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Conditions for Successful Implementation and School Readiness 

 
Purpose 
The successful implementation of a Nurturing Support Centre (NSC) requires several 
essential conditions to be in place. These conditions help ensure that the NSC is not 
simply an alternative space within the school, but an integrated, sustainable support 
structure that responds to students' evolving needs while strengthening school-wide 
practices. 

The following questions are intended to help school leadership and staff reflect on their 
current context, assess their readiness, identify existing strengths and resources, and 
determine the conditions that may need to be developed or strengthened before 
implementation. 
 
1. Existing Support Structures and School Context 

1.1 - Does the school currently have an alternative support space or program (e.g., 
Oasis Room, Engine Room, or another designated support setting)? If so, please 
describe its purpose, organization, staffing, and current functioning. 

1.2 - How long has the current school principal been in their leadership role at the 
school? 

1.3 - To what extent does the school leadership team demonstrate a shared vision and 
sustained commitment to implementing an NSC? 

 
2. Resource Allocation and Physical Environment 

2.1 - Is the school willing and able to allocate the necessary human, financial, and 
physical resources to establish and sustain an NSC? 

2.2 - Is there a dedicated space within the school that can be designated for the NSC 
and adapted to meet students' diverse needs? 

2.3 - Are funds available within the school budget to purchase the materials and 
equipment needed to support effective interventions (e.g., regulation tools, flexible 
seating, alternative workstations, furniture, and instructional resources)? 

2.4 - Can the school assign at least one full-time staff member, or the equivalent of two 
part-time staff members, to provide consistent, predictable support to students within 
the NSC? 

 
3. Collaborative Leadership and Team Structure 

3.1 - In addition to a school administrator (principal or vice-principal), are at least two 
staff members available and willing to participate regularly in NSC collaborative 
consultation meetings? These individuals may include special education technicians, 
teachers, resource teachers, consultants, or other school professionals. 
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3.2 - Can dedicated time be allocated for resource teachers to contribute to the 
development and implementation of individualized tools, strategies, and instructional 
supports for students accessing the NSC? 

3.3 - Are school administrators and designated staff prepared to establish clear roles, 
shared responsibilities, and consistent communication and collaboration practices to 
support the effective functioning of the NSC? 

 
4. School Board Support and Ongoing Accompaniment 

4.1 - Does the school have access to a school board consultant or professional who can 
provide guidance and accompaniment during the initial planning and implementation of 
the NSC? 

4.2 - Will ongoing consultation and professional support be available to assist the NSC 
team in reviewing practices, addressing emerging challenges, and making necessary 
adjustments over time? 

 
5. Professional Learning and Capacity Building 

5.1 - Are school administrators and staff willing to participate in initial and ongoing 
professional learning to develop the knowledge, understanding, and practical skills 
required for successful NSC implementation? 

5.2 - If professional development activities are scheduled during the school day, are 
funds available to provide staff release time? Can the school board contribute 
additional resources to support participation? 

5.3 - To what extent are school staff familiar with an attachment-based, 
neurodevelopmental approach to understanding and responding to students' needs? If 
applicable, please identify any relevant professional development or training previously 
completed. 

5.4 - To what extent are school staff familiar with trauma-informed approaches and 
neuro-affirming practices? If applicable, please identify any relevant professional 
development or training previously completed. 

 
6. Sustainability and Long-Term Commitment 

6.1 - Is the school prepared to engage in an ongoing process of implementation, 
reflection, evaluation, and adjustment to ensure that the NSC remains responsive to 
student and school needs? 

6.2 - Are school leadership and staff committed to ensuring coherence between NSC 
interventions, classroom practices, and the school's broader continuum of support? 

6.3 - Is the school willing to invest in building the collective capacity of staff so that the 
NSC contributes to sustainable improvements in school-wide practices rather than 
functioning as a separate or parallel support system? 
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Final Reflection: Assessing School Readiness 
Based on the questions above: 

x What strengths, resources, and existing practices will support the successful 
implementation of an NSC in your school? 

x Which essential conditions are already in place? 

x Which conditions require further planning, development, or additional resources? 

x What initial actions should be prioritized before moving forward with 
implementation? 

 
Key Consideration 
The successful implementation of an NSC depends not only on the availability of space, 
personnel, and financial resources, but also on engaged school leadership, a collaborative 
school culture, coherent educational practices, and a sustained commitment to 
professional learning and continuous improvement. 

The NSC should be understood as a school-wide approach to supporting students and 
strengthening adult capacity, rather than simply the creation of an additional support 
space. 
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dĞĂŵcŵĞĞƟŶŐƐcƚŚĂƚcŝŶǀŽůǀĞcƚŚĞŝƌcƐƚƵĚĞŶƚ;ƐͿ 
� KƉĞŶcƚŽcƌĞǀŝĞǁŝŶŐcƚŚĞcsyAHcWǇƌĂŵŝĚcŽĨc/ŶƚĞƌǀĞŶƟŽŶƐc;ĐŚĞĐŬůŝƐƚƐ͕c
ĐŽŶƐŝĚĞƌĂƟŽŶƐ͕cĞƚĐ͘ͿcĂŶĚcƌĞĐĞŝǀŝŶŐcĂĐĐŽŵƉĂŶŝŵĞŶƚcŝŶcĐůĂƐƐƌŽŽŵcĨŽƌcdŝĞƌcϭcĂŶĚc
dŝĞƌcϮcƉƌĂĐƟĐĞƐ 
� KƉĞŶcƚŽcƐƚĂīͲǁŝĚĞcĞǆĐŚĂŶŐĞƐcĂŶĚcǁŽƌŬƐŚŽƉƐcĨŽƌcƐƉĞĐŝĮĐcƚŽƉŝĐƐc;ϭͲϯcƟŵĞƐcƉĞƌc
ǇĞĂƌͿ 
� eƩĞŶĚŝŶŐcŽŶůŝŶĞcƚƌĂŝŶŝŶŐcŽīĞƌĞĚcďǇcsyAHcŽƌcǀŝĞǁŝŶŐcǁĞďŝŶĂƌƐ͕cƌĞƐŽƵƌĐĞƐ͕cĂŶĚc
ŵĂƚĞƌŝĂůƐcŽŶcƚŚĞcsyAHcǁĞďƐŝƚĞƐ͘ 

 
 
 

;ĚƵƌŝŶŐcƐƚĂīcŵĞĞƟŶŐƐcŽƌc
ĚĞƐŝŐŶĂƚĞĚcƟŵĞƐ͕cƐƵĐŚc
ĂƐcWĞĚctiĂǇƐͿ 

 



 

^WI(n͕MuhEXBE-M
IEXMdBDn n>nDnEd^MdKM(KE^BXnZ 

 

^WI(nMEnnXnX͗ 
ƉĂƌĂŵĞƚĞƌƐMĂŶĚM
ĨƵŶĚĂŵĞŶƚĂůƐ 

� /ĚĞĂůůǇ͕cĂŶcW^scŚĂƐcŝƚƐcŽǁŶcĚĞĚŝĐĂƚĞĚcƐƉĂĐĞcƌĂƚŚĞƌcƚŚĂŶcďĞŝŶŐcƐŚĂƌĞĚcǁŝƚŚcĚĂǇĐĂƌĞ͕cůŝďƌĂƌǇ͕cƌĞƐŽƵƌĐĞ͕cĞƚĐ͘ 
� ^ƉĂĐĞcŶĞĞĚƐcƚŽcďĞcŝŶƚĞŶƟŽŶĂůůǇcĚĞƐŝŐŶĞĚcĂŶĚcĚŝǀŝĚĞĚcŝŶƚŽcĐůĞĂƌcƐĞĐƟŽŶƐcǁŝƚŚcĞĂĐŚcƚŚĞŝƌcŽǁŶcƐƉĞĐŝĮĐcƉƵƌƉŽƐĞc;ƌĞƐƉŝƚĞͬĐŽĐŽŽŶŝŶŐ͕c
ŵŽǀĞŵĞŶƚ͕cĞŵŽƟŽŶƐ͕cƐĞŶƐŽƌǇ͕cŝŶĚŝǀŝĚƵĂůcĂŶĚcŐƌŽƵƉǁŽƌŬ͕cĂĐĂĚĞŵŝĐcƐƵƉƉŽƌƚ͕cĞƚĐ͘Ϳ 

� eĐĂĚĞŵŝĐcŝƐcĂcďŝŐcƉĂƌƚcŽĨcƚŚĞcW^s͕cĞƐƉĞĐŝĂůůǇcĨŽƌcƚŚŽƐĞcƐƚƵĚĞŶƚƐcǁŚŽcƐƉĞŶĚcƌĞŐƵůĂƌcďůŽĐƐcŽĨcƟŵĞcŝŶcƚŚĞcƐƉĂĐĞcĂŶĚcƚŚŽƐĞcŽŶcƌĞǀĞƌƐĞc
ŝŶƚĞŐƌĂƟŽŶcǁŚĞƌĞcƚŚĞcW^scŝƐcƚŚĞŝƌcŚŽŵĞďĂƐĞc;ǁŝůůcƌĞƋƵŝƌĞcƚŚĞcƐƵƉƉŽƌƚcŽĨcƚŚĞcZĞƐŽƵƌĐĞcdĞĂĐŚĞƌcĨŽƌcƚŚŽƐĞcƐƚƵĚĞŶƚƐͿ 

� sĂŶcĂĐĐŽŵŵŽĚĂƚĞcƐĞǀĞƌĂůcƐƚƵĚĞŶƚƐcǁŝƚŚcĂcǀĂƌŝĞƚǇcŽĨcŶĞĞĚƐc;ŶŽƚcũƵƐƚc͚ƚƌĂƵŵĂ͛cƉƌŽĮůĞƐͿcʹcƚŚŝƐcǁŝůůcĚĞƉĞŶĚcŽŶcƚŚĞcƐŝǌĞcŽĨcƚŚĞcƐĐŚŽŽůcĂŶĚc
ƚŚĞcŶƵŵďĞƌcŽĨcŶĞĞĚƐ͘cKƚŚĞƌc^ƵƉƉŽƌƚc^ƚĂīcǁŝƚŚcƚŚĞŝƌcƐƚƵĚĞŶƚƐcĂƌĞcǁĞůĐŽŵĞcƚŽcũŽŝŶc;ŝĚĞĂůůǇcƐĐŚĞĚƵůĞĚͿ 

� sĂŶcďĞcƚĞŵƉŽƌĂƌŝůǇcĐůŽƐĞĚcƚŽcŚĂǀĞcdĞĐŚcŽŶcŇŽŽƌ͕ cŽƌcĚĞĂůcǁŝƚŚcĐƌŝƐŝƐc;ŝĚĞĂůůǇ͕ cĂcƐĐŚŽŽůcǁŽƵůĚcĐŽƵŶƚcŽŶcĂcƐĞĐŽŶĚcĂĚƵůƚcƚŽcƌĞƉůĂĐĞcƚŚĞcŵĂŝŶc
dĞĐŚŶŝĐŝĂŶcĚƵƌŝŶŐcƚŚĞƐĞcƟŵĞƐ͕cŽƌcŚĂǀĞcϮcƉĂƌͲƟŵĞcdĞĐŚƐcŽŶcƌŽƚĂƟŽŶͿ 

� ^ƉĂĐĞcŝƐcWKdcŵĞĂŶƚcĨŽƌcŵĞůƚĚŽǁŶͬĐƌŝƐŝƐcŝŶƚĞƌǀĞŶƟŽŶƐc;ŝĚĞĂůůǇ͕cĂcƐĐŚŽŽůcǁŽƵůĚcŚĂǀĞcĂŶcyŵŽƟŽŶƐcZŽŽŵcƚŽcŽƉĞƌĂƚĞcŝŶcƚĂŶĚĞŵcǁŝƚŚcƚŚĞc
W^sͿcʹcƐƚƵĚĞŶƚƐcƐŚŽƵůĚcŵĞcŵŽƐƚůǇcƐĐŚĞĚƵůĞĚcƚŽcĂƩĞŶĚcƚŚĞcW^scŽŶcĂcƉƌĞǀĞŶƚĂƟǀĞcďĂƐŝƐc;ďĞŝŶŐcƉƌŽĂĐƟǀĞcŝŶcĨƵůĮůůŝŶŐcŶĞĞĚƐcĂŶĚc
ĚŝƐĐŽǀĞƌŝŶŐcǁŚĂƚcƐƵƉƉŽƌƚcŵĞĂƐƵƌĞƐcǁŽƌŬ͕cƌĂƚŚĞƌcƚŚĂŶcǁĂŝƟŶŐcĨŽƌcƚŚĞcƉƌŽďůĞŵƐcƚŽcĂƌŝƐĞcƚŽcĂĚĚƌĞƐƐcƚŚĞŵͿ 

� ^ŚŽƵůĚcWKdcďĞcƵƐĞĚcĂƐcĂcĚƵŵƉŝŶŐcŐƌŽƵŶĚ͕cĂƐcĂcƌĞŇĞĐƟŽŶcƌŽŽŵ͕cĂƐcĂcĐŽŶƐĞƋƵĞŶĐĞ͕cĂƐcĂcƌĞǁĂƌĚc;ƐĐŚŽŽůcƐƚĂīcĂŶĚcƉĂƌĞŶƚƐcŵƵƐƚcďĞc
ŝŶĨŽƌŵĞĚcŽŶcƚŚĞcŵĂŶĚĂƚĞcĂŶĚcƉŚŝůŽƐŽƉŚǇcŽĨcĂŶcW^s͕cŝŶĐůƵĚŝŶŐcƚŚĂƚcƚŚĞcW^scĚŽĞƐcŶŽƚcƌĞƉůĂĐĞcŐĞŶĞƌĂůcĐůĂƐƐƌŽŽŵcŵĂŶĂŐĞŵĞŶƚ͕cďƵƚcŝƚcŝƐc
ŵĞĂŶƚcĂƐcĂŶcĂĚĚŝƟŽŶĂůcƐƵƉƉŽƌƚcŵĞĂƐƵƌĞcƚŽcƉƌĂĐƟĐĞƐcŝŶcdŝĞƌƐcϭͲϮͲϯcʹcƐĞĞcĚĞƚĂŝůƐcŝŶcƚŚĞcsyAHcWǇƌĂŵŝĚcŽĨc/ŶƚĞƌǀĞŶƟŽŶƐͿ 

� /ĨcĂcƐĐŚŽŽůcŚĂƐcŵŽƌĞcƚŚĂŶcŽŶĞcĂůƚĞƌŶĂƟǀĞcƐƉĂĐĞcŝŶcƚŚĞŝƌcďƵŝůĚŝŶŐcǁŝƚŚcĚŝīĞƌĞŶƚcŵĂŶĚĂƚĞƐ͕cƚŚĞcƌŽůĞƐcĂŶĚcƌĞƐƉŽŶƐŝďŝůŝƟĞƐcŽĨcƚŚĞcĚŝīĞƌĞŶƚc
ĂĚƵůƚƐcŝŶǀŽůǀĞĚcŵƵƐƚcĐůĞĂƌůǇcĚĞĮŶĞĚcĂŶĚcĚŝīĞƌĞŶƟĂƚĞĚ͘ceůƐŽ͕cƚŚĞcĂƉƉƌŽĂĐŚcŝŶcƚŚĞƐĞcŵƵůƟƉůĞcƐƉĂĐĞƐcŵƵƐƚcďĞcĂůŝŐŶĞĚͬĐŽŚĞƌĞŶƚcĂŶĚc
ƌĞŇĞĐƚcƚŚĞcŽǀĞƌĂůůcƉŚŝůŽƐŽƉŚǇcŽĨcƚŚĞcƐĐŚŽŽůcƚŽcŶŽƚcĐŽŶĨƵƐĞcƚŚĞcƐƚĂī͕cƐƚƵĚĞŶƚƐ͕cĂŶĚcƉĂƌĞŶƚƐ͘ 

� HĂƚĞƌŝĂůƐcĂŶĚcĂĐƟǀŝƟĞƐcŝŶcƚŚĞcW^scĂƌĞcĚĞƐŝŐŶĞĚcĂƐcƚŽŽůƐcĂŶĚcƐƚƌĂƚĞŐŝĞƐcǁŝƚŚcĂcƐƉĞĐŝĮĐcƉƵƌƉŽƐĞcŝŶcŵŝŶĚc;WKdcĂƐcƌĂŶĚŽŵcƚŽǇƐcĂŶĚc
ŐĂŵĞƐͿ͕cǁŚŝĐŚcŚĂǀĞcďĞĞŶcŝŶƚĞŶƟŽŶĂůůǇcƐĞůĞĐƚĞĚcƚŽcĂŶƐǁĞƌcĂcŶĞĞĚcƚŚĂƚcŚĂƐcďĞĞŶcŝĚĞŶƟĮĞĚcŝŶcƚŚĞcƐƚƵĚĞŶƚ Ɛ͛ceĐƟŽŶcWůĂŶ͘c 

 

PhX-ndMEnnXnX͗ 
DŝŶŝŵƵŵMĨƵŶĚŝŶŐ 

� eĚĚŝƟŽŶĂůcƐƚĂīcƚŽcƌƵŶcƚŚĞcW^sc;ϭcĨƵůůcƟŵĞcdĞĐŚ͕cŽƌcϮcƉĂƌƚͲƟŵĞcdĞĐŚƐͿ 
� /ĚĞĂůůǇ͕cĂůůŽĐĂƚĞcĂcƉĞƌĐĞŶƚĂŐĞcŽĨcĂcZĞƐŽƵƌĐĞcdĞĂĐŚĞƌcƚŽcƐƵƉƉŽƌƚcƚŚĞcĂĐĂĚĞŵŝĐcƉŽƌƟŽŶcŽĨcƚŚĞcW^s 
� RƵŶĚƐcĨŽƌcƚŚĞcĨƵƌŶŝƚƵƌĞ͕cŵĂƚĞƌŝĂůƐ͕cďŽŽŬƐ͕cƐƵƉƉůŝĞƐ͕cĨŽŽĚc;ďƌĞĂŬĨĂƐƚcĐůƵď͕cƐŶĂĐŬƐͿ͕cĞƚĐ͘ 
� ZĞůĞĂƐĞcĨƵŶĚƐc;ŽƌcĐŽŵƉĞŶƐĂƟŽŶͿcĨŽƌcWƌŽĨĞƐƐŝŽŶĂůctiĞǀĞůŽƉŵĞŶƚ 
� dƌĂŝŶŝŶŐcůŝƚĞƌĂƚƵƌĞcĨŽƌcƚŚĞcƐƚĂīc;ďŽŽŬƐcZĞĐůĂŝŵŝŶŐcKƵƌc^ƚƵĚĞŶƚƐ͕cďǇcEĂŶŶĂŚcAĞĂĐŚ͕cĂŶĚcsĞǇŽŶĚcsĞŚĂǀŝŽƌƐ͕cďǇcHŽŶĂctiĞůĂŚŽŽŬĞͿ 

 

dBDnMEnnXnX͗ 
KŶMĂŶMĞǀĞƌǇĚĂǇM
ďĂƐŝƐ 

� sŽŵŵƵŶŝĐĂƟŽŶcďĞƚǁĞĞŶcWƌŝŶĐŝƉĂůcĂŶĚcW^scdĞĐŚ 
� W^scƌŽŽŵcŽƉĞŶcĚĂŝůǇcʹcĞƐƉĞĐŝĂůůǇcĨŽƌcƌĞĐĞƐƐĞƐcĂŶĚcůƵŶĐŚĞƐ 
� eĚĚŝƟŽŶĂůcƐƚĂīcƚŽcĐŚĞĐŬͲŝŶͬƐƵƉƉŽƌƚͬǁŽƌŬcǁŝƚŚcW^scdĞĐŚ 
� RůĞǆŝďŝůŝƚǇcŝŶcƐĐŚĞĚƵůĞcŽĨcĚĂǇc;ĂǀĂŝůĂďŝůŝƚǇcŽĨcW^scdĞĐŚcƚŽcĂƐƐŝƐƚcǁŝƚŚcĐƌŝƐŝƐcŵĂŶĂŐĞŵĞŶƚ͖cĚĂŝůǇcƚƌŝĂŐĞcĂĐĐŽƌĚŝŶŐcƚŽcŶĞĞĚƐͿ 

tĞĞŬůǇ � ^ĞƚcƟŵĞcĨŽƌcĐŚĞĐŬͲŝŶcǁŝƚŚcƐĐŚŽŽůcW^scƚĞĂŵc;ƌĞǀŝĞǁcƐĐŚĞĚƵůĞ͖cĐĂƐĞƐ͖cƚĞĂĐŚĞƌcŝƐƐƵĞƐ͖cƉĞƌƐŽŶĂůcŝƐƐƵĞƐ͕cĞƚĐ͘Ϳ 
nǀĞƌǇMdǁŽMtĞĞŬƐ � W^scsŽƌĞcdĞĂŵcŵĞĞƟŶŐ͖c/ŶƚĞƌǀĞŶƟŽŶcWůĂŶŶŝŶŐͬc^ƉĞĐŝĂůcWĞĞĚƐcsŽŵŵŝƩĞĞcŵĞĞƟŶŐƐcĨŽƌcW^scƐƚƵĚĞŶƚƐ 

IƚMZĞŐƵůĂƌM
BŶƚĞƌǀĂůƐ 

� W^scsŽƌĞcdĞĂŵcĐŽŶƐƵůƚƐcǁŝƚŚcsŽŶƐƵůƚĂŶƚƐͬWƌŽĨĞƐƐŝŽŶĂůƐcĂƐƐŝŐŶĞĚcƚŽcW^sc;ǁŝƚŚcƚŚĞcƐƵƉƉŽƌƚcŽĨcsyAHͿ 
� tiŝƐĐƵƐƐŝŶŐcW^scŝƚĞŵƐcĚƵƌŝŶŐcƐƚĂīcŵĞĞƟŶŐƐ 

WĞƌŝŽĚŝĐĂůůǇ � dĞĐŚcŵĂǇcƐƉĞŶĚcƐŽŵĞcƟŵĞcŽƵƚƐŝĚĞcŽĨcƚŚĞcW^scƌŽŽŵc;ŝŶcƚŚĞcƐĐŚŽŽůǇĂƌĚcĨŽƌcƐƵƉƉŽƌƚĞĚcƌĞĐĞƐƐ͕cŝŶcƚŚĞcĐůĂƐƐƌŽŽŵcƚŚĞcŚĞůƉcĂŶcW^scƐƚƵĚĞŶƚc
ƌĞͲŝŶƚĞŐƌĂƚĞ͕cĞƚĐ͘Ϳ 

� dĞĐŚcŵĂǇcĂƩĞŶĚcƐƚĂīcŵĞĞƟŶŐƐc;ĞƐƉĞĐŝĂůůǇcǁŚĞŶcW^scŝƚĞŵƐcĂƌĞcŽŶcƚŚĞcĂŐĞŶĚĂͿ 
� dĞĐŚcŵĂǇcĂƩĞŶĚc^ƉĞĐŝĂůcWĞĞĚƐcsŽŵŵŝƩĞĞcŵĞĞƟŶŐƐc;ĞƐƉĞĐŝĂůůǇcŝŶǀŽůǀŝŶŐcW^scƐƚƵĚĞŶƚƐͿ 
� sŽŶƐƵůƚƐcǁŝƚŚcsŽŵƉůĞŵĞŶƚĂƌǇc^ĞƌǀŝĐĞƐc/ŶƚĞƌĚŝƐĐŝƉůŝŶĂƌǇcdĞĂŵc;ĨŽƌcďƌĂŝŶƐƚŽƌŵŝŶŐͿ 

 

 



 

 

uhEXIDnEdI>^ n>nDnEd^MdKM(KE^BXnZ 

WŚŝůŽƐŽƉŚǇM 
^ŽŵĞcŬĞǇc
ƉŽŝŶƚƐ 

� dŚĞcďĞƐƚcĂƉƉƌŽĂĐŚĞƐcĂƌĞcƐǇƐƚĞŵŝĐ͕cŶŽƚcƉŝĞĐĞŵĞĂů͘cdŚĞƌĞcŵƵƐƚcďĞcŐĞŶĞƌĂůcďƵǇͲŝŶcǁŚĞƌĞcĂůůcƚŚĞcƐƚĂŬĞŚŽůĚĞƌƐcƐŚĂƌĞcĂcĐŽŵŵŽŶcǀŝƐŝŽŶcĂŶĚc
ůĂŶŐƵĂŐĞ͘c/ƚcŚĂƐcƚŽcďĞĐŽŵĞcĂŶcĞǀĞƌǇĚĂǇcƚŚŝŶŐcƚŚĂƚcŝƐcŝŶƚĞŐƌĂƚĞĚcŝŶƚŽcĞǀĞƌǇcƉĂƌƚcŽĨcĂcƐĐŚŽŽů͘ 
� dŚĞcďĞƐƚcĞīŽƌƚƐcĂƌĞcƉƌŽĂĐƟǀĞ͕cŶŽƚcƌĞĂĐƟǀĞ͕cǁŚŝĐŚcŵĞĂŶƐcƚŚĂƚcǁĞcĚŽŶ͛ƚcǁĂŝƚcĨŽƌcĂcƉƌŽďůĞŵcƚŽcĂƌŝƐĞcƚŽcĚĞĂůcǁŝƚŚcƚŚĞŵ͘c/ŶƚĞƌǀĞŶƟŽŶƐcŚĂǀĞcĂc
ŐƌĞĂƚĞƌcŝŵƉĂĐƚͬďĞŶĞĮƚcǁŚĞŶcĚŽŶĞcƉƌĞǀĞŶƟǀĞůǇcƌĂƚŚĞƌcƚŚĂŶcŝŶcĐƌŝƐŝƐcŵĂŶĂŐĞŵĞŶƚ͘ 
� eĚƵůƚƐcŵƵƐƚcĂĚũƵƐƚcƚŚĞŝƌcĞǆƉĞĐƚĂƟŽŶƐcŽĨcƚŚĞcƐƚƵĚĞŶƚ͕cĚĞƉĞŶĚŝŶŐcŽŶcƚŚĞŝƌcŵĂƚƵƌŝƚǇcůĞǀĞů͕cŝŶĚŝǀŝĚƵĂůcĚŝīĞƌĞŶĐĞƐ͕cĚĞŐƌĞĞcŽĨcĞŵŽƟŽŶĂůc
ĚĞĨĞŶĚĞĚŶĞƐƐ͕cĂďŝůŝƚǇcƚŽcĐŽƉĞcǁŝƚŚcƐƚƌĞƐƐ͕cĞƚĐ͘ 
� eůůcĚĞƐŝŐŶĞĚcƐƉĂĐĞƐcĂŶĚcƐĞůĞĐƚĞĚcƚŽŽůƐͬƐƚƌĂƚĞŐŝĞƐcĂƌĞcŝŶƚĞŶƟŽŶĂůcǁŝƚŚcĂcƐƉĞĐŝĮĐcƉƵƌƉŽƐĞcŝŶcŵŝŶĚc;ŶŽƚŚŝŶŐcŝƐcůĞŌcƵƉcƚŽcĐŚĂŶĐĞͿ͘ 
� ̂ ĂĨĞƚǇcĂŶĚcĐŽŶŶĞĐƟŽŶcĂƌĞcƚŚĞcƐƚĂƌƟŶŐcƉŽŝŶƚc;ŵƵƐƚcĐŽŶƐŝĚĞƌcƚŚĞcƐƚƵĚĞŶƚ Ɛ͛cƐƚƌĞƐƐcƌĞƐƉŽŶƐĞ͕cĞŵŽƟŽŶĂůͬĐŽŐŶŝƟǀĞcĂǀĂŝůĂďŝůŝƚǇcŝŶcƚŚĞcŵŽŵĞŶƚ͕c
ŽƉĞŶŶĞƐƐcƚŽcĐŽŶŶĞĐƚcĂŶĚcŽƌŝĞŶƚcƚŽǁĂƌĚƐcƚŚĞcĂĚƵůƚ͕cƌĞĂĚŝŶĞƐƐcƚŽcůĞĂƌŶ͕cĞƚĐ͘Ϳ 
� /ƚ Ɛ͛cŶŽƚcĂďŽƵƚcĐŚĂŶŐŝŶŐcĂŶĚcĐŽŶƚƌŽůůŝŶŐcƚŚĞcďĞŚĂǀŝŽƵƌ͕ cďƵƚcƌĞůǇŝŶŐcŽŶcƚŚĞcƐƚƌƵĐƚƵƌĞƐͬƌŽƵƟŶĞƐcĂŶĚcĐŽŵƉĞŶƐĂƟŶŐͬƐĐĂīŽůĚŝŶŐcĨŽƌcƚŚĞcƐƚƵĚĞŶƚ Ɛ͛c
ĐŚĂůůĞŶŐĞ;ƐͿcƚŽcŚĞůƉcƚŚĞŵcďĞĐŽŵĞcŵŽƌĞcƐƵĐĐĞƐƐĨƵůc;ǁŝƚŚcƚŚĞcƐƵƉƉŽƌƚcŽĨcƚŚĞƐĞcĨĂǀŽƌĂďůĞcĐŽŶĚŝƟŽŶƐͿ 
� HĂŶǇcƐƚƵĚĞŶƚƐcŚĂǀĞcŶŽƚcǇĞƚcĚĞǀĞůŽƉĞĚcƚŚĞcĂďŝůŝƚǇcƚŽcƐĞůĨͲƌĞŐƵůĂƚĞcĂŶĚcĂƌƌŝǀĞcĂƚcƐĐŚŽŽůcĂůƌĞĂĚǇcĂĐƟǀĂƚĞĚcŝŶcƚŚĞŝƌcƐƚƌĞƐƐcƌĞƐƉŽŶƐĞ͘cdŚĞǇcŶĞĞĚcƵƐc
ƚŽcĂŶĐŚŽƌcƚŚĞŵ͕cĂĐƚcĂƐcĂcĐŽͲƌĞŐƵůĂƚŽƌ͕ cĂŶĚcďĞcŵŝŶĚĨƵůcƚŽcŶŽƚcƚƌŝŐŐĞƌcƚŚĞŵcĨƵƌƚŚĞƌ͘  
� /ĨcƐƚƌĞƐƐcĂŶĚcĞŵŽƟŽŶƐcĂƌĞcŶŽƚcĞǆƉƌĞƐƐĞĚͬƌĞůĞĂƐĞĚ͕cƚŚĞǇcǁŝůůcŶŽƚcĚŝƐƐŝƉĂƚĞcŽŶcƚŚĞŝƌcŽǁŶ͕cďƵƚcƌĂƚŚĞƌcĂĐĐƵŵƵůĂƚĞcƵŶƟůcƚŚĞǇcŽǀĞƌŇŽǁ͘ceĚƵůƚƐc
ŵƵƐƚcĐƌĞĂƚĞcƟŵĞƐcĂŶĚcƐƉĂĐĞƐcŝŶcƚŚĞcĚĂǇcƚŽcĂĐŬŶŽǁůĞĚŐĞcƚŚĞŵcĂŶĚcŵĂŬĞcƌŽŽŵcĨŽƌcƚŚĞŝƌcĞǆƉƌĞƐƐŝŽŶ͘c 

WƌŽĨĞƐƐŝŽŶĂůM
XĞǀĞůŽƉŵĞŶƚM
ƚŽMŽƉĞŶMĂŶĚM
ƌƵŶMĂŶME^( 
sŽƌĞcƚŚĞŵĞƐcƚŽc
ĐŽǀĞƌ 

� /ŶƚƌŽĚƵĐƟŽŶcƚŽcƚŚĞcĚĞǀĞůŽƉŵĞŶƚĂůcĂƉƉƌŽĂĐŚc;ŵĂƚƵƌĂƟŽŶ͕cĞŵŽƟŽŶ͕cǀƵůŶĞƌĂďŝůŝƚǇ͕cĂƩĂĐŚŵĞŶƚͿ 
� syAHcWǇƌĂŵŝĚcŽĨc/ŶƚĞƌǀĞŶƟŽŶƐc;dŝĞƌcϭcƵŶŝǀĞƌƐĂůcƉƌĂĐƟĐĞƐ͕cdŝĞƌcϮcƚĂƌŐĞƚĞĚcƉƌĂĐƟĐĞƐ͕cdŝĞƌcϯcŝŶĚŝǀŝĚƵĂůŝǌĞĚcƉƌĂĐƟĐĞƐͿ 
� W^scŵĂŶĚĂƚĞcĂŶĚcƉŚŝůŽƐŽƉŚǇ͖cW^scdĞĐŚcƌŽůĞƐcĂŶĚcƌĞƐƉŽŶƐŝďŝůŝƟĞƐ͖cŵĂǆŝŵŝǌŝŶŐcƚŚĞcW^scƐƉĂĐĞ͖cƉƌŽĐĞĚƵƌĞƐ͖cĚŽĐƵŵĞŶƚĂƟŽŶ͖cƚŽŽůƐ͕cƌĞƐŽƵƌĐĞƐc
ĂŶĚcŵĂƚĞƌŝĂůƐ͖cĞƚĐ͘ 
� WĂƚƵƌĞcŽĨcĞŵŽƟŽŶƐ͖cŶƵƌƚƵƌŝŶŐcĞŵŽƟŽŶĂůcŚĞĂůƚŚcĂŶĚcŐƌŽǁƚŚ͖cƌŽůĞcŽĨcƉůĂǇcĂŶĚcĞŵŽƟŽŶĂůcƉůĂǇŐƌŽƵŶĚƐ͖cĞƚĐ͘ 
� RƌƵƐƚƌĂƟŽŶͬeŐŐƌĞƐƐŝŽŶ 
� dƌĂƵŵĂͬ^ƚƌĞƐƐͬeŶǆŝĞƚǇ 
� sŽƵŶƚĞƌǁŝůůc/ŶƐƟŶĐƚc;ŽƉƉŽƐŝƟŽŶͬƌĞƐŝƐƚĂŶĐĞͿ 
� eůƉŚĂc/ŶƐƟŶĐƚc;ĚŽŵŝŶĂŶĐĞͿͬAƵůůǇŝŶŐ 

dŽǁĂƌĚƐM
ƐƵĐĐĞƐƐMĂŶĚM
ǀŝĂďŝůŝƚǇMŽĨMĂŶM
E^( 
RƵŶĚĂŵĞŶƚĂůc
ĞůĞŵĞŶƚƐcƚŽcĂc
ƐƵƐƚĂŝŶĂďůĞcĂc
ŇŽƵƌŝƐŚŝŶŐcW^s 

� ̂ ƚĂďůĞcĂĚŵŝŶŝƐƚƌĂƟŽŶcƚŚĂƚcŚĂƐcĂcĐůĞĂƌcǀŝƐŝŽŶcĂŶĚcĂcƐƚƌŽŶŐcůĞĂĚĞƌƐŚŝƉcƚŽcŚĞůƉcďƌŝŶŐcƚŚĞcĐŽƌĞcƐƚĂīcŽŶcďŽĂƌĚ͘cAƵǇͲŝŶcĂŶĚcĐŽŶƐŝƐƚĞŶƚcŝŶǀŽůǀĞŵĞŶƚc
ŽĨcƚŚĞcŵĞŵďĞƌƐcŽĨcƚŚĞcW^scsŽƌĞcdĞĂŵ͘ 
� tŽƌŬŝŶŐcƚŽǁĂƌĚƐcƐƚĂīcďƵǇͲŝŶcĂŶĚcĐƌĞĂƟŶŐcĂcĐƵůƚƵƌĞcŽĨcĐŚĂŶŐĞcŽŶcĂcŵĂĐƌŽcůĞǀĞůc;Ğ͘Ő͘csyAHcWǇƌĂŵŝĚcŽĨc/ŶƚĞƌǀĞŶƟŽŶƐͿcďĞĨŽƌĞcŝŵƉŽƐŝŶŐcĂc
ƐƉĂĐĞͬƐĞƌǀŝĐĞcƚŚĂƚcƐƚĂīcĚŽŶ͛ƚcƵŶĚĞƌƐƚĂŶĚcŽƌcďĞůŝĞǀĞcŝŶ͘cEĂǀŝŶŐcƐƚĂīcŽŶcďŽĂƌĚcǁŝƚŚcƌĞĂůůŽĐĂƟŶŐcƐƉĂĐĞ͕cƉĞƌƐŽŶŶĞů͕cĂŶĚcĮŶĂŶĐŝĂůcƌĞƐŽƵƌĐĞƐcƚŽc
ĐƌĞĂƚĞcĂŶcW^s͘ 
� AĞŝŶŐcĐůĞĂƌcĂŶĚcĞǆƉůŝĐŝƚcǁŝƚŚcĂůůcƚŚĞcƐĐŚŽŽůcƐƚĂīcĂŶĚcƚŚĞcƉĂƌĞŶƚƐcĂďŽƵƚcƚŚĞcŵĂŶĚĂƚĞcĂŶĚcƉŚŝůŽƐŽƉŚǇcŽĨcĂŶcW^s͘cKŶŐŽŝŶŐcƚǁŽͲǁĂǇc
ĐŽŵŵƵŶŝĐĂƟŽŶcĂŵŽŶŐcƐƚĂīcǁŚŽcĂƌĞcŝŶǀŽůǀĞĚcǁŝƚŚcƐƚƵĚĞŶƚƐcǁŚŽcĂƩĞŶĚcƚŚĞcW^sc;ƚŚƌŽƵŐŚcĂcKŶĞͲWŽƚĞ͕cĂcƐŚĂƌĞĚcĚƌŝǀĞ͕cŽƌcĂcdĞĂŵƐcĨŽůĚĞƌͿ͘c
sƌĞĂƟŶŐceĐƟŽŶcWůĂŶƐcƚŚĂƚcŝŶĐůƵĚĞcƚŚĞcƚŽŽůƐ͕cƐƚƌĂƚĞŐŝĞƐ͕cĂŶĚcŐŽĂůƐcǁŝƚŚŝŶcƚŚĞcW^s͕cƐŽcƉĞŽƉůĞcƵŶĚĞƌƐƚĂŶĚcĐŽŶĐƌĞƚĞůǇcƚŚĞc͚ǁŚǇͲǁŚĞŶͲǁŚĂƚͲŚŽǁ͛c
ŽĨcƚŚĞcŝŶǀŽůǀĞŵĞŶƚcŽĨcĂcƐƚƵĚĞŶƚcŝŶcĂŶcW^s͘cEĂǀŝŶŐcƚŚĞcƐƚƵĚĞŶƚƐcĂŶĚcƚŚĞŝƌcƉĂƌĞŶƚƐcŝŶǀŽůǀĞĚcŝŶcƚŚĞceĐƟŽŶcWůĂŶcƉƌŽĐĞƐƐcƚŽcŝŶĐƌĞĂƐĞcĞŶŐĂŐĞŵĞŶƚ͘ 
� ZĞŐƵůĂƌcĂŶĚcĐŽŶƐŝƐƚĞŶƚcŝŶǀŽůǀĞŵĞŶƚcŽĨcĂcsŽŶƐƵůƚĂŶƚͬWƌŽĨĞƐƐŝŽŶĂůcƚŚĂƚcĂĐĐŽŵƉĂŶŝĞƐcƚŚĞcW^scsŽƌĞcdĞĂŵc;ǁŚŽcĐĂŶcĂůƐŽcĂĐƚcĂƐcĂcĐŽŶŶĞĐƚŽƌc
ďĞƚǁĞĞŶcƚŚĞcƐĐŚŽŽůͲďŽĂƌĚͲsyAHͿcʹc/ĚĞĂůůǇ͕cĞĂĐŚcƐĐŚŽŽůcŚĂƐcƚŚĞŝƌcŽǁŶcĂƐƐŝŐŶĞĚcŝŶĚŝǀŝĚƵĂůcƌĂƚŚĞƌcƚŚĂŶcĂƐƐŝŐŶŝŶŐcŽŶĞcƉĞƌƐŽŶcƚŽcŚŽůĚcƚŚŝƐc
ĚŽƐƐŝĞƌcďŽĂƌĚͲǁŝĚĞc;ƚŚĞcŵŽƌĞcƉĞŽƉůĞcƐƉĞĂŬŝŶŐcƚŚĞcƐĂŵĞcůĂŶŐƵĂŐĞcĂŶĚcĂƌĞcŽŶcƚŚĞcƐĂŵĞcƉĂŐĞ͕cƚŚĞcŐƌĞĂƚĞƌcƚŚĞcƉƌŽŵŽƟŽŶcĂŶĚcƐƵƐƚĂŝŶĂďŝůŝƚǇͿ 
� KŶŐŽŝŶŐcƚƌĂŝŶŝŶŐcŽĨcƚŚĞcƐƚĂīc;ƉƌĂĐƟĐĞƐcƚŚĂƚcĂƌĞcĚĞǀĞůŽƉŵĞŶƚĂůůǇcĂƉƉƌŽƉƌŝĂƚĞcďĂƐĞĚcŝŶcƚŚĞcŶĞƵƌŽƐĐŝĞŶĐĞƐ͕cƚƌĂƵŵĂcŝŶĨŽƌŵĞĚ͕cĂƩĂĐŚŵĞŶƚc
ĨƌŝĞŶĚůǇ͕cĂŶĚcŚŽŶŽƵƌƐcŶĞƵƌŽĚŝǀĞƌƐŝƚǇͿ 
� ̂ ŚĂƌĞĚcĐŽŵŵŝƚŵĞŶƚͬƌĞƐƉŽŶƐŝďŝůŝƚǇcƚŽǁĂƌĚƐcƚŚĞcW^sc;ƚĞĂŵǁŽƌŬcĂŶĚcĐŽůůĂďŽƌĂƟŽŶ͖cƐŚĂƌŝŶŐcƚŚĞcǁĞŝŐŚƚ͖cŝŶĐƌĞĂƐŝŶŐcƚŚĞcĐŚĂŶĐĞƐcŽĨcǀŝĂďŝůŝƚǇcŝĨc
ƐƚĂīcůĞĂǀĞͬƌĞƟƌĞͿ 
� WĞƚǁŽƌŬŝŶŐcĂŶĚcĐŽůůĂďŽƌĂƟŽŶcďĞƚǁĞĞŶcƚŚĞcĚŝīĞƌĞŶƚcW^sƐcǁŝƚŚŝŶcƚŚĞcƐĂŵĞcƐĐŚŽŽůcďŽĂƌĚc 
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What have you learned from previous attempts?

Which previous initiatives have been challenging, and why?

What is working well that should be preserved or 
strengthened?

3) What practices and structures already support 
inclusion and student regulation?

Where can we already observe favorable practices (sources of 
hope/areas of strengths)?

Are there particular areas or cohorts where the needs are more 
significant?

What are the observable factors regarding well-being, 
engagement, and school climate?

2) How are the students ± and adults ± in the school doing?

What would be different if the situation improved (share 
concrete examples)?

What current tensions or concerns are the most prominent?

What events, data, or observations have led the school to 
consider establishing an NSC?

1) Why implement an NSC in your school?

Developing a shared understanding of the current situation and needs

Exploring together



What is within our control²and what is less so?

What actual constraints (time, resources, logistics) must we 
consider from the outset?

Routines, rituals, transition management, calming spaces²what 
is remains stable and what varies?

5) What organizational conditions influence the day-to-
day functioning

What leadership approaches would you like to strengthen through 
this the NSC initiative?

In what contexts does the shared sense of purpose 
become lost or fragmented?

During which circumstances is the school team on the same page 
DQGnPRYHVnIRUZDUGnµWRJHWKHU¶–

4) How does school administration currently exercise its 
leadership around school climate and support?

Developing a shared understanding of the current situation and needs

Exploring together

© Catherine Korah, Charles Lefebvre, Julie Lapierre and Valérie Girard (2026)



What early, achievable wins could help build momentum?

What indicators of success would lead one to say, "it was worth 
it"?

In 12 to 18 months, what are you hoping to be able to say 
regarding what has changed?

2) What vision of success would you like to share with the
school team?

What would you hope the NSC could achieve for students? 
For adults?

Which school values does this project embody?

,In\RXnKDGnWRnVXPPDUL]HnWKHnSURMHFW¶VnLQWHQWnLQnRQHnVHQWHQFHtn
what would it be?

1) What purpose do you wish for the NSC to serve in your 
school?

Building a Shared Vision
Clarifying the vision, purpose, and collective commitment / Reaching an agreement and determining a direction
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What safeguards or guiding principles would reassure the 
team?

What resistance can we anticipate²and what might it tell us?

What could weaken buy-in or engagement?

4) What risks do we anticipate²and how can we 
address them?

what role would you personally like to play as the school 
leader guiding this project?

What opportunities for co-creation or dialogue would you like to
establish?

Who should be involved from the very first stages²and why 
those individuals?

3) What role would you like collective participation to 
play?

Building a Shared Vision
Clarifying the vision, purpose, and collective commitment / Reaching an agreement and determining a direction
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What would you like to hear a staff member say one year from now?

What does the team need in order to feel secure during this change?

What absolutely needs to change²and what needs to remain status quo?

If we were to focus on only two realistic priorities during the first year, which ones should 
they be?

Meeting Conclusion

What flexibility or room for decision-making do we want to 
protect for the team?

What communication will be needed to build a shared sense of 
purpose?

Which decisions need to be clear from the outset 
(framework, common language, priorities)?

5) What conditions for success do we want to establish
before starting?

Building a Shared Vision
Clarifying the vision, purpose, and collective commitment / Reaching an agreement and determining a direction
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5) Define simple, meaningful indicators for monitoring progress
(indicators of well-being / school climate; behavioural indicators (e.g. nb. of classroom 
UHPRYDOVtnQEhnRInVXVSHQVLRQVtnQEhnRInLQWHUUXSWLRQVnWRnVFKRROLQJtnQEhnRInPDMRUnµFRGHnRIn
FRQGXFW¶nLQFLGHQWVtnQEhnRInVXFFHVVIXOnIXOOnUHLQWHJUDWLRQVnLQWRnWKHnFODVVURRPtnHWFhrbn
indicators related to the experiences of the adults involved)

4) Identify one or two quick-start pilot initiatives based on priorities

3) Clarify expectations, roles, and responsibilities for all stakeholders 
(school team; complementary services; external partners; students/parents ± 
depending on the context)

2) Develop a brief shared portrait of the school
(key observations; existing strengths and resources; priority needs; 
areas requiring attention)

1) Co-develop a statement of purpose for the NSC project 
(3-4 clear sentences: why, for whom, and what it aims to achieve)

ACTION PLAN
Priority actions to be carried out following the initial meeting

These actions aim to establish shared purpose, consistency, and buy-in before implementation.
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7) Plan a shared project-engagement session with the school team
(project launch activity focused on purpose, values, and intentions; 
space for staff to express hopes and concerns)

6) Develop an internal communication plan
(consistent message from school administration; what is changing/ 
what is remaining status quo; why it matters to everyone)

© Catherine Korah, Charles Lefebvre, Julie Lapierre and Valérie Girard (2026)

ACTION PLAN
Priority actions to be carried out following the initial meeting

These actions aim to establish shared purpose, consistency, and buy-in before implementation.
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