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INDIVIDUALIZED Practices
for FEW Students at Tier 3

complex needs of a few students
at Tier 3.

Personalized Support. &/ 0\ v
| Meaningful Impact <8/ FEWA
N O / " & e X
> Q X Individualized, intensive practices // \\
designed to meet the unique and a \

P Tier 3 Demands a Non-Negotiable,
Proactive Foundation

Relying on the key elements to effect change is preventative, proactive,
and strictly non-negotiable at Tier 3.

builds brighter
tomorrows.

success.
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Structures Predictability Adapted Respite Movement
&Routines Scheduling - Lo
: . Reduce uncertaint i uild 1 u
Provide conmster}cy and anxiety. Y (s c?en'lna'nds opportunities for through physical activity
] GlEEY O PEEETS: L me:;:;c:wdual breaks and downtime. and sensory input.

A strong foundation Consistency
creates safety, today.
regulation, and Greater
opportunity for Support today possibilities

tomorrow.

1 The right supports, in the right place, make a difference. W
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Whenbehaviour becomes As adult activation rises,
more challenging... posture can shift:

Adults naturally become )
more activated.
~

This is a normal human
response — our nervous
system reacts to stress
and perceived threat.

Awareness of our own ,'/
Ve N\ activation is the first step
to staying regulated :

and intentional. !

judgment => curiosity p
control =) calm authority O

confrontation —) connection O

rigidity = flexibility <=2

o B W~ &%

personalization =) neutrality &

)

E: _— Tier 3: AtTier 3, adult posture becomes even more important — not less

Challenging behaviour calls for a more intentional, regulated and relational response.

@/ ‘ The more dysregulated the student becomes, /

the more intentional the adult posture needs to become. \\

The more dysregulated
the student becomes...

the more intentional the adult
posture needs to become.

Not more
permissive.

More
intentional.

3
' L
The teacher's role changes at Tier3 <  remerwe ~
. R : make a
From individual efForts to a coordinated team approach. - difference.
7/ V] N
Teacher's role What this means
Know the student Understand the student's profile, triggers, early warning signs,
[7) strengths, communication patterns and effective supports.
= Consistently use agreed accommodations, prevention strategies,
v
Implement the plan regulation supports and safety procedures.
Observe and Notice patterns and share useful classroom information with
communicate the support team.
@ Maintain connection Continue communicatingbelonging, dignity and relational safety,
particularly after difficult incidents.
& Collaborate Work within a coordinated team rather than independently trying
to "fix" increasingly complex behaviour.
O | A coordinated approach leads to better support and better outcomes.
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Tier 3: Know the Student Before the Difficult Moment
L Preparation leads to better support and safer outcomes.

Before difficulties occur, the teacher should ideally understand: That is different from simply knowing:

What tends to trigger this student?

What are the earliest signs that regulation is deteriorating? "This student has
behaviour problems."

>

What does this student look like when regulated?

What does increasing activation look like? /
/

-

What helps?

What tends to make things worse? Knowing the
whole student

Which adult relationships are particularly regulating? leads to more

effective support,

ONERJ

What sensory/environmental factors matter? stronger
relationships and
How does the student communicate distress? better outcomes.
What is the agreed response when safety becomes a concern? ‘ Q)
O ‘ The more we know about the student, the better we can anticipate, prevent and support.
5
Resource Teacher involvement at Tier 3
At Tier 3: Team Partner & Coordinator
Working closely with the student, family, and school team to plan, implement, and monitor individualized support.
Contribute to Help identify Align adult Support Monitor and
individualized triggers and responses impleme_ntation communicate
planning protective factors across environments patterns
: & o
- (v N
~ ¥ Q" (X B -
o b GO |
g Y - L
e, - — "
Bring knowledge of the Gather and interpret Support a shared Help ensure supports, Collect and share
student's strengths, information from understanding of how strategies, and plans are observations,progress,
learning profile, and observations, student adults can respond understood and used and areas of need with
support needs ’to hel voice, family input, and consistently and across classrooms the team and family.
desglo and refine thpe e ClEeIESns (@ appropriately across support staff, specialists, Use this information
p settings, based on the administrators, and to adjust supports,
IPRC, IEP, Safety Plan understand what ;
] oirh SCUEY T ; : student's needs and home, with regular celebrate growth,
and other individualized increases risk and what e d
supports success plans (e.g., Safety Plan, communication an and plan next steps
plans. ‘ Behaviour Support Plan). ~ té@m check-ins. together.
. Focus on individualized, coordinated support
>
g Build a collaborative, wraparound approach that meets the unique needs of the student,
g promotes safety and well-being, and supports progress toward their goals
6
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/ Co-Regulation is a
daily practice

H © Y &8 ©

Predictability Connection Attunement Calm presence Repair

These aren't crisis strategies.
They’re part of the everyday routine.

/ We are interacting nervous systems,
not just exchanging words.

I \ 1

Behavioral Management Co-Regulation
FOCUSES ON EXTERNAL BEHAVIOUR INVOLVES SHARED NERVOUS SYSTEMS
Gives instructions, expectations, and We calm and connect, helping the student’s
consequences to guide behaviour. nervous system find regulation through our

presence, tone, and responsiveness.

|
o A child's nervous system is fundamentally porous. They do not self-regulate;
QB they "borrow" the regulatory state of the nearest dominant adult.
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Tier 3: Triggered Students
Operate Outside the Window of Receptivity

In the
moment, they When a student is at Tier 3, they are entirely unreceptive to Regulation
can’t hear us. verbal interventions in the moment. happens first.
Let’s meet Conversations
their needs, not Ty \ can wait.
engthy
push harder. @ explanations €< N //

\\ o
Vi e || N
7
*=| Conventional

=o] discipline . - \\ | Co-regulation

- "
-, Time
[ d
S su
Safety g
De-escalation
m O strategies

Task pressure

a4l !
& Ultimatums " % ? r

The adult must wait until the student returns to a state of calm v
before addressing the situation.

['/
S
1\

Moving Away from
Thermometer to Thermostat

__50
Thermometer = 40 Thermostat

= 30
Measures what = 20 Helps us influence
is happening right E B the environment
now. E over time.

= 0

REACTIONS PREVENTION

AND REGULATION

SAME GOAL . A MORE REGULATED ENVIRONMENT

10



The Hidden Curriculum: Adult Posture - Presented by Catherine Korah, CEBM
For Resource Teachers - Part 4

individualized practices

Your Regulation Changes
the Interaction

SAME STUDENT. A DIFFERENT EXPERIENCE.

Activated Adult Regulated Adult

Faster W @ & Slower \ !
N 4 ==
4)) Louder e - VS Q)) Quieter -
Q} More words D Fewer words
More demands More predictable

A CALMER ADULT CREATES A SAFER, MORE REGULATED INTERACTION.

The Biology of Calm

HOW CO-REGULATION SUPPORTS THE NERVOUS SYSTEM

/ Neural Resonance: &(

State of Overwhelm Attunement Return to Learning State R

E\d‘ wW

‘ Calm meets calm.
The adult's grounded
nervous system
absorbs and neutralizes

the student's

The Anchor: Grounded baseline dysregulation.

N
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The Anatomy of a
Regulated Presence

AWARENESS, CALM, AND CONNECTIONIN ACTION
Mind (Awareness):

Self-reflective. Willing to explore
what might be happening rather

than jumping to consequences.

Face(Expression):

Receptive, relaxed facial muscles
(Students constantly scan
environments for cues of safety.)

O Body (Posture):

f \ Soft posture, relaxed shoulders.
( Non-threatening proximity.

Lungs(Breath):
db Slow, steady breathing
(Students borrow the adult's calm.)

Voice(Tone):

Speaking slowly and warmly.
Tone of voice is often more

powerful than the words chosen.

Co-regulation doesn't happen in a manual. /
| It happens in the hallway, the classroom, the cafeteria line. P
i
13
The Geometry of De-Escalation
Line of Sight
Maintain visual contact for
supervision and safety,
Proximit even from afar.
9 ey Positioning
‘n‘ ngp a safe, re§pectful \O il 44(5’0 Sit side-by-side or stand
.dls'Falnce honoring s/ ) { at a 45-degree angle.
individual tolerance. L ’ ) V4 Never stand direct]
Ask: "Can | sit next to you?" 7 b Y
If no, widen the distance. 915 0/ face-to-face.
PY Stance Eye Contact
ﬁ Adopt a non-threatening Avoid intense eye contact
n posture. No crossed arms; Raien Seee (perceived as a threat)
no hands on hips. Boundaries
14
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When a student is highly
dysregulated, that is generally
not the moment for:

Q lecturing
e reasoning

Q processing consequences

0 asking multiple questions

o

0 demanding explanations
e requiring apologies

debating what
happened

Tier 3: Reduce Language as Dysregulation Increases

Less words. More regulation. A calmer, safer connection.

The processing comes later, once the student is again available for it.

Instead, the teacher's
communication becomes:

For example:

A calm presence

speaks louder than a Instead of: ’
long explanation.
shorter
"We've talked about this before.
O You know you're not allowed to
leave your seat and speak to me
slower that way. Why are you doing this
again?”
/
-
calmer

Move toward:

O

“You're having a hard time
right now. I'm here."

more concrete
or

“I’m going to give you some space.
We'll talk when you're ready."

more predictable

B @ & 8 O

Support in the moment. Learning for the long term.

15

Are
Not Alone

Different words.
A calmer tomorrow.

Narrate,
Don't Interrogate

—ree

o < During dysregulation,avoid
o Ve questions that require reflection
G > — orexplanation.

N Questions like "Why did you do that?"

can increase pressure and escalate distress.

Instead, try narrating
what you observe:

“I can see your body.
is workingreally
is working really hard right now.”

® “| can see your body is working
really hard right now."

e "Something feels really
overwhelming."

"Something feels
really overwhelming."

Observation reduces pre:

while communicating
understanding.

16
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Validate the Emotion

Validate the Emotion.
\ / Validation tells students: "Your feelings make sense."

N 7 Examples include:
- = ® “That was really disappointing.”
P N e "l can understand why you're frustrated.”

A SAFE

SPACE o "Anyone might feel overwhelmed in that situation."
FOR
ALL / Validation does not mean approving inappropriate behaviour.
FEELINGS / It simply acknowledges the emotional experience before
Feelings teaching alternative responses.
Make
Sense

v Help Students Find Words.

I / Many students experience emotions before they can
~~ describe them. Adults can gently help by saying
e “It sounds like you felt left out.”
o “| wonder if that felt unfair.”
o “Your body looks frustrated.”

. All feelings are welcome here. Naming emotions helps organize the nervous system.
‘ |

BRIGHTER
TOMORROWS

17

Offer Grounding
Statements

~ //
[11H 7
Simple ( I'm here. s vy i i
& L ~ ~ Use simple, calming statements.
wordscan | o ™
. - ” 1 . .
makeabig | fYou'resafe.” | During moments of distress, fewer
dlfference =N [ words are often more effective.
"We'll figure J -
/

K/‘ = Khls out together." ) —

[ “Pmstaying

- \ withyou." 4 \
( “Take \ — £ N\ ~»  These brief statements

our time." / E .
% / "We'll solve this = communicate safety

when your body | \ more effectively than
A is ready.” i

lengthy explanations.

~

*
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The Small Stuff Matters

2 2 & ©

How we give How we How we respond How we
a direction correct to mistakes repair
matters. matters. matters. matters.

The Relationship Bridge

“The relationship is bigger than the altercation.”

Unconditional Warmth
“The relationship is bigger _ ) R o »

than the altercation.” Creating an invitation into
(QP\ relationship means letting

students know that even when
they mess up, you still care.

Altercation/ ). J : - Bridge the Discipline

Discipline E Bridge the discipline by
u7 empathizing with where they are,

rather than just telling them
where they should be.

When students feel your care, they are more open to guidance,
more willing to reflect, and more likely to grow.

20
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Student Safety Plan

A proactive tool to support safety, regulation, and success.

Safety
Plan for .’c‘;? STUDENT ACTIVE PREVENTION/SAFETY PLAN TEMPLATE DOCUMENT
;CEB‘D Student name: .
success .0 2 School/Board: Grade Level Homeroom Teacher: to d ay
Identify early
signs and Stuceptitiess Observable signs Adult posture and practices suggested Adult posture and practices to avoid a
tiggers. _tevel_ | Brighter
When the student
is regulated,
engaged, and tomorrows.
receptive
Use proactive When the student @
strategies appears to be
tense, annoyed, or
Support frustrated
regulation before e
challenges stress response or
" | frustration level is
escalate. | activated an
. Support that
Keepit sl
collaborative stage.
Involve the

student, family,
and school team.

Access the template here:
https://www.cebmmember.ca/tier-3-individualized-practices

//
///

Distribute the emotional weight
through a coordinated ecosystem.

The emotional weight of Tier 3 is too heavy for one pillar. Coherence protects your posture.

Co-Created
Safety Plans

Ensure all staff are on the exact
same page concerning the
student's profile, needs, triggers,
and support measures.

%Hh

Familiar

Adult 1

iz

&R

The Shared-Weight Model
\K\ Tier 3 Student Support

Familiar
Adult 2

Designated
Responders
Ensure that only designated,

familiar adults intervene when a
situation escalates.

\ ~/

Shared
Responsibility

;é Rely on the power of teamwork to
share the weight, allowing adults
to maintain their relational

posture over time.

22
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A Shared Ecosystem of Regulation

REGULATION IS EVERYONE’S JOB.

Families

The first and most enduring

.’:i co-regulators. Co-architects

of the ecosystem, not just Teachers and Specialists
Administrators an audience. Set the emotional tone
i through routine, clarity,
Leafj through modeling. and relational consistency.
Their response to adult
stress sets the trauma-
informed culture. \. Resource Teacher
. O Connects the pieces around
. . the student. Observes patterns
Other Key School Staff o— &, @ XY helps identify barriers and needs,
(e.g., Office Staff, Custodians, The . collaborates with teachers and families,
Bus Drivers, Cafeteria Staff) Student coordinates supports, and builds
Ensure safety and consistency adult capacity across enviromments.
in less structured settings,
extending the ecosystem A . .
beyond the classroom. . Special Ed & Providers
2 (SLPs/OTs)
Embed individualized
. SuPport Staff regulation tools and illuminate
[ > Offer daily continuity. Their thetse”fssr{]/cqmmUn'cat"’e
..‘ proximity provides stabilizing foots ofbenavior

support when it matters most.

SR

7’

@1

Practical

resources for
real challenges.

Centre of Excellence
for Behaviour Management

www.cebm.ca

Y 09
7YY
Supporting
Quebec's English
school boards.

THE CENTRE OF EXCELLENCE FOR BEHAVIOUR MANAGEMENT (CEBM)

As a support to the 10 English School Boards of Quebec, the CEBM aims to help boards and their staff
to find effective and develop ndly interventions for working with students who experience
significant behavioural challenges in the school setting

EE Also visit the CEBM Resource Center
L J https://www.cebmmember.ca/

24
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