The Hidden Curriculum: Adult Posture -
For Resource Teachers - Part 1:
Introduction

The Hidden
Curriculum

The role of the Resource Teacher in
strengthening adult posture and co-
regulation to help students feel safe,
regulated, engaged, and ready to learn.

Presented by Catherine Korah, CEBM
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Small Changes.
Big Possibilities.

How Resource Teachers Help Create
the Conditions for Safer, More Regulated
and More Successful Learners
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PEOPLE PRACTICE POSSIBILITIES
Build relationships. Strengthen systems. Support every learner.
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We often begin at
the end of the sequence

We want stu.dents to lear:n, 9 We need to move upstream:
0 so we try to increase their .
engagement. m

1 Is the student sufficiently

But when engagement is low, regulated to engage?

the question may not simply be,

“How do I get this student .
to particioate?" 2 Do they experience enough
\ p pate: @ safety to regulate?

N\ 7 7
. 3 And what is my posture contributing
to that experience of safety?
o - When we understand what comes before engagement and learning,
we can respond with more compassion, effectiveness, and impact.
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/ A Different Lens Makes a Difference

Q Instead of... ° The framework encourages...

Is the task overwhelming?
"He won't do the work." “He isn’t engaging.” ﬁ Is he frustrated?

i —-\ ﬁ /—

How do | make And then the teacher
him comply? considers the first variable
they can influence

Is he worried about failing?

Does he need clarification?

Does he need connection?
Does he need scaffolding?

Does he need movement?

Ol8RLRBO®

immediately:
¢ Does he need reassurance?
“What does this student Or simply a little more time?

need from me right now?"

When we shift from compliance to curiosity, we create the conditions
for connection, regulation, and learning.
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From Referral Question to Support Question
@ Instead of asking: The Resource Teacher
’ helps the team ask:
Q “What’s wrong with this student?” £ "Whatis getting in the way?”
.ll "When is the student successful?"
) 4 “Why won’t they work?”
* @/ "What conditions change the outcome?"
-3 “Can you take them?”
9 "What skill or capacity may be overloaded?"
;« "What consequence should we use?" '.a.\ "What can we change around the student?"
o “Can you fix this behaviour?” \’ “What support can the classroom sustain?”
Shifting the question from "What's wrong?" to“What can we do?”
leads to more collaborative, strengths-based and sustainable solutic
5
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Let’s Look Beyond the Student
When a student is struggling, investigate three things:
vy
~ - p— A
@ _=,* 09
el c@n
STUDENT TASK ENVIRONMENT
® What capacity is being @ s the cognitive, language, ® What happens before,
taxed? executive-function or during and after the
difficulty?
® What does the student Sensory de’;nand Y ) .
communicate through accessible? @ Are expectations, routines
the behaviour? and adult responses
predictable?
YL
= O = The student may need support
- but the student is not necessarily the only thing that needs to change.
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The Adult is the Intervention

People .
Matter In education, we often feous
Here on what adults should do—

v the strategies they implement,

the language they use, or the
interventions they apply.

While these practices matter,
they are secondary to
something even more
fundamental: how students
experience the adults

around them.

Adult
Posture

A

Connection today, brighter tomorrows.

- O Safety — gg Regulation —) &Engagement - @ Learning

Adult Posture

How the teacher shows
up matters.

Tone of voice

Body language
Emotional steadiness
Curiosity and warmth
Predictability
Response to mistakes

Students are always
reading these cues.
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How you show

up matters.
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The conditions for learning are built through relationship.

Safety

A calm, predictable,
relationally available
teacher helps students
feel:

“l am safe here.
I belong here.
Mistakes are okay."

Safety is not about

always being comfortable.

It's about a predictable
caring environment

where students can
take risks.

/7
N -

Safety creates
the foundation.
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Regulation

When students feel safe,
they are better able to
regulate their:

@ Attention

® Emotions

@ Impulses

® Behaviour

This gives them greater
access to the thinking
skills needed for learning
(e.g., working memory,
inhibition, flexibility.
problem solving).
Regulation does
not mean “calm.”
Students can be excited,

frustrated or energetic
and still be regulated.

Regulation makes
learning possible.

iay

Engagement

-

When students are
regulated, they can
engage. They are more
able to:
© Listen
© Participate
» Ask questions
@ Collaborate
© Persist through
difficulty
' Recover from
mistakes

Engagement
opens the door.

Stronger relationships. Brighter futures.

From Adult Posture to Learning

1S

Learning

-

When students are
engaged, learning
becomes more accessible.

They can direct their
energy toward:

® Understanding
Remembering
Reasoning
Problem solving
Applying new

[ ]
[ ]
[}
® knowledge

N
Engagement and
regulation lead to
deeper learning.
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/ Why Resource Teachers Matter

13-
af@n
SCHOOL R :
TEAM Resource Teachers work at the intersection of the

° student, classroom, teacher, family and school team.
: 3]
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= Their influence is not limited to what happens when they work

FAMILY Pode= - ey . : "

e — directly with a student. They help create the conditions around
the student that make regulation, participation and learning
more possible.

TEACHER

6d o8

OBSERVE % UNDERSTAND _9 COLLABORATE % BUILD CAPACITY
Notice strengths, Consider what is Work with classroom Strengthen the skills,
needs and patterns happening beneath teachers, families and confidence and conditions
across people, the behaviour and what the school team to plan of the adults around the
environments might be getting in and problem solve student so support
and situations. the way. support together. becomes sustainable

across settings.

9
Resource Teacher
Support delivered through two classroom-based models
l
1 1
8%2’\ Consultation Model Collaborative Model
Resource or remedial teacher
. Classroom and resource
< g;;e;c;’ilgosmupports te g teachers jointly plan
T interventions O;
v Indirect service delivered v Shared monitoring of
to students student progress
v ggli\r;itnglanning’ problem- v  Co-developed learning
and strétegy development targets
10
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v Students remain integrated

v Targeted academic support
provided during instruction

Push-In Resource Models

A1 In-Class Support Co-Teaching Approaches

) Six evidence-based co-teaching structures
Resource teacher works directly

within the regular classroom One Teacher, One Support

One Teacher, One Observer
with peers Parallel Teaching
Station Teaching
Alternative Teaching (Small Targeted Group)

Team Teaching

‘_!_«ﬂ&\&&&
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Pull-Out Resource Models

Resource Room
v Students leave class temporarily for targeted intervention
v Individual or small-group instruction

« Focus areas: literacy, numeracy and executive functioning

[_.’J Remedial Services g.ﬁ Individual Intervention

Short-term targeted intervention

<

One-to-one support specialists

Academic support tailored for students at risk v  Resource or special education teacher

Re-teaching or pre-teaching core curriculum «  Speech-Language Pathologist, Psychologist

content Psychoeducator or Special Education Technician
aﬂ ’ These resource models can be used in both Elementary and Secondary settings.
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Specialized Class Models

oo Low Student-Teacher
& pitio

Provides intensive, personalized
instruction and specialized behavioral
or developmental support within a
structured classroom setting.

Specialized Support Classroom

Self-contained setting tailored for intensive academic and developmental needs.

~> Flexible Classroom
<« Integration

Students may be integrated into the
regular classroom for specific subjects
or parts of the school day to foster
social and academic inclusion.
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Reading
[!!] Structured decoding and comprehension
skill groups
= Numeracy
s3f Foundational math principles and
problem solving
Social Skills
000 . . :
@@P®  Guided peer interactions and

®

Small Group Service Models

emotional regulation

Executive Functioning

Organization, planning and focus
strategies

Targeted Intervention Groups

Response to Intervention (RTI/MTSS)

TIER1 Universal classroom @ [ 4 @

supports for all students '.‘

Targeted small-group ° 0,

intervention for students ‘
at risk

Intensive individualized
intervention for students
with high needs

14
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[
The Resource Teacher Is Not the Intervention
The goal is not to become the student's only safe adulit.
Instead %.‘; : 'I] 22 > s
el & - A o kA -
of: t
Student Resource Teacher Student regulates Student
struggles removes student with Resource Teacher returns
@ . @ . o . @ . G
Move s = - - &Rz - ll.
HENRED Student Resource Teacher Classroom Classroom adults eXSteurideenncteS
struggles helps identify conditions/supports become increasingly reatper QUEEEES
what is happening are adjusted able to respond 9 -
across settings
. -
/ .\ The Resource Teacher’s role is not only to support the student—
e (e It is to strengthen the system around the student.
N
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Direct Support VS. Capacity Building

’ Direct Support Capacity Building

%4 Working directly with the student Strengthening the system around the student
& Supporting the student . Supporting the adults around the student
. Co-regulating Modelling co-regulation

@ Clarifying a task » Helping teachers identify barriers

..i Practising a skill Helping the skill generalize to class

Providing a break Designing sustainable regulation supports

Building conditions that prevent difficulty

@R % O

Responding to difficulty

The goal is not less support.
It is support that becomes increasingly embedded in the student's everyday environment.

@ 50

16
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/ Observation Before Intervention

Don't just ask: "What does the behaviour look like?”

\ ' 4
... = m
P = [ K/
WHAT HAPPEN

When does In which Does the What demand When does How are adults
it happen? environments? adult/context precedes it? the student responding?
matter? succeed?

.ll | Patterns tell us more than isolated incidents.
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/ Resource Teachers as Translators

Resource Teachers often help translate between:

~ B08 ~ L)
® = = ‘®-
R ~Q v- e
recommendations
[ ]
' 09 A £
aBh [ fry AHA
R ®

e Classroom What is realistic
practice in the classroom

@ ’ A recommendation only becomes useful when adults know

what it looks like at 10:15 on a Tuesday morning.

18
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From Expert to Collaborative Problem Solver

Not:
"l know what this student needs." »

Toward:

“Let’s understand what’s happening together.”

Resource Teacher brings: Classroom Teacher brings: Family brings:

® Specialized knowledge e Curriculum knowledge Lived experience
o Observation ® Classroom context Preferences
o Assessment o Relationship history Strengths

e Intervention ideas ® Knowledge of what is Insight Knowledge of the student
feasible across environments

History
Context
Strengths

Together:
& ‘ Develop support that is effective, realistic and sustainable.
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The Resource Teacher Connects the Team

The Resource Teacher is not simply another service delivered to the student.
They help connect information, people, environments, and practices around the student.

228 o f] et rom KR o s2e

. Resource Teacher Professionals
Family Classroom Teacher Connector & Capacity Builder SN s Support Staff

Bring essential Creates the day-to-day Bridges student needs, Bring specialized expertise Provide daily continuity
knowledge about classroom conditions classroom practice, family and individualized and consistent support.
the student's history, that support regulation, knowledge, and specialized strategies to support the Their proximity and
strengths, needs, and learning, and belonging. supports to create coordinated, student’s unique needs relationships help
what works across sustainable support (e.g., SLPs, OTs, stabilize the student
settings. across settings. counsellors, etc.). across environments.

Create the organizational ~ - Leadership  ~~d A consistent, collaborative

E ﬂ E conditions, models, and and Structure - <Oz, ecosystem that promotes
resources to support regulation, well-being,
consistent implementation The Student begfonging, and succgss for
across the school. Supported, Connected, and Ready to Learn every student.

Administrators DU ’ Shared Goal

20
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The Multi-Tiered Support System (MTSS)

L}
.\.'. S Tier 3 individualized practices
/. 5 - . = A focus on a few students who require
Tier 3 ’-~ personalized and coordinated one-to-one support
throughout the school day.
For FEW

Tier 2 targeted practices

'Y X |
-.- O A focus on some students who would benefit

Tier 2 from a small group setting and from additional
targeted support during predictable moments of

For SOME difficulty.
0094, N - . .
ecadhsa L%, Tier 1 universal practices
Tier 1 8&5 A focus on all students as a whole class group.
For ALL
Foundation: Inclusive, Supportive,
and Equitable Learning Environments
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