive functioning. We are not lowering
the bar; we are scaffolding the ladder.

Yg ©

Philosophy

View of behaviour
Adult’s role

Primary question
Response to distress
Understanding of stress
Goal

Accountability

e Typical outcome

\

Traditional Classroom Management vs. Co-Regulation

TWO DIFFERENT PATHWAYS. TWO DIFFERENT OUTCOMES.

®®  Traditional Classroom Management
FOCUS ON CONTROL & COMPLIANCE

Behaviour control and external compliance
Something to correct or manage

Rule enforcer and behaviour manager

“What is wrong with this student?”

Correct, redirect, or consequence

Students should control behaviour despite distress
Immediate behavioural change

Through consequences

Compliance in the moment,
disconnection over time.

Co-Regulation

88 FOCUS ON CONNECTION & CAPACITY

Philosophy

View of behaviour
Adult’s role

Primary question
Response to distress
Understanding of stress
Goal

Accountability

e Typical outcome

Relational safety and development of internal regulation
A form of communication and information
Regulation anchor and source of safety

“What is happening for this student?”

Connect, regulate, then problem-solve

Stress affects access to reasoning and self-control
Long-term capacity for self-regulation

Through reflection, repair, and restored connection

Connection in the moment,
self-regulation over time.

Co-regulation doesn’t remove expectations—it creates the conditions

where students can meet them.

10



Co-Regulation in Secondary School Presented by Catherine Korah, CEBM

—

We often respond to dysregulation
after it’s already escalated, instead

2
8 8 @ of creating environments that

proactively support regulation.

Co-regulation
needs to come ,
%, We need to prepare the adults in
FIRST ik becoming co-regulators, rather
than train them in compliance-
based discipline.

)z %

21

PART 2

| Understanding
- - What Lies Beneath
the Behaviour

. THE BRAIN, NERVOUS SYSTEM & BEHAVIOUR

7

What is the student’s behaviour
communicating?

22

11
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Y.

typically interpret
their behavior?

% Individual
&_ Reflection Question
niD. When students are
S - ¢ - dysregulated, howdol
Compassion

23
——  » Defiance
—— > Withdrawal
What is wrettg with ———» Constant Interruptions
is’student?
——>» Refusal
What We See
&———» Sensory overload
£. What might be going = _ What Is Being ———» Fear
R A i ? :
ot Ol for this student Communicated &————>» Unmet relational needs
; T Reliving a traumatic
. 1 - memory
g N / - Wy
= 'y ‘ y i
g Behavior is never random. It is a last-resort attempt to communicate an unmet need.
All behavior is a form of communication, and all communication is an opportunity for connection. /
24

Presented by Catherine Korah, CEBM
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/ Common Myths and Misconceptions
About Student Behaviour

(1 0., Og O @
| & A8

The student’s reaction

i Students can choose This has happened before; Students should be able
:ﬁmehogt of nowhe;e, to behave properly. the student should get it to ask for help when
ey had no reason to by now. they need it.

behave like that.

°W O O (G O

The student has no excuse Studentswho are not We must address the Managing emotions has
to behave that way; disciplined will inappropriate behaviour to be taught and the
they don’t have a history avEr e, immediately, if not we're goal of SEL is
of trauma nor a diagnosis. giving it permission. self-regulation.
R % . Students’ behaviour is communication.
N Understanding the why helps us respond with empathy and support.

25

3

Behaviour Is Information

What is the nervous system telling us?

M\ SFEEA DO {SE A8 AS K
“How do I stop /_9 “What is the nervous
this behaviour?” system telling us?”

© @

BEHAVIOUR MAKES SENSE
IN THE CONTEXT OF THE NERVOUS SYSTEM.

26

13
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The Behaviour

Traditional Focus:
How do | stop this behaviour?

The Need

Curiosity Focus:
What is the child communicating?

What is the need underneath
this behaviour?

What support is required
right now?

®
What we see influences what we do.

27
The area of the brain that controls “executive functions” — including weighing long-term
consequences and controlling impulses — is among the last to fully mature.
Brain development from childhood to adulthood:
5-year-old brain Preteen brain Teen brain 20-year-old brain Uy
\’
Front
- Development
view takes time.
The brain’s systems
Back for planning, im'pul_se
control, and weighing
Dorsal lateral prefrontal cortex (“executive functions”) consequences continue
to mature through
Parts of brain Parts of brain adulthood
less fully mature more fully matured ’
Image from the National Institute of Mental Health, Paul Thompson, Ph.D., UCLA Laboratory of Neuro Imaging

28

14
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Why do Students Today Need
Today’s Learners Co-Regulatlon More than Ever?
More GROWING UP IN A COMPLEX WORLD ~ _____—
oman® £
FeWe ” ,t,es @ o \ A rapidly changing world.
t of Nee = I Vet Adolescents today are navigating a rapidly
G “ nect:o" OReE Ty = changing world that places increasing
fol/ s = demands on their nervous systems.
CONNECTION EXPECTATIONS
e Fewer natural opportunities.
‘ :‘% @ While young people have always needed connection
= and support to develop self-regulation, many modern
pREssL?RLES Méﬂ?:f ﬁiiol_m conditions have reduced the natural opportunities
CHALLENGES through which regulation develops:
They e 09¢ o U 3z
igating iat 2 & ® =
a ﬁ Increased unz(teiuciﬁ?ed Less time Social Hfigher Ieve!cs‘ g Sleep
ti in nat t isrupti
‘T'h\_\ screen time e In nature pressures O Zr:;sest;n Isruptions
Regulated adults hel b ; Same ts.
b '0 -Q)- | More connection. A calmer future. St"d%l;er
today s learners thrive. AE B
29
e Elements That Influence et
E*\’em“ D) ° ° o Need:
..  Adolescents’ Emotional Maturity %7,
We\\,ﬁ&\'\g FACTORS IN TODAY’'S WORLD THAT CAN IMPACT SOCIAL-EMOTIONAL DEVELOPMENT \%{\Ae-@ -
*Society’s tendency
_:o:. e to avoid discomfort

and time outdoors
Fewer opportunities for
free play, movement, and
connection with nature.

Less family time
Busy schedules and fewer 000

shared meals or meaningful ()
conversations.

Not enough respite

Constant stimulation and
busy schedules leave little
time to rest and recharge.

Increased screen time
More time on social media,
video games, and digital devices
can impact mood, sleep, and
social skills.

@

o Less unstructured play 1

Sum)ort
S.‘—roy\ger

Emotional maturity develops through relationships, experience, challenges,
and supportive environments — not simply with age.

A focus on quick fixes and

“being calm” can limit opportunities
to experience and learn from
challenging emotions.

Pressure for independence
Many teens are pushed to be
self-reliant before they feel ready,
which can increase anxiety

and self-doubt.

o Cultural and social expectations
© °0 Messages about performance,
appearance, and success can impact
(=) =]

self-esteem and emotional well-being.
‘ ﬁ

o A

Fewer opportunities to face
e omorrOW .

real-life challenges

Many daily struggles are removed

or minimized, which can limit the
development of coping skills and resilience.

5»«0“55'

7
=

15
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/ Hierarchical Organization of the Human Brain

C O RT E X y Lo * Reflection
e : —p \’ * Reasoning
» Creativity * Language -« Values < Time -« Hope o BRI T
L I M B l C el Adapted emotional
—_— ~ = responses based on
@ arousal activation

(not always conscious).

DIENCEPHALON ¢ Innate reactions driven
. + Sleep * Appetite —_— > A A A by the ceptral nervous system
(unconscious)

* Movement
¢ Seeks for safety cues.

* Reward < Memory < Bonding < Emotions

RAINSTEM
« Temperature i) _—) Instinctive innate reflexes
* Respiration (unconscious).

« Cardiac
I
e All levels of the brain work together. A regulated, connected nervous system supports
learning, behavior, and well-being.

Maturation is Only in ideal conditions is
Not Inevitable e

HOW EXPERIENCE SHAPES BRAIN DEVELOPMENT development.

The prefrontal cortex debuts its growth
1 | Condition between 5-7 years old, continuing into
desliGohdltions J\ihe 20s and 30s.

— NN, P oA V. WA
v INAL VN Y

A / ™\ A
| For hypersensitive teens

~/
Hypersensitive Profile
ﬂ\ foundational 5-7-year

) developmental gap is

Prefrontal
.

Safety and
predictability Trauma

Support, safety, and good relational experiences create the conditions for healthy development.

\, Experience shapes the brain.

©  or those with trauma, this

{dﬁérm:al delayed to 7-9 years old.

32

16
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The Filter:
Sensory Gating

HOW THE NERVOUS SYSTEM FILTERS INFORMATION

Auditory and visual Auditory and = E
stimuli are efficiently visual stimuli —’ /

filtered, preventing

sensory overload. Stimulus filter

— N
—1 N

Stimulus filter

Compromised System

The stimulus filter is impaired.
Sensory input floods the lower
brain (Brainstem/Diencephalon),
overwhelming the system before
it can reach the thinking Cortex.

Auditory and :—)

visual stimuli

~,

A well-regulated nervous system filters what comes in.
Support and safety help the brain do its job.

33

The Brain Learns Best

in a State of Safety

LEARNING MODE

Prefrontal | (&
ga,fe,w Research in neuroscience shows that the brain prioritizes Cortex ,g
S safety before learning. (Thinking —7+ e
Cf Brain) L \ Z)

When students feel emotionally safe, more parts of the brain
are available for thinking, problem-solving, creativity, and

learning.
< Calm. Curious. Open.

When students feel threatened, overwhelmed, or Ready to learn.

disconnected, the brain shifts into survival mode.

In a state of stress, students are more likely to: B sl ey “

engage in learning, they
must first experience a
sense of emotional security.

Become reactive or impulsive
Have difficulty concentrating A

Struggle to follow directions

brain 8 %

brain
g

Withdraw from participation

o
@
a
? Experience emotional outbursts
&

Have difficulty retaining new information

A student who feels safe is far more available for learning

-,
hO |

Safe & Connected

¢t M‘
Brighter

waum .
/

than a student who is focused on managing anxiety, uncertainty, or fear.

Threatened & Stressed

SURVIVAL MODE

Amygdala
(Survival
Brain)

Alert. Defensive. Overwhelmed.
Focused on staying safe.

s

34
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VALUED.
MORE
POSSIBLE.

Before Students Process Our Instructions, B
They Process Our Presence. Gitwt™

Before they interpret 5 U o
N O ~ our words, they interpret ~ ™~ Their nervous systems
= = our tone, facial expression, =X\ -  are constantly asking
posture, pace, and gz one important question:

emotional availability.

(:7 Am | safe? . | g Can | trust
o ) - P @ this adult?

®) /o) Will they stay y

withmewhen <+~ g Do | matter
l I l things become here?

difficult?

When students feel safe, seen, and connected,
they are more open to learning, growth, and collaboration.

SUPPORT.
INCLUDE.
RESPECT.
BELONG.

Safety is Created Through :
Everyday Experiences. ety )

iq Imp

, 9w
a v |, Safety isn’t just for crises.

\ﬁ%’ A common misconception is that safety is created
only during crises. In reality, students decide whether
school feels safe through hundreds of small,
daily interactions.

e Examples of everyday experiences that build safety:

B © M © &

Predictable Consistent Warm Humour Being
routines responses greetings remembered
N U
> Q- AR
A A S =
Respectful Opportunities Emotional Adults repairing tf:al?gdp;ie(ﬁ
correction for choice availability mistakes dignity
. 4 . S’“°“ge€cs.
These experiences communicate: Safety is therefore not an event. ‘t\ﬂde::\ : /
o o - hte
“This is a place where I can relax enough to learn.” Itis a culture. Er“:ﬂﬁureg.

18
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allty Neuroception

The brain’s tendency to misinterpret safe situations
as threatening.

Perceives Triggers a
danger where stress response
there is none. even in safe

environments.

Can make it hard
to access learning,
connection and
problem solving.

37

Thinking Brain |,
Q) Language

0y  Reasoning

Il Impulse control

Q  Flexible thinking

WHEN THE BRAIN FEELS UNSAFE,
SAFETY COMES BEFORE LEARNING.

’ Neurological Flooding

WHEN THE BRAIN PERCEIVES THREAT, SURVIVAL TAKES OVER.

Survival Brain?

A Detects threat

; Triggers alarm

v Activates
stress response

e

Presented by Catherine Korah, CEBM
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The Window of Tolerance

RIOWSSIFR'E S'ST AR E ECTSHTEIEMNERM O SWSHY. ST EM

Sensitized

A lower threshold for
stress. The nervous system
reaches alarm more quickly
and stays activated longer.

Sensitized

Terror

3

Fear 2

. Neurotypical

A typical range of reactivity
and recovery.

Alarm

Neurotypical
Alert 1

Resilient
i ___’_/ Resilient A higher threshold for stress.
A 2 3 The nervous system recovers
more quickly.

Daily challenge Moderate stress Distress — threat

!

A Stress looks different for everyone.
Understanding a student’s window of tolerance helps us respond with greater compassion and support.

Dr. Bruce Perry (2021) What Happened to You?

39

The thinking brain shuts down
during emotional distress

The Thinking Brain State Diagram

\ '+ The Thinking Brain Thinking

~ - Brain
Shuts Down « ® o
When a student is overwhelmed, Emotional @

their thinking brain is not fully Center

working. They cannot process

logic, learn lessons, or answer -
questions.

s

40
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When a Student Perceives a Threat...

Whether it is a genuine

safety concern or a perceived
social threat (like public .

correction)...

The amygdala triggers

a stress response, flooding
the body with cortisol
and adrenaline...

...shifting the brain from

(J
( a “thinking” state into
o a “survival” state.

Survival State ZACE Safe & Social State
(Dysregulation) 2 5 ‘ (Regulated)
Fight « Flight « Freeze Connection « Calm « Engagement

Amygdala is activated o Ventral vagal system

is active
Stress hormones flood

the body
Thinking brain
(prefrontal cortex)

Student feels safe
and connected

O 000

o
Q Prefrontal cortex
(/)

goes “offline” . :
Prefrontal is online
Biologically impossible A Cortex :
to process logic, follow / Enlg?ged,lCurldOuZ,l
instructions, or answer relational, and able
: to learn
complex questions

41

EDUCATOR'S FIELD GUIDE

You Cannot Reason with
an Overwhelmed Brain

 , The Biological Reality

\
~ - In moments of stress, frustration, or
conflict, a student’s “thinking brain”
becomes less accessible. They are

operating entirely from emotional
overwhelm.

v

: The Intervention Failure

Because the reasoning centers are
3 i offline, lectures, consequences, and
logical reasoning processes are

mere noise to the student’s nervous
system.

42
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Emotional Trigger / Dysregulation

A
High

Low

When dysregulation peaks,

cognitive availability plummets.

THEC OGN IVAE AVANLABIPEIET Y (CIURVAE

v ', Logic, ultimatums, and

reasoning are completel

b
@ -
inaccessible here. // \‘

Lo Receptivity to Intervention Hioh

. A . The Core Reality
_&_ When a student at Tier 3 is
triggered and dysregulated,
they are not receptive to our
interventions in the moment.

The Only Mandate
1 Adults must focus on
establishing safety for all

first.

43

/ From Dysregulation to Regulation

HOW BRAIN DEVELOPMENT SUPPORTS BETTER BEHAVIOR

DR T
4 \
A 5

- 2 Relate
’ 3 Reason

BRAINSTEM

DYSREGULATED

we need to think better to behave better.

learning, behavior, and well-being.

Neuroscience has helped dispel the myth that

When students are dysregulated, they have less access to their “thinking brain.” Therefore, the key is rather
helping students feel safe and grounded through structure/routine, predictability and adult support/co-regulation.

‘ All levels of the brain work together. A regulated, connected nervous system supports

v

bR T
'DIENCEPHALON

REGULATED

<
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The Brain’s Survival States =z

e 4 X
UNDERSTANDING BEHAVIOUR THROUGH A NERVOUS SYSTEM LENS gmpotentw[.

oo™ ¢ V)
Ba fofm ?tLO"' State: Withdrawn, frozen, disconnected
i uV\LGa' A (Freeze / Fawn)
wm ’. ——eo :
¢ ® Feels numb, shut down, or disengaged

Shut Down ® May appear tired, unmotivated, or “checked out”
(Dorsal Vagal) @ Biology: Nervous system collapses to conserve energy
Freeze / Fawn

State: Angry, impulsive, anxious (Fight / Flight)

® Mobilized oo © Feelsthreatened, on high alert

d'l Sympathesc) ® May appear agitated, oppositional, or hyperactive
UNDERSTAND. & /4 = YR ® Biology: Nervous system prepares to defend against a perceived
BE CURIOUS. /4 Fight / Flight threat

SUPPORT. /

BELONG.

State: Engaged, curious, relational (Rest / Connect)

Safe & Social o—o © Feelssafe, calm, and grounded
(Ventral Vagal) ® More open to learning, problem-solving, and connection
Rest / Connect @ Biology: Nervous system perceives safety and connection.

Cognitive availability is high.

5 : . ; verd
These are not conscious choices. They are adaptive survival responses. S’WM gewse-

Once we understand this biology, we can stop taking behaviour personally and start responding with - N\akes
compassion, curiosity, and support. @

/ Nervous System Diagnostic Guide
State Student Presentation Underlying Response
* Aggression, yelling, controlling Defending against a perceived
Flght i behavior threat.
. Avoidance, running away, Attempting to escape
thht &f anxious movement discomfort.
Freeze &f \s{\r/\tt:ﬂgx?]l, SIS TeIPONsE: Nervous system overwhelm.
F n i} People-pleasing, self-erasure, Seeking safety through
aw excessive compliance appeasement.
p
e Understanding these patterns allows us to stop taking behavior personally
\k and start responding professionally.
46
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Individual
Reflection Question

&,Q

pa <@  The Behaviour

What we see influences what we do.

Reframing |
Challenging Behaviour

Think of a recent challenging student behavior.
Deconstruct it through a curiosity lens:

Visible Student Behaviour
(What did you see/hear?) [Describe the raw physical
indicators...]

Possible Unmet Needs
(What might they be communicating?) [Physiological,
relational, safety, or sensory needs...]

My Initial Response
(What did you do or feel tempted to do?) [Triggers,
frustration, impulse to control...]

Alternative Curious Response
(What could you say with a relational posture?)
[Validating emotions, open-ended question, slowing down...]

47

\

8.

Individual
Reflective Exercise

SaMC sc‘wnl‘

Experience

EMPATHY

| Student Experience Ma[{ i ksh
SR Day in Their Shoes M, SCHOOLS: Mapplng Wor S eet
=N o= 00— O~ 61 )
N i 8 ] BoscE N People Imagine a full school day from the
Places perspective of a vulnerable student,
Rautines taking into account how their
G LUNCH o PERIOD 3 e PERIOD 4 AFTER SCHOOL Expgd’nﬁoﬁs . .
W , é ? g 2 environment impacts them.
(=)
- - - (= o Rt
ifference- .
s 2 ) Greater understanding
REFLECTION ‘ today lea.ds to more
What ht be helpful to this student What barriers might they be facing? What i chas | could make as an A Mo" l CompaSSIonate and
oo e Bt adl Lo it ot ol :
@ Carts with supportive tomorrow.
M,rs{wld"‘ﬂ
g o e le
— (24 ;
Pfffcf People

BELONG LEARN GROW

24
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Considering all the elements involved

693 - | @ . qugﬁ == @

| —
Student Context Adult Outcome
e Chronological age e Impact of the physical e Relationship with the student e Shiftin student/adult
e Brain maturation space (size of the room, (engaged the student’s dynamic (size)
3 , space to move, etc.) attachment) ’ s
e Neurodiversity/ ; e Possibly an escalation
Sensitivity See-len Nt Adult posture or a de-escalation in
e Level of emotional and Sl OfaatiiEaizch Level of stress the student’s behaviour

social development e Leve! of st‘r.ucture/ Level of insight e Outcome becomes
predictability

REX ellg Capacity to be reflective problematic or is
e Family history (trauma) e Social impact (makeup of Preventive vs. reactive resolved
e Stuck or guarded the group, dynamics with I lati g
per M o ool
e Etc. e Support measures in place e Type of response (posture
e Support from other staff tone, etc.) s
A : Understanding all of these elements helps us stop taking behavior personally
| andstart responding professionally.
49
PART 3
\ / s
- - Regulation Anchor
| o I ADULT POSTURE, PRESENCE & RELATIONAL SAFETY
What am | bringing into
this interaction?
50

25



Co-Regulation in Secondary School

Co-Regulation
Is a Way of Being
Students don’t only borrow our

calm during crisis. They experience
our nervous system all day long.

When their storm Meets our calm

o — T

Co-regulation occurs

Co-regulation creates the conditions for calm to return.
When adults regulate, students can regulate.

52
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Co-regulation is
the foundation

Co-regulation comes first,
and self-regulation grows.

S Student Self-Regulation
= (Independent coping)

O  Co-Regulation
% (Sharing the calm)

Adult Self-Regulation

(You are the anchor)

~, When adults regulate, students can co-regulate.

Co-regulation creates the conditions for self-regulation to develop.

53

i Adults Serve as ot
bl Emotional Anchors. D

S.
oW
yes: mof

Fu.tu' @ PRESENCE + REASSURANCE + PERSPECTIVE =+ POSSIBILITY TO @

LISTEN c M 7, Students look to trusted adults.
SUPPORT = ' = Students naturally look to trusted adults to help
ENCOURAGE interpret situations and determine how to respond.
BELONG During times of stress, they often rely on the
emotional stability of the adults around them.

For example, when a student becomes frustrated after making a mistake,
an adult’s response can either intensify distress or help restore safety.

Reactive Response Regulated Response
Can increase distress. Helps restore safety.
You need to stop “This feels frustrating
and get back to work.” right now. Let’s figure
it out together.
@ May communicate that emotions ® Communicates safety, support,
are inconvenient or unacceptable. and understanding.

@® Can lead to shame or shutdown. @ Builds trust and emotional resilience.
® May escalate the situation. @ Helps the student return to a problem-

solving mindset.

54
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&
Moving Away from
Thermometer to Thermostat
=50
Thermometer 40 Thermostat
Measures what ;‘:ZZ Helps us influence
is happening right = the environment
now. e over time.
=0
REACTIONS PREVENTION
AND REGULATION
/ SAME GOAL + A MORE REGULATED ENVIRONMENT
55

/ The diagnostic matrix:
Are you a Thermometer or a Thermostat?

Traditional Coercive .
T@T Management (The Thermometer) @ Co-Regulation (The Thermostat)

Reacts to the room’s temperature. coo Sets the room’s temperature.
Primary Goal Immediate compliance and control. Relational safety and nervous
system stabilization.
Focus Fixing external behavior symptoms. A_ddre;smg the underlying
biological state.
Reaction to Retaliates. Gets caught in a toxic Absorbs and drains off negativity.
Hostilit serve and return power struggle. Models deep breaths and open posture.
y
Response Relies on reasoning, dem.andhs, ?‘nd - Regulates first. Saves reasoning and
to Crisis Lr:gc;qsg;ge%c;nsequences [HEEEe repair for after the body is calm.

£ o Co-regulation creates the conditions for self-regulation to develop.
When adults regulate, students can co-regulate.
56
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The Thermometer Adult

(COERCIVE REGULATION)

Awareness
p Focuses entirely on the studcent’s

behavior; ignores own sensations.

5 Tone
@ i Loud, aggressive, escalates to stop
the behavior.

Reaction

Retaliates to hostility. Gets caught
in a toxic “serve and return” power
struggle. Brain state rises and falls
with the student.

(CO-REGULATION)

@ The Thermostat Adult

-
~

Awareness
Willing to regulate own brain before
disciplining. Senses own body.

5 dy
b

Tone

Assertive, soothing. Uses prosody
as a tool to drain off negativity.

Response

Absorbs hostility. Models deep
breaths or pulse-taking. Holds a steady
emotional temperature regardless

of the room’s chaos.

G '

J /
B A Thermometer reacts to the room. A Thermostat sets the temperature.
When adults regulate, students can regulate.

57

« 1, The baseline

MR

Calm meets calm. The nervous systems resonate
in safety. The baseline is maintained.

@ The escai@atlon =

Chaos meets chaos. Without an anchor, both
nervous systems escalate into a mutually
destructive survival response.

Vet

\-I-} The anchor
@ <=} ]

The adult’s grounded nervous system absorbs and
neutralizes the student’s dysregulation. The student is
anchored by and mirrors the adult’s calm.

(]
-0o The contagion
G =4
. 3
-+ ? =
A regulated student cannot withstand a dysregulated
adult. The adult’s stress state is biologically contagious.

" Relationships regulate. When adults are regulated, students can regulate.

58
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5 Know Your Triggers

L@@ <

Refusal Disrespect Swearing Ignoring Arguing
+ TAKE A MOMENT TO REFLECT...
= Which behaviours are most challenging for you?
| What might be underneath your reaction?

What student behaviours get under yourskin?

f

Aggression

What tells you that you're becoming activated?

S 5 @ ) 0

Jaw Shoulders Heart rate Voice Breathing
(clenched) (tight) (faster) (shifts) (shallower)
-H—h TAKE A MOMENT TO REFLECT...
_: What are your early warning signs?
J How can you notice them sooner?

/ What Happens in YOUR Body?

4

Urge to react
(stronger)

60
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My Regulation
Individual Roadmap.

Reflection Question
We cannot co-regulate a student unless we are regulated

. ourselves. Co-regulation starts with self-awareness of our

) //_ own physiological triggers and our warning signs of activation.
s @ Outline your physiological profile below so you can catch
S “ ] your activation early:
A regulated adult can support a dysregulated student. _\\ ‘ } My Personal Classroom Triggers
\L (e.g., screaming, backtalk, eye-rolling)

(e.g., shallow breath, racing heart,
clenching jaw)

% % : % 9 ~ ()7~ MyWarningSigns
i = . 1))

A dysregulated adult can unintentionally O
escalate a student’s dysregulation. 6 - g ; — My In-the-Moment Regulation Strategies

(e.g., deep breath, pausing, physical step back)
Regulate yourself first,
S0 you can be there for them.

Respond, Don’t React

SAME SITUATION. A DIFFERENT CHOICE.

N

Notice Regulate Respond

Recognize what's Take a breath. Choose my next
happening in me Calm my nervous best ste
and around me. system. 3

A CALMER YOU CREATES A SAFER THEM.

31
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/ The Red Flag Instincts

WHAT TO WATCH FOR IN THE MOMENT

. A , ThePower Struggle i
‘A' Anticipate refusal. Do not get caught trying to b 4
force immediate compliance. \’
) The Teachable Moment
‘A’ Do not try to teach a lesson or reason with an
erratic student. Wait until they are calm and receptive. Awareness
builds support.

The Directive Overload

Insist on only what is absolutely necessary.
Too many instructions overwhelm the student.

Recognizing these red flag
instincts helps us respond
with greater calm, clarity,
and connection.

1
I /
N

\

The Solo Expectation

Never expect a student in crisis to regulate
their emotions on their own.

(}
I ,
N

\

63

" Regulate Yourself First

A CALMER YOU SUPPORTS A CALMER THEM.

D oal 2 R o O

Slow your Lower Exhale. Ground Create Pause before
voice. your volume. your body. space. speaking.

YOUR REGULATION CHANGES THE MOMENT.

64
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Reflection Question

&‘f’ Individual Somatic Toolkit

Explore different somatic strategies and consider which
ones help you feel more regulated.

What type of regulation
strategies work best @) crouome @) soovscan (3 R
for you? f $ ﬁl\ 05
Reflect on past stressful moments. ] o

7 Do you respond better to sensory 5-4-3-2-1 Technique Adjust Tension Check Box Breathing
grounding, physical tension « 5things you can see « Start at the top of your head el Inhale forAlcounts
release (body scan), or deep « 4 things you can hear and notice any areas of tension « Hold for 4 counts

breath control? Why? « 3things you can feel * Move slowly down your body

(head, neck, shoulders, * Exhale for 4 counts

: f ::!ngs you cantsn:ell arms, torso, legs, feet) * Holdfor 4 cour\ts
ingiyouicaniiaste o Breathe into each area * Repeat a few times
¢ Soften and release

Brings your focus away from Awareness of physical tension Helps calm the nervous system

Ac azm er you feeling overwhelmed and back can help reduce stress and and supports clearer thinking.

). . to the present moment. increase a sense of safety.
supports a brighter
tomorrow.
v— 22) | Small practices. Big shifts.

Your Regulation Changes
the Interaction

SAME STUDENT. A DIFFERENT EXPERIENCE.

Activated Adult Regulated Adult

(2

( N\
RN
S
‘!‘ .'4 1)

D
2 )
Faster W Z/ & Slower
b S -
Louder i « & Q)) Quieter
More words D Fewer words
More demands More predictable

A CALMER ADULT CREATES A SAFER, MORE REGULATED INTERACTION.
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% We Are Always Communicating
Safety or Threat

Tone of voice @ Pace
\ /
Every
Facial interaction DT -
expression @ sends a S
message.

vl s
=) ] .
Predictability

OUR PRESENCE SHAPES THEIR EXPERIENCE.

Body
position

67

Co-Regulation
Before Crisis

o © VY &

Predictability Connection Attunement Calm presence Repair

(3)

These aren’t crisis strategies.
They're everyday practice.

34
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The Mechanics of State Transfer

5 re"t ;
%ael;;l,le OUR NERVOUS SYSTEMS ARE ALWAYS COMMUNICATING D'g\e,oussﬁt”ms
e har
chatd mimanity' Q
c o Detection
Neuroception detects safety or

threat in the adult’s micro-expressions,

tone, and posture.

Entrainment

\ ! /
9 o % The teen’s autonomic nervous system
il biologically syncs to the adult’s
==l y dominant rhythm.

e Mirroring
) The teen acts out the internalized

S~/ state — calmer, more regulated,
or more dysregulated.

e the .
> - — Our regulated presence shapes a teen’s nervous system. ?zegu‘(gel::‘e ber:
Calm meets calm, and healthier states are passed from one nervous system to another. Th% V]

s Co-Regulation Do’s and Don’ts

PRACTICES THAT SUPPORT A CALM, CONNECTED BRAIN

DO THIS V4 NOT THAT X -

5); Speak slowly and warmly to guide (‘_;}_ Match the student’s volume or
=0 their pace. aggressive tone.
Q? Offer calm presence without @ Demand immediate compliance from
pressure to “perform” regulation. a dysregulated nervous system.
~ ! ’ . .
= &- Hold boundaries with compassion. & Shame, isolate, or use retaliatory
consequences.
@ Validate emotions even when EE] Attempt to teach a lesson or correct
behaviour must be redirected. behaviour while the student is still upset.

-

J . . . . .
& The difference between reacting and responding is everything.
Reaction centers control. Response centers connection.

&

70
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The SmallS_tuff Matters

(D = &

S

How we give How we How we respond How we
a direction correct to mistakes repair
matters. matters. matters. matters.
71
/ Teens borrow the adult’s calm
YeoU' HELP GUIDE T HEIR PACE
Slow your breathing and lower your voice. Teens often copy slow breathing when they see it.
The Adult-Teen Feedback Loop :
Sy
Ty Adult models slow, X &
F} 1J steady breaths.
Calm creates
connection.
: When adults regulate
Teen copies the - Teen sees and hears :
slow breathing. ( ; ;%') @) 5\ the breathing. their nervous system,
teens feel safer, learn

Sl

~ TN~ Your calm matters.
A regulated adult helps build a teen’s capacity for self-regulation.

faster, and can return to
calm more easily.

72
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/ Autonomic Balance Matrix

THE POWER OF CO-REGUILATION

—

“Fight or Flight” “Rest and Digest” e
ISHLOrLre Thes i ¥ ’
ystem is calm,

The system is activated, N \ % recovering, and

hyper-aroused, and processing.

responding to perceived _egulation y

threat. 4 / Va i Balance builds
S é ﬁ paresympathet® resilience.

Co-regulation intentionally
helps balance these two
systems to pull an individual
out of fight-or-flight,
helping us achieve a state
of safety and calm.

N svmpatheﬁc

1
\, The Co-Regulatory Goal: Co-regulation intentionally helps balance these two systems
to pull an individual out of fight-or-flight, helping us achieve a state of safety and calm.

73

PART 4

b Co-Regulation
in Practice

ENVIRONMENT, RESPONSE, LANGUAGE & DE-ESCALATION

What does co-regulation
actually look and sound like?

74
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CO_Regulation iS a Co-regulation is a daily practice. It is not intended to be used

only when a student is already dysregulated.

[ [ : : e . 2
D l P t When applied effectively, it is an ongoing, proactive process
al y rac lce. that supports the management of everyday stressors.

W‘a\ a’i\°“s' X - e '

'N(’XS &t By consistently providing attuned, responsive interactions, adults
Co \w" help build a foundation of emotional stability that reduces the
Redt @ L'\SW“ ) likelihood and intensity of future dysregulation.
-

To do this well, adults must be:

s Self-aware: Toke care
Able to recognize their own 2 urself t00-
dysregulation cues. of Y0
Reflective: oy cUrio”S
Willing to explore what might be " %dgvne"t""
happening for a student. not)
Intentional: resence
x . v 3
@ Using their body, breath, tone, \Jt“s E d-lfference
and language as regulation tools. make
e
ey e ' _ |
S = When these qualities come together, educators move beyond managing behavior Peol vy
q g wite
B P&g to creating the conditions in which students can return to regulation, reconnect with others, and re-engage in learning. %"gorrows‘
o!

G4

75

Bringing the Three Layers Together St
FROM SAFETY TO CONNECTION TO LEARNING 6{'\@ 3

Effective
co-regulation rarely

Set the Scene

PREDICTABLE
begins with words. Create environments that reduce INCLUSIVE
It follows a (stress ar:;l sug)lport rfegulatioln ) FLEXIBLE

( €.g., predictable routines, welcoming
developmental fov , spaces, clear expectations). SUEORIVE
sequence: BELONG
Be the Anchor oA
Use your own calm, regulated CURIOUS
presence to communicate safety gESPECTFUL
through your tone, body language, CONSISTENT

and consistency.

Use Reflecting Language

Help students understand and organize ~ ~~

their emotional experience through -
validation, curiosity, and collaborative /
problem-solving.
Shrord hipS:
When these three layers work together, educators move beyond managing behavior 6\?{;\‘;,,(
to creating the conditions in which students can return to regulation, reconnect with others, and re-engage in learning. 9?3@ ()
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/ Layer 1: Universal Design for Regulation
Pulls Support into the Core

ENVIRONMENTS MATTER FOR THE NERVOUS SYSTEM

Safe Break Spaces
o Spatial Predictability \ ‘ Nog-puncitive Focu; Zones
: | | schedue or Cozy Corners where
[222]  Clearly posted visual ,ﬁ Tee

students can voluntarily
settle their nervous systems

schedules and Brain Break
Menus to reduce the \

el

cognitive load of transitions. SRl T T
e Environmental
Sensory Normalization Softening
ﬂ Integration of flexible

Using dimmable lighting
and calm acoustic
background sounds to
muffle distractions and
lower baseline stress.

seating, noise-reducing
headphones, and tactile
tools available to all

students, reducing stigma. : H M [I—m <<<EQ))¥

Regulation tools are necessary accommodations, not rewards for good behavior.

77

/ Secondary (Grades 6-12) Map

SPACES THAT SUPPORT A REGULATED LEARNING ENVIRONMENT

= Personal reflection board
Stations sticky notes for students to
H standing desk, low table, _\. 2;:2&:0“5'3’ share needs or
couch/soft area for reading
or journaling
Calm down space

bean bag, visual coping
: prompts, emotion wheel
ﬂ Calm materials shelf | 1 ERRVEEKS |

mandalas, headphones, \‘ | |

putty, mindfulness cards | .\ . Weekly planner/calendar wall

to reduce executive
functioning load

ﬁ Option for quiet = reae ; Anchored adult zone

entry rituals g :
(e.g., music, journaling clearly visible, accessible,
= ¢ g calm presence

breathing)

Why lt W()rks: Teens value autonomy and authenticity. Regulation-supportive secondary spaces offer privacy,
dignity, and subtle co-regulation supports that don’t feel infantilizing or shaming.

78
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/ Layer 2:

Anchor the situation with steady tone.

RE GUILATION HAPPRPENS THROUGH: PRESENCE, NOT PRESSURE

7
-
~

2 \;h a
\ 7W\7 Steady presence

T changes the wave.

A calm, regulated tone

Escalating Situation The Resonance Wave Steady Tone :\ 4

Escalating Situation Resonance & Regulation Steady Tone helps the nervous system
find safety and return
to balance.
The Move: In Practice:
Match volume and tone. When a situation is escalating, keep a quiet or moderate volume.
Maintain a serious, calm, and steady tone. Do not attempt to out-volume

the escalation.

79

Attunement vs. Technique sy

I5T" SESTRERERNRIESSNASTRT @OIN' SIERI PSS NAC TSI [ {ERNS CIRI[IPATS I/WP/W

simply following

3 s
S Attunement means accurately noticing and responding to another person’s emotional @/ Lisicifierentiiom
a protocol.

state while remaining grounded ourselves.

Two adults may say
exactly the same words:

“I can see t/wt"
yowre upset.
The difference is not the script—

it is the relationship and
the authenticity behind it.

= Le v 7 . - 2 ‘ P2
~ - .
This approach feels O changed ng' This approach may feel
authentic and supportive. P‘Qﬂ dismissive or mechanical.

@ © o o

Notice subtle Adjust their Remain Communicate Respond rather
changes in behaviour expectations flexible genuine curiosity than react
Serond” pios.
Students do not need perfect adults. 2 W
A

Presented by Catherine Korah, CEBM
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YOU CANNOT TEACH A STUDENT WHILE THE STORM RAGES
Your goal is to survive the peak and wait for the calm.

= Mapping the Emotional Storm &

Zone 1

The Storm: \ | /
é‘ ﬂ ?z Reduce Demands / S .a
— Do Not Correct Q@

Zone 2
Riding the Waves: ‘@_ Calm meets calm.

Offer Comfort =

e

The adult’s grounded
%z:t::?;lm " nervous system
&S ' i
N Build Coping Skills absorbs and’ neutralizes
S the student’s
dysregulation.

The Emotional Wave Chart

81

/ Regulation Before Expectation

SUPPORT THE NERVOUS SYSTEM BEFORE RAISING THE BAR

The Trap: Traditional Sequence

The Scaffold: Trauma-Informed Sequence

EXPECTATIONS Demand Step 3: Reintroduce
the task or expectation.
.' Step 2: Regulate
Increased with presence.
Distress
‘ Step 1: Notice the
nervous system.
Escalation
Consequence
Ll Ll ’ L] . . ’ L3 . Ll L
V ‘ This isn’t permissiveness; it’s prioritization.

We are not lowering the bar; we are scaffolding the ladder.

82
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/ The Pre-Response
Pause

Be calm and grounded before responding.

ol You cannot co-regulate a student if you are dysregulated.
The deliberate pause is where the strong posture is maintained.

83

/ The Educator’s Pause:
A Diagnostic Tool

WHEN CHALLENGING BEHAVIOUR OCCURS, HIT PAUSE AND ASK YOURSELF:

What might this student be communicating
through this behaviour? )
Is this student giving me a hard time,
e or having a hard time? Q ) =
What need, emotion, or skill deficit ég pd
might be contributing to this situation? )
How can | maintain the boundary while Q .
a strictly preserving the relationship? % PM@ to ’L&SpOl’Ld
e ) with puwrpode.
What specific support does this student (P —
need to be successful right now?
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The Anatomy of a

/

QO
fi

B\
Y

Mind (Awareness):

Self-reflective. Willing to explore
what might be happening rather
than jumping to consequences.

Body (Posture):

Soft posture, relaxed shoulders.
Non-threatening proximity.

Lungs (Breath):
Slow, steady breathing.
(Children borrow the adult’s calm.)

Regulated Presence

AWARENESS, CALM, AND CONNECTION IN ACTION

Co-regulation doesn’t happen in a manual.
It happens in the hallway, the classroom, the cafeteria line.

Face (Expression):
Receptive, relaxed facial muscles.
(Students constantly scan
environments for cues of safety.)

Voice (Tone):

Speaking slowly and warmly.
Tone of voice is often more
powerful than the words chosen.

85

MIRROR NEURONS SCAN FOR NON-VERBAL

AUDIBLE BREATHING OPEN BODY LANGUAGE

Relaxed facial muscles, a warm tone of voice,
and an open posture signal safety to be
mirrored.

12/

Making breathing visible and audible
gives mirror neurons a rhythmic
pattern to lock onto.

"BRIGHT

|nhale..-
/‘\// Exhale..-
. Togetl her.

- - z @ Relaxed face and soft eyes

Slow, visible inhales and "

é% audible exhales signal safety. L)) Warm, calm tone of voice
‘i’ Open posture (unclenched, non-threatening)

~ Rhythmic breathing helps the
NN .
~~ nervous system downregulate. ( 4 Friendly, approachable presence

Your calm breath becomes These non-verbal cues are biological
' contagious calm. signals of safety that the student's

brain can mirror.

Mirror neurons are always watching.
Your non-verbal cues of safety help the student’s brain know: “I am safe.”
When they feel safe, their thinking brain can come back online.

Processing Non-Verbal “Cues of Safety”

“NEUROCEPTIVE"
These cues of safety help a student’s nervous system feel safe enough to regulate.

Safet'j
Bullds -
CUES. connect

PROXIMITY & POSTURE

0 Kneeling beside a student or using parallel
regulation communicates support, not threat.
RESPECT
INCLUDE
4 SupPORT

Sit or kneel beside (not across)
to reduce power imbalance.

Parallel regulation (side-by-side)
feels safer than face-to-face.

Proximity communicates:
“I'm here with you.”

Students-
er
ngghter Futures: \Vj

86
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Response

Establish concrete limits
without getting upset if the

’Q I student pushes back.

Pushback is a data point, not a personal attack.
Manage the environment through co-regulation rather than emotional reaction.

/ The Grounded Pushback &

ey You cannot co-regulate a student if you are dysregulated.
The deliberate pause is where the strong posture is maintained. /

87

< Individual
8 Reflection Question The Thermometer The Thermostat

. ]
- = Being the ~l - - .
o _ Ml -
s \ 1 hermostat - N
HERE
5 Your A thermometer reflects A thermostat sets the
helps the room’s temperature temperature (brings a calming
(it reacts to the student’s presence to defuse stress).
emotional state).
It helps bring the emotional
When emotions rise, climate back to a more regulated
the thermometer rises too. state.

E/ Your Reflection:

Describe a situation where a student’s emotional temperature
was high, but you successfully remained the thermostat.

a What happened?
e How did you keep your posture intact?

88
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Redefining Your Role ettt N
during a dysregulation A e ocome v \

(without blame). the relationship. when ready.

ati.ovl
convers
A Cali" bw[ds (3
1009y tom°"°w‘

strong 2

r

ég Different moments. Different goals. Same belief. Strout\:?;)nshlps-
Students do better when they feel safe, supported, and connected. Rel ter Futures: v

igh
Brig :

It is not to investigate, lecture, determine consequences, or force accountability in the moment. \‘\
X : X > Determine X  Force ~
}nvestlgate . %ecture i % consequences o9 accountability
v\?//: % happgr.‘i?' ,Jou sho:ld ha,}’e"‘ “There will be a '.‘ “You need to take
Q;startediit? e consequence.” responsibility now.”
Duﬂ“ﬂ . ; : r: Once regulated, it's the time to reflect, repair,
escal-a'tw“. Focus on safety, regulation, and connection. Lﬂ-te s o gt
Q ®
O
U » & » © B > D > o Y
Safety Regulation Connection Reflection Repair Accountability Learning
Ensure safety Help the student Maintain Explore what Rebuild trust Support the student Identify strategies
for everyone. calm and co-regulate. or rebuild connection. happened and strengthen to take responsibility for next time.

Clear the decks by o

. More Pr esence-
removing all demands o
Tomorrow:
Take away instructions, questions, and pressure until the teen settles.
Instructions Questions Pressure
“Sit down.” “What happened?” “Hurry up!”
“Calm yourself.” “Why did you do that?” “Come on!”
“Go to class.” “How are you feeling?” “You can do it!”
“Let’s go!”

Oax_ | Crucial Rule: A%
Do not teach or correct the teen while they are upset. o

90
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R

Layer 2: The Anchor Protocol
for in-the-moment crisis.

o Stop & Regulate Self

/>

9 Name the State
Validate the physiological
state without judging
the external behaviour.
0 Stay Close (With Choice)
Use a proximity slider approach.
’ ’ Offer comfort (space, parallel
presence, or a physical tool)
i ! ‘ but do not force it. Kneel to

balance power.

You are the anchor. Take three
- D slow breaths, drop your
=)

=

shoulders, and unclench your
jaw before you intervene.

e Reduce Demands

The thinking brain is offline.

Immediately remove
instructions, questions,

and pressure.

e Match & Slow Breathing

- =

Model steady breaths audibly.
Lower your voice and speak in
a steady, warm, and moderate
tone.

Co-regulation creates the conditions for calm to return.
When adults regulate, students can regulate.

@ Wait for their body to calm.
91

FIGHT

When a threat feels unsafe
and needs to be confronted.

12

HOW IT MAY LOOK

e yelling or swearing

e arguing or challenging authority
* aggression (physical or verbal)
e throwing objects

* defensiveness

@

e reduced threat

* emotional containment

* calm, steady leadership

* physical and emotional safety

WHAT THE NERVOUS SYSTEM NEEDS ﬁ

HELPFUL RESPONSES

¥ °
\ d ® Stay calm and use a neutral tone.
® Give the teen space and reduce the audience. Pl
® Set clear, consistent limits.
* Acknowledge the emotion without escalating.
* Maintain a respectful, non-confrontational posture.

“I can see you're really upset.
I'm here, and we’ll get through this together.”

@ |

Different behaviours. The same biology.
All behaviour is a form of communication, and all behaviour is an opportunity for connection.

The Three Nervous System Responses

DIFFERENT SURVIVAL STRATEGIES. THE SAME NEED FOR SAFETY.

~
FLIGHT

When a threat feels overwhelming 2
and escape seems like the only option.

HOW IT MAY LOOK
* |eaving the room or class
* avoiding tasks or responsibilities
® procrastinating or disengaging
* hiding or withdrawing
* frequent bathroom requests

WHAT THE NERVOUS SYSTEM NEEDS
* asense of safety

* reduced pressure

* opportunities for movement

o predictability and structure

e gradual re-engagement

HELPFUL RESPONSES

o Offer a calm break before distress escalates.

* Provide access to a designated regulation space.
Reduce demands and simplify instructions.

.
* Allow movement and choice where possible.
® Re-engage gently and without shame.

18

“Would it help to take a short break

before we continue?”

FREEZE

When a threat feels inescapable
and the body shuts down.

Dﬁ&ﬂ%’;&
S;:; Biology: V

HOW IT MAY LOOK
 silence or not responding
® staring or zoning out

* appearing “checked out”
o difficulty speaking

* minimal movement

e emotional numbness

WHAT THE NERVOUS SYSTEM NEEDS
* patience

e connection

® gentle reassurance

* minimal demands

* time to process

HELPFUL RESPONSES

* Sit quietly nearby and offer a calm presence.
* Avoid repeated questioning.

* Use a soft, reassuring tone.

* Allow extra processing time.

® Let them know they are safe and supported.

“You don’t have to talk right now.
I'll stay with you.”

it
Kot
for L“"/"m J Q

92
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/ The De-Escalation
Architecture

A FOUR-PHASE PATH TO CALM AND LEARNING

\ ! /7
_©/ 0, - @ -
o 3
Phase 2: Anchor
Phase 1: Assess Establish your baseline.
Identify Freeze, Flight, or

Regulate your own
Fight. Diagnose the nervous

physical geometry,
system state before acting. energy, and affect.

Deploy active listening,
strategic silence, and
safe options to
co-regulate the student.

\'/

&

When adults regulate, students can regulate.

Phase 3: Intervene

Calm adults create the conditions for calm to return.

W
W

N
)
" @h,,
I
NS
<[] |
-

Phase 4: Resolve

Debrief, review
tier-specific guidelines, and
update safety plans for
continuous improvement.

93
The G y of De-Escalati
e Geometry ol De-Lscalation
Line of Sight
Maintain visual contact for
supervision and safety,
o, even from afar.
o9 lK)rox1m1fty -~ . Positioning
[~} e e Z Z.45° Sit side-by-side or stand
dl(sjtar:jce Ihor|10r|ng N at a 45-degree angle
individual tolerance. ’ P : §
Ask: “Can | sit next to you?” 7 » / L\Jeve_i s_t?nd dirsetly
If no, widen the distance. '/<ﬁ450 O/ ol
7/
! Adult
® . Stance Sdent Eye Contact
rﬁ Adopt a non-threatening ‘ @ Avoid intense eye contact
posture. No crossed arms; P (perceived as a threat).
; ersonal Space
no hands on hips. Boundaries
94
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SMALL SHIFTS. A BIGGER IMPACT.
Remove Respect Use a calm, Allow time
the audience. personal space. respectful tone. and space.
7 s’
= . an = -
G ) - ~
| e ?
Give privacy and Gi ) Give time to think
reduce attention. Ive space. Keep it clear and calm. and regulate.
Validate Listen actively. Stay calm Get support
their feelings. and grounded. if needed.
N - p 2 N / \ /
Q- : > 8\
Acknowledge Be present and It’s okay to bring in
without judgment. let them share. RegUIaftifs?urse'f anotr):er adurg
Ly
s Calm adults create safer, more connected learning environments. ame students: ek
These small shifts help de-escalate situations and support regulation for everyone. Bnghtef tomor

95

/ Examples of De-escalation Strategies o=

r|ghter
—— SMALL SHIFTS. A BIGGER IMPACT. Futures: s. O
Avoiding getting Movmg away from Settmg simple, Allowing time/space
caught in a power trymg to teach a lesson concise, and for decision making
struggle. or reason with the student. realistic limits. (not pressuring for an
immediate response).
N\ 7
Vg N
Coming alongside the Not taking it personally; Having another adult support
student’s frustration, being careful to not overreact. or step in if the situation is not defusing.

by naming and validating it.

v ‘@’ A

V ' Calm adults create safer, more connected learning environments. ‘ e oW

96
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/ Emergency

Protocol Caveat

&

Safety first.
Always.

Careful, consistent

Physical holds are strictly a control
measure of absolute last resort.

Resorting to a hold is only permissible for safety
purposes in a situation of eminent danger. If a hold

is utilized, staff must immediately and rigorousl 2 et deiprolees)

; ! iy : ; i 9 y’ protects both students
follow the specific steps listed in the school board’s and staff.

protocol on control measures. /

97

/ The Post-Event Protocol

REFLECT. REALIGN. MOVE FORWARD TOGETHER.

Step 3: Align

V- Consult the student’s
safety/action plan. Update
notes on proper adult posture,
specific practices to avoid
at high stress levels, and
post-debrief student practices.

Step 1: Debrief

Adults involved must meet
to review what happened
and discuss whether actions
could have been handled
differently.

Step 2: Review

Evaluate school guidelines around preventative practices
and alternate measures. Ensure practices are adapted to
individual differences and specific Tier profiles.

o

98
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Unnamed
Emotions

and seeing the

Lay
Reflect language to validate
emotional state.

er 3:

The Emotion Mirror

The Move: Use reflecting language.

]
In Practice: Name the emotions the student expresses.
Fa

ir reality.

Frustration

A®

This acts as a mirror, proving to the student that you are actively listening

Validated
Emotions

\,

Seen, heard,
understood.

Reflecting language

helps transform
overwhelming emotions
into something that

can be named, understood,
and supported.

99
= Narrate,
9
Don’t Interrogate.

Diffgg ent Avoid asking questions.

X ocralrv’ler | ( e Questions can increase pressure

tomorrow- / and escalate the situation.

‘ Narrate what you observe.

Different words. A brighter tomorrow.

“| can see you're really frustrated.”
“It looks like this is hard right now.”

Observation builds connection.

It reduces pressure and shows
understanding.

Calm adults create safer, more connected learning environments.

100
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Name the emotional state,
not the external behavior

Speak slowly and simply. Short sentences work best. Naming the feeling helps
them feel understood.

O 5 @

Focusing on Behavior Naming the State
Stop yelling ; Feelmgs
You are feeling overwhelmed. make sense.
Calm down right now When we name
emotions, we help
Thi f ;
T e his feels too much for your body. students feel seen,

heard, and supported.

101

Validate the Emotion.

Validate the Emotion.
A\ A Validation tells teens: “Your feelings make sense.”

N 7 Examples include:
o = e “That was really disappointing.”
7 N e “| can understand why you're frustrated.”

A SAFE

SPACE o “Anyone might feel overwhelmed in that situation.”
FOR ALL
FEELINGS / / Validation does not mean approving inappropriate behaviour.
Feelings > It simply acknowledges the emotional experience before
Mak eg W teaching alternative responses.
Sense
v Help Teens Find Words.

Many teens experience emotions before they can

2 describe them. Adults can gently help by saying:
e “It sounds like you felt left out.”
o “| wonder if that felt unfair.”
e “Your body looks frustrated.”

74[[ fee[mgs are welcome here Naming emotions helps organize the nervous system.
A

CONNECTION

BRIGHTER
TOMORROWS

102
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—

Same teen.
Different choices.
A brighter tomorrow.

< | Al feelings |
Z )4 e
. Big feelings.
b IXOt au e Better choices.
erea\;f:y Brighter futures.
a .
v

Separate Feelings
from Behav1our

Itsokay \ /

Set clear limits on behaviour.
\ tofeelangry. “It’s okay to feel angry. I'll help you
1 VUl hel express that feeling. It isn’t okay though
2 elp you )
-, express that to hurt someone when you're angry.
feeling. So instead, let’s...”

°@

All emotions are acceptable.
Teens need to hear that all emotions
are okay, even the difficult ones
(e.g., anger, sadness, frustration).

This distinction reduces shame
while maintaining clear expectations
and teaching more appropriate ways
to express emotions.

103

The language

we use matters

The words we choose can either
escalate distress or support
connection, safety, and
co-regulation.

G

Language shapes safety.

Calm, respectful, and curious
words help the nervous system
feel seen, heard, and supported.

Instead of:

“You need
to calm down.” /‘

/

(\J
L

“That’s not
appropriate.”

“You're being ‘\]
\ disruptive.” |

\ 4
/’/ -

Try:

“I'm here with you.

-
Let’s take a breath
and figure this out
together.”

%

“Let’s talk about
a different way
to handle this.”

-

“It seems like

something’s up.
Do you want to talk
or take a break?”

%

;J

104
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S \ /
“I'm here.”

~_ Souresafes
A “We'll figure :
- q/ - \ ithts out together. )
= , -

/

with you.”

“Take
your time. “Welll solve this
g = when your body

is ready.”

Grounding Statements.

“I'm staying

N

Offer

C e——

o /
N 7

Use simple, calming statements.

During moments of distress, fewer
words are often more effective.

These brief statements
communicate safety
more effectively than
lengthy explanations.

105

B

Moment
,/0'/’ Student throws item

Student refuses to participate

Student shuts down completely

Student begins to escalate

After a dysregulation moment

feel seen, heard, and supported

The language
we use matters

WORDS THAT SUPPORT CO-REGULATION

Calm words create safety. Compassionate, clear, and curious language helps the nervous system

Co-Regulation Language

“You're having a hard time. Let’s pause. I'm staying
right here.”

“You don’t have to talk right now. I'll be here when
you're ready.”

“It's okay to need some quiet. I'm going to sit near
you for a bit.

“Let’s take a few breaths together. We can handle this.”

“That was a lot. I'm proud of you for getting through it.
Let’s talk.”

106
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Firm Care

Boundary >y Regulation

= & “The answer is still no.” /,y “I’m going to help you
through the no.”
“You can’t have the iPad “I know it’s hard to wait.

right now.” I’m here with you until it’s time.”

“| won’t let you use that language.

U ST e Let’s find a calmer way to say it.”

}fﬁ = “You need to stay in “| see that you don’t want to go.
Vi the classroom.” I'll walk with you and help you get started.”

107

TIER 1: Universal Practices

The goal is to proactively support the nervous system before dysregulation occurs.

) — Predictable Routines
as =g Consistency reduces anxiety (e.g., schedules,

transitions, clear expectations).

Safe Break Spaces
Non-punitive spaces (e.g., quiet corners, sensory

supports) for students to rest.

D < Somatic Practices
= S Movement and breathing support regulation

(e.g., stretch breaks, breathing exercises).

~ BELONG . /
" REGULATE SMALL

SHingg e N /. Check-In Tools
IMPACT [ ’ o ‘ Non-verbal tools (e.g., feeling check-ins, zones)
l v ° = [ help students identify and name their emotions.
----- : Co-regulation Language
- a Use supportive, grounding language
(e.g., “Let’s take a breath together.”).
1
A Support today. Stronger tomorrows. S Studenfi} o Q?
Z “ When students feel safe and regulated, they can connect, learn, and thrive. grighfe' fu

108
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TIER 2: Targeted Practices

The goal is to help students who need additional support in managing their emotions
and building regulation skills beyond what is provided universally.

Different
Support
Same

Potential

7 REAL PROGRESS

BRIGHTER TOMORROWS

=
~ -
- ~
’

’ port today.
&Z:easter confidence tomorrow.
/

Support today. Stronger tomorrows.

Targeted Somatic Practices
Provide extra support to practice calming

strategies (e.g., breathing, movement,
sensory tools) and build confidence.

Strategic Scaffolding

Use pre-taught strategies and offer 2-3
specific choices (e.g., take a break, stretch,
use a quiet space) to help students manage
challenging moments.

Relational Coaching

Use supportive, real-time language to
model regulation (e.g., “My body is getting
tight; I'm going to take two breaths.”).

¢ Studerts
amighter Futures:

4 Targeted practices help students build the skills and confidence they need to succeed. Bri
Z
109
Tier 2: When a Student Becomes B o
L 5
Emotionally Overwhelmed %) -
{
The priority immediately shifts to re-establishing safety. Makes @
A et o |
adulyl\aﬂﬂ A ‘ When stres® PEARAN ocerccrion
bullds
the (,I.ﬂlt .

di ff'

[
of % Vﬂe“ Regulated

Be calm and grounded
before responding.

¢ Regulate your own nervous system.

Able to cope, learn,
@ and engage.
¢ Use a neutral and steady presence.
¢ Take a breath, pause, and respond

rather than react.

Overwhelmed

Emotional overload often
leads to changes in behaviour,
attention, and participation.

@ Approach with authenticity,
curiosity, and interest —
never judgment.
 Stay present and listen.
* Focus on understanding rather
than fixing.
« Validate their experience.

Support in the moment. Stronger tomorrow.
When students feel safe, supported, and understood, they can move through challenges and continue to grow.

SUPPORT

BELONGING

RESILIENCE
BRIGHTER TOMORROWS

Use proactive supports.

 Adjust demands when needed.

« Offer choices and a sense of control.

 Incorporate preventive strategies
such as routines, scheduling, respite,
and smooth transitions.

. '®

Studeﬂ
SB gehter Futures: V
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Student Preventive Action Plan

A proactive tool to support student success.

prevent
@ STUDENT ACTIVE PREVENTION/SAFETY PLAN (giving priority to prevention) - in Secondary TEMPLATE DOCUMENT chaueng e S.
Student name: DOB:
Identify needs ...u School/Board: Grade Level: Homeroom Teacher: Bull
Understand : ‘ g hte
1 -~ ific objectives* related to Best Selected measures
Eﬂ%ﬁz:\sg:gd | student'sneeds/challengesrigers e i related to the objectives ~ related to the practices br(ligag ..
@ Plan ahead
Use proactive Same
strategies and - = late~
supports. temp
£l | L reater
Plan B for a difficult time or activity Plan B for a difficult day 0S si bi (ities-
-0 P
a@m
Promote success
Bu“d, safety, meant tob inthe adult posture and support r for the needs and challenges
confidence, and meant ive rather than waiting for the problem to arise to intervene. The division of adult roles and iities must be clearly defined
independence.
9 Access the template here:
C https://www.cebmmember.ca/tier-2-targeted-practices
111
(] ]
°
Tier 3: Triggered Students
° ® ° °
Operate Outside the Window of Receptivity
nt, e
¢ mome g : : : ; . :
[ Etey cant When a student is at Tier 3, they are entirely unreceptive to verbal interventions Regulatlon
hear uS in the moment. ) PP"'"S first:
Q)
e meet ions
Let.S m ds o ersatl.o
r need> \ Co it
their ®arder. Lengthy % % can W
not pUs explanations i S it &
P\ , R0
=7 ‘@
*—] Conventional <“- -9- Gosenilation
=2) discipline =3 ' gu )
<, S Time
[
- > @ ek Safety
Task pressure / De~esci:alz}tion
it
)\ 1 m O strategies
DIl 7 ‘, G Y
& Ultimatums & /

1y

The adult must wait until the student returns to a state of calm
before addressing the situation.

Y,
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Tier 3 Demands a Non-Negotiable,
Proactive Foundation

A strong Relying on the key elements to effect change is preventative, proactive,
]coundat(oﬂ and strictly non-negotiable at Tier 3. Co"gstenc'{’
eates Stafe 4 todatg~r
n e
re ulation: ea" .
d gppo,—tumf% o tod y ossiblhtws
wlgs bﬂg tomorrow.

tomorrow

7))

Structures Predictabili Adapted
& Routines ty Scheduling
Provide consistency Reduce uncertainty Adjust demands
and clear expectations. and anxiety. to meet ir:jdividual
needs.

Respite Movement
Build in regular Support regulation
opportunities for through physical activity
breaks and downtime. and sensory input.

i The right supports, in the right place, make a difference. V

113

SUPPORTED
VALUED
CAPABLE

v

8%

9

More support today. More possibilities tomorrow.
Individualized practices help every student feel safe, valued, and capable.

TIER 3: Intensive/Individualized Practices

The goal is to accompany students with complex needs with more highly
individualized and often specialized supports.

Individualized Regulation Plans

Often co-created with special education
teachers and related service providers
(e.g., OTs or SLPs) to address the student's
specific needs, strengths, and goals.

Intensive Adult Presence

Provide consistent, direct support and
co-regulation, as the student may not yet
self-regulate, even with intervention.

Restorative Practices

When significant ruptures occur, focus on
repair and restorative conversations to
rebuild safety, trust, and connection.

ul‘e’l S

;3 9ht or Fubures

v,

4
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Student Safety Plan

A proactive tool to support safety, regulation, and success.

&

Safety
today-
Brighte’

tomorToOWs:

Plan for @@(‘ STUDENT ACTIVE PREVENTION/SAFETY PLAN — in Secondary TEMPLATE DOCUMENT
success O Student name: DOB:
|denti fy ' R S School/Board: Grade Level: Homeroom Teacher:
entity early
g r T -
:’9"5 and Studf::esltress Observable signs Adult posture and practices suggested ‘ Adult posture and practices to avoid
riggers. |
When the student ‘
is regulated,
engaged, and
receptive
[ ] © [ ] Use prqactwe When the student
'.‘ strategies appears to be |
3 tense, annoyed, or
U ppor't frustrated ‘
regulation before e, ‘
Cha”enges stress response or
escalate. frustration level is
activated and ‘
beginning to
escalate |
A When the student’s
Keep . fully cah!e:e ::‘ds
. est | al
@ collaborative is disorganized. No |
Involve the m&, ,’,,e" : ,,u’"_ ‘
student, family, e e »
and school team. following an acting-
out episode

Access the template here:
https://www.cebmmember.ca/tier-3-individualized-practices

v
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Tier 1 — Prevention

BUILDING THE CONDITIONS FOR SUCCESS

V]
=]
S
©

Build positive relationships
Support predictable routines
Reinforce clear expectations
Support smooth transitions

Notice early signs and check in

Bl

SAFE SPACES

/.‘ POSITIVE CONNECTIONS

|

SAME STUDENTS.

The Role of Support Staff
iers

Across the

DIFFERENT LEVELS OF SUPPORT. A

fa¥al

Tier 2 — Co-Regulation

CALMING, CONNECTING, SUPPORTING
Reduce demands temporarily
Provide proximity or space

Use calm, supportive language

Offer regulation strategies

€ &0 b ¢«

Help the student reconnect

ulation

R?ml lm‘lo"'shlp

Support staff make a difference at every tier.
When students feel safe, supported, and connected, they can learn, grow, and thrive.

SugPonecf
Belond

Succeed

©

Tier 3 — Safety &
Ind1v1dua11zat10n

MORE INTENSIVE, TARGETED SUPPORTS

BIGGER IMPACT.

Know the student's plan, triggers
and regulation needs

Prioritize and maintain safety
Follow agreed-upon procedures

Communicate and collaborate with the team

Q%M@ D

Implement the safety plan when needed

Su porf
(Jndfrsfand
Include
Empower

OPPORTUNITY

SfrBO"ﬂ‘”fS F,,fures VJ
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B

PART 5

’ From Co-Regulation to
Eventual Self-Regulation

% REPAIR, REFLECTION & BUILDING LONG-TERM CAPACITY

How do repeated experiences of
co-regulation, repair and reflection
build long-term capacity?

117

- The Self-Regulation Fallacy &\[

x Teens are born with the The brain systems responsible
ability to manage frustration for emotional regulation and
and control impulses. impulse control are still under

Meltdowns are a choice or construction.

a manipulation. Dysregulation is not a choice;

/ it is an experience of a system overload.
\ &/y”\/\ /\' /\
sy *
S ~N\N

~_ Teens are not choosing to be dysregulated;

they are experiencing dysregulation. /

118
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Expecting Self-Regulation
vs. Providing Co-Regulation

A SHIFT FROM CONTROL TO CONNECTION

Presented by Catherine Korah, CEBM

EXPECTING SELF-REGULATION

Focusing on external elements to fix/control
the problem.

Focusing on the student’s behavior (what they’ve
done wrong) and their intention to correct it.

When escalating, looking to stop the inappropriate
behavior through the adult’s authoritative posture and tone.

Upping the ante when the student is hostile to attempt to
shut it down. Acting like a THERMOMETER that reacts to the
rise of the student’s behavior.

Focusing on the outcome and how to achieve it
(e.g. by applying consequences).

Intervening when an incident occurs. No specific plan
for debrief or follow up beyond the incident.

) & &= = po @

Connection builds capacity.
Regulation grows through safety, not control.

\ 4
©
$
N

A

\f
V)

PROVIDING CO-REGULATION

Being aware of the adult’s own emotional state
and stress response as a priority.

Focusing on the student’s sense of safety, sensations
and feelings, as well as the adult-student dynamic.

When escalating, helping the student regulate through
the adult’s own soothing posture and tone.

Supporting the student in their dysregulation even when
hostile (adapting the circumstances accordingly). Acting like
a THERMOSTAT to hold a steady temperature.

Meeting the student’s needs through the application of
specific support measures and emotion regulation strategies.

Providing a debrief and follow up. Working proactively
around the incidents by creating a preventative plan
of action.

Support today. Greater independence tomorrow.
Co-regulation lays the foundation for lasting self-regulation.

119

Starts with
Co-Regulation

&

Co-regulation

Connection and support
help calm the nervous
system.

t
uwpp?"
gtodM ;

Building Self-Regulation

CONNECTION TODAY. INDEPENDENCE TOMORROW.

SAFETY

Co-regulation lays the foundation.

When students feel safe and regulated, they can learn, connect, and thrive.

REGULATION

< Self-regulation

With practice and support,
students build the skills to
regulate on their own.

INDEPENDENCE

SKILLS

gtrond?,

CONFIDENCE of onts:

- hter
rl

V.
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Every Co-Regulation Experience

Changes the Brain

Through repeated experiences of
being co-regulated by a safe, attuned
adult, teens begin to internalize
regulatory strategies and build the
actual neural pathways necessary

to manage their own physiological
and emotional states.

fion
Connec s
da\o bu\\ rNV\S

trov“b FomorTo*" V]

Each time a student experiences co-regulation,
the brain is learning.

= - RO >

Difficult emotions can be tolerated.

The brain learns that big feelings are manageable
and will pass.

Adults are safe during conflict.

The brain learns to feel safer, even when things
are hard.

Stress can decrease.

The brain learns to shift from a heightened state
to a calmer state.

Recovery is possible.
The brain learns flexibility and resilience.

SUPPORT PROGRESS!
5 NOT §
BEIONGIN PERFECTION Mistakes do not threaten relationships.
RESILIENCE \ The brain learns that it can repair, stay connected,
BRIGHTER TOMORROWS and keep belonging.
Y ! (/)
:'_ Strong relationships build stronger brains. Same Sf"de"tsn
U Co-regulation today creates the foundation for a more resilient, capable tomorrow. Bri ghtgr Futures V
)
121
: “l ing the bar””
We're not “lowering the bar. s,
re “scaffolding the ladder.”
We're “scaffolding the ladder.” "Gy,
Nl

SKILL BUILDING
AND PRACTICE

o,  COPING STRATEGIES
. AND PROBLEM-SOLVING

CO-REGULATION
WITH ADULT SUPPORT

T — e —————

SAFETY & CONNECTION

Growth
through support.

With the right support,
teenagers build the skills,
confidence, and resilience
to reach new heights

on their own.

BELONG | LEARN THRIVE
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Co-Regulation Doesn’t Create Dependence

Diffe'i;':,Part. Co-regulation is not doing for the student what they can eventually
Leveﬁ‘;’fsame learn to do themselves.
mportant

Adult provides Adult scaffolds Adult partners Student increasingly
MODERATE SUPPORT SHARED RESPONSIBILITY internalizes
i o (Mid High School) Late High School SRESLERAN D NOEIGE
(Early High School) : g (Late High School) (Graduation and Beyond)
sKlLLS
TODAY
ITlES
£ OMORROW
— G z
Helps regulate during Collaborates and ies i
3 distress Q Supports when needed }g EroBlEr-solyes together Q Uses strategies independently
Provides structure . Respects growin Manages emotions more
@ and guidance @ :Iodels strateglei Q indgpendegnce J “ effectively
Meets core needs Ncourages practice
(-] (safety, belonging, connection) BE| and problem-solving @ Supports decision-making A Seeks support when needed
' Creates a safe and I Gradually reduces Y Stays available as a * Cor)tinues tp beqefit from
supportive relationship il support as skills develop M sted adult caring relationships
The amount of adult support changes over time, Strondg®’
(3 ¢4 % BELONG LEARN GROW THRIVE Studen SW
but the importance of relationship does not. prgter Future
123
L]
The Adult Posture Across the Developmental Continuum et
The amount of adult support changes over time, but the importance of relationship does not. b CMes
Development is the gradual internalization of capacities that were first experienced within supportive relationships. - Lives- N
/
E ARLY CHILDHOOD Young children rely on adults to help regulate their bodies, You
- emotions, attention, and behavior.
Approx. 3-5 years belond
; : — her¢
@5 Brain Development Primary Need 00 Adult’s Primary Role
oe Rapid brain growth. Regulatory Safety, comfort, connection, - Nurturer and protector.
2 systems are immature. and predictable routines. Provide external regulation.
Emotion drives behavior.
‘What Co-Regulation Language That Hel
Student’s Capacity Looks Like ; " ps
L o “I'm here with you.
Limited ability to regulate : « Soothing voice and calm presence * “You are safe.”
emotions, attention, and behavior. 2 gihmy:a‘lceallaf;:::g :dndre‘;::tr;&? o “Let’s tak"e a deep breath
* Sensory and movement supports together.
» Consistent routines and transitions * “You can do hard things.”
Common Pitfalls 5
«  Expecting independence too soon The Ultimate Goal
& stengoomanyyorisduing Build a secure foundation of trust
o Inconsistency with routines and safety so the child can explore
e Overstimulation and chaotic and learn.
environments
The Developmental Progression The Unchanging Prmclples
1 REGULATE @0 ' WEREGULATE » t YOU REGULATE ' @ c % : m 2%
FOR YOU. h TOGETHER. ) INDEPENDENTLY. Connection Safety is the L Everychild | Growth happens
/ comes before foundation for self»reygulation n::estristee?is in relationship,
Relationships are the pathway. Skills are the destination. correction. learning. o adult. not in isolation.
)
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The Adult Posture Across the Developmental Continuum

The amount of adult support changes over time, but the importance of relationship does not. =
- Development is the gradual internalization of capacities that were first experienced within supportive relationships.

ELEMENTARY

Approx. 6-11 years

Children develop skills with adult guidance, practice, and support.
They are learning to regulate.

Brain Development

Prefrontal cortex is developing.
Skills are emerging but inconsistent.

Primary Need
Belonging, competence,
and guidance.

A
L2

Adult’s Primary Role
Coach and teacher.
Scaffold skills and problem-solve

Student’s Capacity
Developing awareness and skills.

together. Needs support to use tools.
What Co-Regulation Looks Like Language That Helps

o Emotion coaching and naming feelings o “What are you feeling?”

o Teaching strategies and coping tools o “What might help right now?”
° G_uided practice and mof:leling e “What could you tryon ext?”

e Visual SUppoIts and remmd_ers o “Let’s figure this out together.”
e Problem-solving conversations

Co o PlFfa“S The Ultimate Goal

o Assuming skills are mastered : .

o Over-directing or over-correcting Develop self-regulation skills
e Focusing on behavior instead of skill-building through supported practice.
* Ignoring the need for movement

b ©
r 0 Q@ €

The Developmental Progression The Unchanging Principles
00
IREGULATE 0@0  WEREGULATE YOU REGULATE . @ B )
FORYOU. @R TOGETHER. > | ) INDEPENDENTLY. o Safety s the Co-regulation Every child
comes before foundation for tTgay bll‘“lt‘.is" ne:dsl at I‘e‘?'
( Relationships are the pathway. Skills are the destination. correction. learning. b ot G

Sa:im:ian-
Pt

stageS»

Growth happens

in relationship,
not in isolation.

Ny

|
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The Adult Posture Across the Developmental Continuum

The amount of adult support changes over time, but the importance of relationship does not. =
Development is the gradual internalization of capacities that were first experienced within supportive relationships. =
= e , /

ADOLESCENCE

Approx. 12-18 years

g% Brain Development
CL2, Brain continues maturing into mid-20s.
o Emotions are intense; impulse control
still developing.
@@  Adult’s Primary Role

. Collaborator and mentor.

Partner while preserving dignity
and autonomy.

What Co-Regulation Looks Like

Teens seek independence while still needing supportive relationships
to navigate big emotions and challenges.

Primary Need
Respect, autonomy, identity,
and meaningful connection.

Student’s Capacity

Growing self-awareness and self-control.
Needs support for complex situations.

ey dvalid Language That Helps
o Active listening and validation " y .
@ o Collaborative problem-solving : ":/{Vhat do Y[°U th'“rl: hapgfned.
e Choices and shared decision-making iy “W(;‘Wtca“ suppol t‘)’OUé”
o Respectful boundaries and natural consequences . at are your 0!;( lOnS-d o
o Restorative conversations trust you to make good choices.
Common Pitfalls B
& * Power struggles and ultimatums The Ultimate Goal

o Public correction and shaming
* Discounting emotions as “drama”
¢ Confusing independence with isolation

Foster resilient, self-aware, autonomous
young people who can self-regulate.

r e e

The Developmental Progression The Unchanging Principles
00
I REGULATE » o @  WEREGULATE » ' YOU REGULATE . @ ’;;5 . m
‘, FOR YOU. TOGETHER. | / INDEPENDENTLY. Conriion Safety s the Corregulation Every child
8 : _ — comes before foundation for S;Tﬁfg bLl‘a:ti:n needs at Ieadst
/ Relationships are the pathway. Skills are the destination. correction. learning. mmfr‘:ow‘ °“‘;§'l:‘lffe

y n,shiPs
Rel?t“:esiugnt

| Growth happens
| in relationship,
| notin isolation.

*
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@

/ The Path Toward
Eventual Self-Regulation

FROM CO-REGULATION TO INDEPENDENT MASTERY

e

triggers further threat.
True self-regulation is built through thousands of micro-interactions with a safe adult.

RS
(@)

/’0 0

Independent
Self-Regulation

The student recognizes

Guided i their state, selects a tool,
o Full O Prompted Self-Regulation and returns to baseline
Co-Regulation % Co-Regulation The student uses autonomously.

The adult provides all The student recognizes strategies independently

regulatory support; dysregulation and seeks but requires the physical

student cannot regulate out a trusted adult based proximity of a calm adult.

without direct intervention. on a known cue.

viles Expecting premature self-regulation from a brain in survival mode

127

depe™
hﬂtolf‘:‘“row@

STAGE

FULL
CO-REGULATION

The adult provides
almost all regulation.

PROMPTED
CO-REGULATION
The adult reminds
and supports.

==
|

GUIDED
SELF-REGULATION

The adult coaches
nearby.

INDEPENDENT
SELF-REGULATION
The adult observes

and encourages.

a2 0 000

Every step builds the brain.
Every relationship builds resilience.

The Path Toward

Eventual Self-Regu

FROM SHARED REGULATION TO INDEPENDENT MASTERY

|

ADULT ROLE

Adult provides a calm,

steady presence.

The student relies on the

adult to feel safe and regulated.

Adult provides reminders,
cues, and support as the
student begins to recognize
their own state.

Adult stays nearby, coaches,
and offers feedback while the
student uses strategies
independently.

Adult observes from a distance
and offers encouragement
as needed.

lation

The goal is not independence at once —
it's growth at every step. Futur

D.\ﬁere"t
Suppo"
Vi

STUDENT EXPERIENCE

- “Help me
< calm my body.”

S

“I know I'm upset.
Can you help me?”

J

“l can try m
strategies while
you stay with me.”

“I know what | need
and [ can do it

\\ myself.”

Br'\ght

\

=

r
eeS- W
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e Building Resilience
Through Supportive Relationships.

Resilience is often misunderstood.
It is not just the ability to cope independently
with challenges. In reality, resilience develops

Challenges g M
build okill Stronger through supportive relationships that help

Brighter students navigate adversity and recover from setbacks.

15! y ; o “| believe in you.”
build resilience s

o
I can do hard thi e “You can get through this.”

) G do halc thiggs e “| will support you while you figure it out.”
Brighter @@ 9 = £ pport y you fig

tomorrows

: s
A swport R O =
builds confidence /& Lol Students become resilient when they
R 4 S - 2GR o repeatedly experience adults who communicate:
Re[ationships SRS [ can keep going NV

j
o

Resilience is not built by removing
every obstacle.

It is built when students encounter challenges
while experiencing the support needed

B o) @& to navigate them.
Challenges are a part of the journey.

Support makes the difference.

L i N s

Supportive relationships help students
approach challenges with confidence rather than fear.

129
[ ° L]
ol
o Modeling repair builds trust Rt ctons
re alr- ) ° ° ° troy\ger
s more effectively than never getting it wrong. S%os
can grow- Vj V)
The Rupture The Repair
MOMENTS OF DISCONNECTION HAPPEN “ RECONNECTION CREATES OPPORTUNITY
["is \ / Scripting the repair:
of “I'm sorry | raised
12 my voice. You didn’t
WS } do anything wrong.
| got frustrated, and
that’s not your fault.
We’'ll figure it out
together.”
Ruptures are inevitable. When an adult Repair is co-regulation applied to relationships.
loses their cool or a student has a melt down, Wait for regulation, revisit without blame, and focus
the connection can be strained. v on understanding and moving forward.
It’s not about being perfect — Repair teaches that relationships can survive
it’s about being reachable. hard moments — and grow stronger because of them.
Connection builds capacity. Saliedb=oRfe
- e A REAL CONVERSATIONS.
Every repair is a chance to model trust, resilience, and what to do when things are hard. BRIGHTER TOMORROWS.
130
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Regulation doesn’t mean we
are always calm. It means:

Being a re lating \é))/ Being self—a;/var(ii enough to
presence doesn’t e
mean belng perfeCt y Showing up with intention.

Q Modeling how to stay
connected even when the
connection has been strained.

o
e

131

PO Ly Restorative Practices and Co-Regulation i
RelationShiPS CONNECTION TODAY BUILDS TOMORROW Brigh ToWS:

tomo" Vi

1. Reestablishing safety and connection
Focus on drawing the student back in rather than pushing
them away through exclusionary discipline.

“I'm still here, and we’ll figure it out together.”

A critical component
of restorative practices
and co-regulation is the ; = v 2. Revisiting the incident without blame

repair conversation, ' s 2 Move away from “Who started it?” or “What rule was broken?”
which occurs only after & 3 loRiatlzeheea i

the student has returned » e

to a regulated state. . 3. Building metacognitive awareness

Help the student identify their own physiological patterns,
emotions, and triggers to plan for future regulation.

“« Jm Sttu here.

0 [ ﬁ gu re ‘ : 4. Differentiating from punishment
we ” . While a consequence may eventually be necessary, the restorative
t to et er. - process is distinct; its goal is building capacity and understanding,
Lt ou 9 ’ not issuing a penalty.
Restorative Prompts |
o What happened? Rea rsati,oV‘S‘
» Who was affected? conve hange
REPAIR BUILDS TRUST. TRUST BUILDS BELONGING. * What dojyouineed to make it right? Reﬂlc W
BELONGING BUILDS LEARNING. ¢ How can we move forward together?

132

66



Co-Regulation in Secondary School

Presented by Catherine Korah, CEBM

.4

The First Law of Emotional Math

You cannot regulate
a student’s nervous system

using a dysregulated one
of your own.

Before you attempt to manage their behavior,
you must first secure your baseline.
Be the anchor, not the storm.

el

133

/

Systemic Support:
We Cannot Pour From an Empty Vessel

/—>

Adult Regulation

If an educator is burned out, running
on empty, they cannot be emotionally
available for a dysregulated classroom.

IFITIFIE

Student Calm

7

Adult

Capacity Student Co-Regulation

Our students count on us to
have calm to share with them.

il

What fuels the adult’s vessel?

o O )
7 AR AR

Protected time Compassionate Permission to Spaces where

for planning leadership communication “Tag Out” staff feel seen
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/ Distribute the emotional weight
through a coordinated ecosystem.

The emotional weight of Tier 3 is too heavy for one pillar. Coherence protects your posture.

The Shared-Weight Model
Tier 3 Student Support

Familiar ~ Safety Familiar
Adult 1 ~ Pla Adult 2

Co-Created o Designated Shared

= Safety Plans o &o Responders @ Responsibulity

8&% Ensure all staff are on the exact cLan Ensure that only designated, Rely on the power of teamwork to
same page concerning the familiar adults intervene when a share the weight, allowing adults
student’s profile, needs, triggers, situation escalates. to maintain their relational
and support measures. posture over time.

135

Co-Regulation Is a Team Practice

CONSISTENT, COLLABORATIVE ADULTS CREATE GREATER SAFETY, REGULATION, AND SUCCESS.

D-Lfferent . Adults need to be on the same page regarding:
: nwe W

rontesred t 98’;‘”’ Studentls ted What does thi
A shav 0 ¢ reguidte™ (o) at does this

r, mor & What escalates

goal- feel S:iqc,enore Supported~ aa) ?rt;‘r‘jfl’j‘;”ee" ' YhaRiies? the situation?

Y |
@ What language ) When should ' ' When should
igig:t:s’lc?)% we step in? we step back?

o®¢ Who takes f'\ When should N How do we
AR the lcad? V someone communicate
: “tag out™? after an incident?

N U ()

= IQRQ\: Same understanding. Stronger support. Better outcomes. W
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/ A Shared Ecosystem
of Regulation

REGULATION IS EVERYONE"S JOB.

Families Fe £ Teachers and Specialists

UQO The first and most enduring a5 Y 9 Set the emotional tone
QY e ot Y Y i through routine, clarity,

= and relational consistency.
an audience.

Special Ed & Providers
(SLPs/OTs)

Embed individualized
regulation tools and illuminate
the sensory/communicative
roots of behavior.

Administrators
Lead through modeling.

m Their response to adult
stress sets the trauma-
informed culture.

Other Key School Staff
(e.g., Office Staff, Custodians,
ooo Bus Drivers, Cafeteria Staff)
GO cnoure safety and consistency
in less structured settings,
extending the ecosystem

beyond the classroom. /

Support Staff

Offer daily continuity. Their
proximity provides stabilizing
support when it matters most.

137
) °
Regulation is not a
®
soft skill.
® °
It is the baseline.  rocus o
CONNECTION
9 OVER COMPLIANCE.
o= BE THE ANCHOR.
Before we teach reading, writing, or math, we teach what it feels like
to be safe. Because until students feel safe, nothing else sticks.”
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Centre of Excellence
for Behaviour Management

\ www.cebm.ca )
\ \ J/
s
, ; 5; & ®
Practical ‘,-.‘
resources for ABOUT US PROJECTS ARTICLES RESOURCES CONTACT Supporting

real challenges.

'K/ Quebec’s English

school boards.

THE CENTRE OF EXCELLENCE FOR BEHAVIOUR MANAGEMENT (CEBM)

As a support to the 10 English School Boards of Quebec, the CEBM aims to help boards and their staff
to find effective and developmentally friendly interventions for working with students who experience
significant behavioural challenges in the school setting.

https://www.cebmmember.ca/

B Also visit the CEBM Resource Center /
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