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DEFENDED AND HARD TO REACH

• troubled behaviour
• troubled emotions

q Slow to come to class
What q Rebuffs attempts to connect
do we q Slow to start or complete work
see? q Seems not to be paying attention
q Reacts negatively to simple requests

STUCK in the
defense response
a story of lost feelings
STUCK in
facing separation
a story of
elevated emotion

q Flat affect, seems depressed
q Blows up “out of the blue”
q Storms out of the room
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• troubled functioning

STUCK in immaturity

q Becomes negative after a time of positive connection
q Impatient with peers
q Tired and unmotivated

-

troubled

a story of missing feelings

q Abrupt in tone and manner
q Often refuses to talk – keeps everything inside
q Shuts down

q Finds places to “hide” or not be noticed

• troubled thinking
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ELEVATED EMOTION - EXPERIENCES OF
SEPARATION

DEFENDED AND HARD TO REACH

parents not living together and not getting along
parent having a new partner or multiple partners
being removed from home – foster care
frequent hospitalizations
family member very sick
adoption
arrival of a sibling
death in the family
high sensitivity that is not understood
never feeling “good enough”
adverse family conditions (ACES study – trauma)

FACING SEPARATION

THE BRAIN IS MOVED TO
FIX THE PROBLEM
=

E-MOTION
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THREE PRIMARY EMOTIONS EXPERIENCED IN THE FACE
OF SEPARATION
MOVED TO
RESTORE
PROXIMITY

THREE PRIMARY EMOTIONS EXPERIENCED IN THE FACE
OF SEPARATION
THESE
EMOTIONS
PURSUIT
ARE INTENSE
AND USUALLY
FELT ONE AT A
FACING
TIME

PURSUIT
FACING
SEPARATION

ALARM

SEPARATION

ALARM

FRUSTRATION

MOVED TO
CAUTION AND
TO AVOID
THAT WHICH
ALARMS

MOVED TO
EFFECT CHANGE
AND TO FIX THE
PROBLEM /
ATTACK

THESE EMOTIONS CAN DISPLACE ONE
ANOTHER, BUT THEY STILL ARE THERE.
THEY WILL BE EXPRESSED,
BUT AT ANOTHER TIME AND PLACE

7

7

FRUSTRATION
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Emotion becomes FEELING when it is FELT or
becomes conscious

FEELING

FEELING

BRAIN
PROTECTS
- EMOTION IS
SUPPRESSED

“I’m scared.”

EMOTIONS
are not
always FELT
but they still
exist.

ALARM

ALARM

EMOTION
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EMOTION
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heart rate
blood
pressure
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Why does our brain protect us?

Too much separation
Too much shame
Too much alarm

It protects us from being
overwhelmed by that which makes
us feel

• It’s not safe to
express what
I am feeling.

TOO VULNERABLE
or

• It’s not safe to
depend or be
vulnerable.

TOO WOUNDED.

Effects of Adverse Childhood Experiences
or too much SENSITIVITY
12
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• The world is
overwhelming
and there is no
one who can
keep me safe.

12
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Why does our brain protect us?

Brain’s Mechanisms of Defense
2. the brain is designed
to protect its host
from a vulnerability
too much to bear
(this is not disorder)
(Bessel van der
Kolk)

2. The shell is necessary so we
can function but it should be
temporary.

3. defenses work best
when employed
situationally and
temporarily

1. the purpose of these
defenses is to enable
us to do our work (no
one is defenseless)
and to equip us to
function in wounding
environments

1. When we
don’t “feel”
we can keep
from get hurt.

4. defenses are
automatic and
mechanistic and
are not willfully
controlled
13
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Vulnerability
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THE IMPACT OF TOO MUCH SEPARATION

THE IMPACT OF TOO MUCH SEPARATION

• desperately seeking attention
• possessing
• taking things
• wanting to be first
• being “too good”
intensified

PURSUIT

intensified
PURSUIT

FACING
SEPARATION

FACING
SEPARATION

HEIGHTENED
ALARM

• anxiety
• obsessions HEIGHTENED
ALARM
• compulsions
• agitation

FOUL
FRUSTRATION
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FOUL
FRUSTRATION

• hyperactivity
• attention problems
• alarm reduction
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THE IMPACT OF TOO MUCH SEPARATION

THE IMPACT OF TOO MUCH SEPARATION
• desperately seeking attention
• possessing
• taking things
• wanting to be first
•
being
“too good”
intensified

intensified
PURSUIT
FACING
SEPARATION
HEIGHTENED
ALARM

PURSUIT

FACING
SEPARATION

• tantrums
• screaming

• anxiety
• obsessions HEIGHTENED
ALARM
• compulsions
• agitation

FOUL
FRUSTRATION

• hitting

• hyperactivity
• attention problems
• alarm reduction

• kicking
• self-attack
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feelings
of futility

3. There needs to be
an “end of the day”
where/when the
feelings can come
back – often
signaled by tears
or sadness 14

• tantrums
• screaming

FOUL
FRUSTRATION

• hitting
• kicking
• self-attack
18
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THE IMPACT OF TOO MUCH SEPARATION

BEHAVIOUR
• Impatience
• Abruptness
• Rudeness
• Irritability
• Opposition
• Screaming
• Hitting
• Fighting
• Physical
outbursts
• Meltdowns
• Withdrawal
• Pushing away

FEELING

• opposition
• attention problems
• peer orientation

BRAIN
PROTECTS

FOUL
FRUSTRATION
HEIGHTENED ALARM
ad

re n

a li

ne
co

rti

so

DEFENSIVE
RE-ATTACHMENT

EMOTION

FACING
SEPARATION

DEFENSIVE
DOMINANCE

FLIGHT FROM
VULNERABILTY

l

heart rate
blood
pressure
19
G. Neufeld, PhD.
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THE IMPACT OF TOO MUCH SEPARATION

THE IMPACT OF TOO MUCH SEPARATION

• bossiness
• telling adults what to do
• refusing to listen
• bullying

DEFENSIVE
RE-ATTACHMENT

FACING
SEPARATION

DEFENSIVE
DOMINANCE

DEFENSIVE
RE-ATTACHMENT

FLIGHT FROM
VULNERABILTY

FLIGHT FROM
VULNERABILTY
DEFENSIVE
DETACHMENT

• opposition
• attention problems
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• ignoring
• shutting down
• pushing adults away
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THE IMPACT OF TOO MUCH SEPARATION

DEFENSIVE
RE-ATTACHMENT

THE IMPACT OF TOO MUCH SEPARATION
• desperately seeking attention • possessing
• wanting to be the best • taking things • being “too good”
• bossiness
intensified • telling adults what to do
• opposition
PURSUIT
• attention problems
• refusing to listen
• peer orientation
• bullying

• bossiness
• telling adults what to do
• refusing to listen
• bullying

• opposition
• attention problems
• peer orientation

FACING
SEPARATION

DEFENSIVE
DOMINANCE

DEFENSIVE
RE-ATTACHMENT

FLIGHT FROM
VULNERABILTY
DEFENSIVE
DETACHMENT

• opposition
• attention problems
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FACING
SEPARATION

DEFENSIVE
DOMINANCE

• ignoring
• shutting down
• pushing adults away
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FACING
SEPARATION

DEFENSIVE
DOMINANCE

• anxiety
• tantrums
• obsessionsHEIGHTENED
• screaming
FOUL
ALARM
• compulsions
FRUSTRATION • hitting
• agitation
FLIGHT FROM
• kicking
• hyperactivity
VULNERABILTY • self-attack
• attention problems
DEFENSIVE
• ignoring
• alarm reduction
• shutting down
DETACHMENT
• opposition
• attention problems
• pushing adults away 24

24
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THE IMPACT OF TOO MUCH SEPARATION

Lines of Defense against Vulnerability

• desperately seeking attention • possessing
• wanting to be the best • taking things • being “too good”
• bossiness
intensified • telling adults what to do
• opposition
PURSUIT
• attention problems
• refusing to listen
• peer orientation
• bullying

DEFENSIVE
RE-ATTACHMENT

DEFENSIVE
DOMINANCE

• anxiety
• tantrums
• obsessionsHEIGHTENED
• screaming
FOUL
ALARM
• compulsions
FRUSTRATION • hitting
• agitation
FLIGHT FROM
• kicking
• hyperactivity
VULNERABILTY • self-attack
• attention problems
DEFENSIVE
• ignoring
• alarm reduction
• shutting down
DETACHMENT
• opposition
• attention problems
• pushing adults away 25
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MECHANISM
of defense
resulting
problems

numbing
vulnerable
feelings

tuning out reversing instincts
perceptions that set the stage
that lead to
for vulnerable
vulnerable
thoughts &
feelings
feelings

EMOTIONAL ATTENTIONAL
problems
problems
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Defending against vulnerable feelings

Defending against vulnerable feelings
attention is directed away from that
PERCEPTUAL DEFENSE – which would give rise to vulnerable
feelings = defensive blindness

EMOTIONAL DEFENSE – numbing out of vulnerable feelings
Not aware of emotions that should move us
• Alarm (“I’m scared”) which should move to caution

- inability to see trouble coming or to see what’s wrong

• Frustration (“This isn’t working”) which should move to
effect change

- difficulty focusing or concentrating when at risk for
vulnerable feelings

• Sadness (feelings of futility) which should move to
adaptation
EMOTIONS ARE STILL THERE, BUT NOT “FELT”

- can lead to significant attentional deficits
- blindness to rejection including the invitation to exist in
another’s presence

‘highly agitated’ as IF highly alarmed
but ‘without apprehension’ as if not at all alarmed
Chemistry of alarm is present: cortisol and adrenaline

- blindness to one’s shortcomings, failures or mistakes
27
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- lack of memories or thoughts that could evoke vulnerable
feelings
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positive polarity

Defending against vulnerable feelings
ATTACHMENT
DEFENSE –

seeks to be with

reversing attachment instincts that
give rise to vulnerable feelings

makes contact
endears
looks up to

1. reversing the need for proximity through defensive detachment
• thus, losing the natural desire or motivation to please
• and actively pushing away those who are meant to care for
them because attachment feels too vulnerable

• being bossy, controlling and bullying

alienates
looks down upon
ignores & disregards
mocks & mimics
disowns

is loyal to

opposes & betrays

holds dear

holds in contempt

attempts to find favour

ridicules and derides

makes things work for

spoils things for

seeks to please
befriends
loves
shares secrets with
or keeps the secrets of

attachment polarities

resists contact

imitates & emulates

seeks to matter to

29

negative polarity
shies away from

attends & listens to

possesses

2. and/or reversing the instincts to depend through defensive
dominance by

29

MOTIVATIONAL
problems

discounts as not mattering
annoys and irritates
eschews
loathes
keeps secrets from or
creates secrets about

30
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Defending against vulnerable feelings
ATTACHMENT
DEFENSE –

Proximity

Resisted

Pursued

reversing attachment instincts that
give rise to vulnerable feelings

1. reversing the need for proximity through defensive detachment
proximity resisted & pursued

• thus, losing the natural desire (motivation) to please

-

• and actively pushing away those who are meant to care for
them because attachment feels too vulnerable
2. and/or reversing the instincts to depend through defensive
dominance by

+

• being bossy, controlling and bullying

3. desperately seeking superficial relationships to meet
attachment needs and as a result rejecting attachment with
adults
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Impact of defendedness on relationships /
attachment
SEPARATION
ALARM
DEFENDEDNESS

1. It will be hard to “collect” the student.
a) No eye-contact / ignoring
b) A scowl when contact is made
c) Mumbling or rude comment ”under the breath”
2. When things are going well, the student may “turn on you”.
a) Be heard calling you “names”
b) Telling you that you are like everyone and don’t really care
about them (despite all you have done for them)
c) They may mock, mimic, imitate to make fun of
3. They may lash out emotionally “out of the blue”.
a) Taking a minor incident and making it a big deal
b) Accusing everyone of being mean etc.

ADULT UPSET AND

ALIENATING
BEHAVIOUR

DISCIPLINE
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Impact of defendedness on learning

THE COST OF DEFENSIVE ARMOUR

New Learning increases the
feelings of VULNERABILITY

• a loss of PLAYFULNESS, RESTFULNESS and
VULNERABLE FEELINGS
• a stunting of development - IMMATURITY

1. These students instinctively avoid doing anything
that would lead them into vulnerable territory –
trying new things, asking questions, presenting
original ideas, exploring the unknown. They often
say, “That’s boring!”

• less flexibility in distressing scenarios (the hardening
results in rigidity)
• the loss of ability to heal, recover or bounce back
• a LOSS OF EMPATHY AND CARING, resulting in more
wounding interaction

2. These students are reluctant to look at their own
mistakes or to attend to their failures as that would
make them feel vulnerable.

• the risk of losing caring ATTACHMENTS
• a predisposition to a host of problems that have
defendedness at their core

35
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• troubled behaviour
• troubled emotions

Impact of defendedness on learning
3. They find it difficult to admit to inadequacy or
ignorance, or to confess confusion, as that would
open them to feelings of shame.

• troubled thinking

troubled

• troubled functioning

STUCK in immaturity
a story of missing feelings

4. They rarely ask for assistance from the teacher as
that would create feelings of dependency and
vulnerability.

STUCK in the
defense response
a story of lost feelings

5. Since they cannot feel sad about what is not working,
their brain is then less able to do “work arounds” –
they get stuck in their learning disabilities.

STUCK in
facing separation
a story of
elevated emotion
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INTERVENING WITH THE DEFENDED AND
HARD TO REACH STUDENT

INTERVENING WITH THE DEFENDED AND
HARD TO REACH STUDENT

Ø Reduce alarm by gently providing attachment

SEE the ALARM and ELEVATED EMOTION

Ø Compensate for an defendedness and
immaturity by providing external structure and
support

• Remember, these students don’t LOOK alarmed or
emotional.
• Their unmotivated, challenging behaviour comes from a
sea of emotion that is defended against.
• The chemistry of alarm and frustration – agitation,
hypervigilance, scattered attention and explosive
energy - are there but are masked by defendedness.
• These students hard to help because they look like they
don’t need us, in fact they push us away – but they
need us the most.

Ø Provide private opportunities to allow for
physical and emotional release
Ø Be patient with their defenses
Ø Protect their vulnerability

Recognize the need for MORE attachment!
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PROVIDE ATTACHMENT

INTERVENING WITH THE DEFENDED AND
HARD TO REACH STUDENT

CULTIVATE A RELATIONSHIP:
to ATTRACT ATTENTION
• Greet with quiet warmth
• Engage in a pleasant
activity – puzzle table –
riddles – word play
• Redirect instead of
correcting

When they feel vulnerable they get prickly, just
like a hedgehog
41
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• Remember that
attachment creates
vulnerability – be
patient with “rejection”

Reassure with small signs of
connection as early and
often as possible

42

42

Eva de Gosztonyi, psychologist, Centre of Excellence for Behaviour Management

7

Defended and Hard-to-Reach

April 7, 2022

Impact of defendedness on relationships /
attachment

PROVIDE ATTACHMENT
ENGAGE THE ATTACHMENT INSTINCTS
BEFORE GIVING A DIRECTIVE

1. It will be hard to “collect” the student.
a) No eye-contact / ignoring
b) A scowl when contact is made
c) Mumbling or rude comment ”under the breath”

GENTLY COLLECT BEFORE YOU DIRECT
space - eyes - a small smile – or a nod

TO REMEMBER from the student’s point of view:
• Attachment feels vulnerable
• Better to reject than be rejected
• Waiting for the kindness to be turned into a “but”, or
critique, or a judgement about all they have done wrong

How can I get the student to look at
me and give a small smile or nod?
• Say name softly
• Have warmth in your eyes
DOES THIS STUDENT GIVE
ME PERMISSION TO EXIST IN
HIS/HER PRESENCE?
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RESPONSE:
v Keep greeting and acknowledging the student – stay low key
v If possible, ignore the non-verbal and mumbling
v Come alongside emotion – frustration - alarm

44

Impact of defendedness on relationships /
attachment

PROVIDE ATTACHMENT
WORK AT BREAKING THE “VICIOUS CYCLE”

1. When things are going well, the student may “turn on you”.
a) Be heard calling you “names
b) Telling you that you are like everyone and don’t really care
about them (despite all you have done for them)
c) They may mock, mimic, imitate to make fun of

Because of their defended these students are slow to respond
or often are not doing what is expected.
Even if frustrated – when the
This is the adult face they
student looks at you provide a
see much of the time:
attachment face.
INSTEAD

Disapproval means separation.
Separation alarm leads to
more defendedness – more
trouble.

Adult who cares
Help the student feel you
are still there for them.
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TO REMEMBER from the student’s point of view:
• They feel betrayed by their world, it is not personal
• Better to reject than be rejected
• Possible that it is being done to attach to someone else
RESPONSE:
v In public you may have to “red flag” the behaviour
v In private, find a moment to reflect back that things must be
very difficult for them – without probing.
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Impact of defendedness on relationships /
attachment
1. They may lash out emotionally “out of the blue”.
a) Taking a minor incident and making it a big deal
b) Accusing everyone of being mean etc.
TO REMEMBER from the student’s point of view:
• Under the shell of “not caring” is a sea of emotion –
including a lot of attachment frustration
• Foul frustration leads to “attack” – often surprising the
student with its intensity
RESPONSE:
v Impose any necessary school-based discipline to protect the
other students.
v Find a time, even if briefly, to come alongside “things not going
well” – show understanding of how hard it is for them.
47
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What works
Lincoln HS in Walla Walla, Washington:
Based on Adverse Childhood Experiences
(ACE) Study decided the following:
Rule No. 1: Take nothing a raging kid says
personally. Really. Act like a duck: let the words
roll off your back like drops of water.
Rule No. 2: Don’t mirror the kid’s behavior. Take
a deep breath. Wait for the storm to pass, and
then ask something along the lines of:
“Are you okay? Did something happen to you that’s
bothering you? Do you want to talk about it?”
48
“PAPER TIGERS”

48
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BRIDGE ALL THAT CAN DIVIDE

USE TIME AWAY INSTEAD OF TIME OUT
KNOW YOUR LIMITS AND WORK WITHIN THEM
If you are starting to “reach your limit” with a student:

1. Send the student TO SOMEONE with a “task”
q a book or an envelope
Ø Another adult – Counsellor, Support worker,
Technician, secretary
Ø Nurturing Support Centre
Ø Another place in the school with adult
supervision
2. Always go to the student and let them know that the
relationship is still intact and that you will be there
for them the next time they are with you.
49
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vPROBLEM BEHAVIOUR
• “I am looking forward to
seeing you tomorrow.”
• “We’ll find a way to make
things better.”

The message we want to give our youth is that NO MATTER
WHAT they DO or how they BEHAVE
ADULTS WILL FIND A WAY TO CARE FOR THEM.
BRIDGING gives the youth HOPE.
50
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SCHOOL TEAM

Follow up with the student
When talking one-on-one:
• Focus gently on feelings, not just
facts
• Depersonalize the incident:
• Back off when you
“I sense that a lot is going on.” “That
see defenses going
was a difficult situation.”
up.
• Reframe the incident as a problem
• Ease out of the
of handling frustration.
conversation in a
“This wasn’t working for you”
dignified way “We’ll
• Convey that the relationship can
connect tomorrow.”
take the weight.
“We’re still okay.”
• Investigate potential triggers
• Gently suggest alternatives to the
inappropriate behaviour.

Use your existing a school team to
– Plan regular meetings to discuss challenging
students and how best to help support them so they
can handle being in school
– Put together a team of adults to share the
responsibility of caring for challenging students
– Use adult resources in the school creatively
o Identify one ”key” adult to connect with the
student – to try for a regular check-in or recap at
the end of the day by means of another activity
e.g. breakfast programme, recycling, exercise
“group”.
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COMPENSATE FOR DEFENDEDNESS

COMPENSATE FOR DEFENDEDNESS

PROVIDE EXTRA SUPPORT
• Make it easy to access necessary materials – pencils, work
folder, paper, scissors etc. – have extra at hand
• If needed, unobtrusively provide what is needed
• Help with time management – break tasks into manageable
steps
• When doing group work, strategically choose groups or allow
for working alone, if possible
• Provide extra time and help for organizing assignments and
studying for tests
• Homework – keep to the essential – identify what must
absolutely be done
Help the student get through their day as
successfully as possible.

53

Focus on the next
point of contact

REDUCE THE POSSIBILITY FOR
GETTING INTO “TROUBLE”

ANTICIPATE
Work with your school
team to change the
circumstances rather
than just trying to
control or change the
student.

Adjust the circumstances:
• Take charge of decisions
• Prevent problematic
situations
• Limit time with peers

BE a TRAFFIC DIRECTOR who directs away from trouble
rather than the POLICE who gives a consequence for
troubling behaviour.

53
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INTERVENING WITH THE DEFENDED AND
HARD TO REACH STUDENT

OTHER WAYS TO DECREASE DEFENDEDNESS
If possible:
1. Avoid the use of a behaviour chart
o Since the student cannot “see” his short comings,
the chart doesn’t really help, except to increase a
sense of alarm and shame.
2. Avoid the use of a reward system
o Since the student’s behaviour is because of
defenses, time and softening of defenses is how
behaviour will change – rewards add alarm and
shame and can cause more defendedness.
3. Avoid the use of “notes home” at the end of the day
– causes separation alarm and upsets the evening
with the parents.
55
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• When situations continue to be difficult and challenging - team
meetings are helpful for deciding interventions.
• It is important to remind adults of small changes that are
happening
• It is key that all adults working with the student are informed of
changes and decisions regarding interventions being tried.

Even with the most challenging cases, the guiding
principles should be:
v How can we keep everyone safe?
v How can we help this student have a better day
at school?
v What can we do to help this student feel hopeful
about his/her future?

56
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Eva de Gosztonyi, Martine Demers, Catherine Korah
Centre of Excellence for Behaviour Management

HOW BEHAVIOUR CHANGES

Maturation

www.cebm.ca
Members site password: CEBMmembers

Behaviour changes as the brain matures

Vulnerability
Behaviour changes when vulnerability is protected

Attachment
Behaviour changes when students are attached to
adults

Emotions
Behaviour changes when emotions are felt

57
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A website that helps schools to use a developmental-traumaresponsive-attachment friendly approach
58
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Challenge: Defended & Hard to Reach

DEFENDED AND HARD TO REACH

Making Sense of What is Unfolding and Mapping Interventions to Support a Student
https://www.cebmmember.ca/defended-and-hard-to-reach

https://www.cebmmember.ca/defended-and-hard-to-reach
• Consult the
Placemat for how to
identify and to find
Ideas for
intervention
• Listen to interviews
with Dr. Neufeld and
Dr. Maté
• Read articles
• Explore relevant
parts of the website

What are the behaviors that you see?

Suggested Interventions:

In the Classroom:
q Struggles to come into the classroom – generally very slow at
putting things in locker, getting organized
q Does not give eye contact when greeting, often walks with
head down, dragging feet, shoulders forward
q Roams around rather than walking energetically
q Difficult to know if they are focused and listen to instructions,
provides little nonverbal feedback – but often are listening
q When asked ‘how are you doing?’ They generally respond ‘fine’
but their tone, physical demeanor and facial expression don’t
reflect ‘fine.’ Often refuse to talk – they keep everything inside
q Requires several prompts to get to task and begin
q Often lethargic, head down on desk, playing with small objects
with hands inside their desk
q Nibbles/chews on objects, clothes, bites nails
q Covers their hands with sleeves, pulls hoodies over their head
to cover their face
q Resistant to adult requests and intervention
q Seems unaware of others in the room
q Struggles to follow daily routine – often not tuned in to what
the adult and students are involved in
q When called upon, often does not want to contribute to
discussion, does not want to talk, has a blank look
q Disorganized, loses and misplaces materials regularly – desk is
often messy as they tend to use the ‘shove technique’
q Often seems tired, may even fall asleep in class
q Rarely cries – generally not willing to talk about what is
troubling them
q May retreat to quiet areas within the classroom (ex. under
teacher’s desk, Quiet Corner) to be in their ‘own bubble’
q With older students, they often dress in black and may do dark
artwork.
In the School/On the Playground:

Tiers 2 & 3 practices: In the Classroom:
https://www.cebmmember.ca/practices-in-theclassroom
q Work at nourishing a significant attachment with
this student : Increase opportunities to make 1:1
connections – ‘recess snack talk,’ ‘walk and talk’
when out on duty
q Establish and follow structured routines –
predictability helps them feel safe and know what
is expected of them
q Use a visual schedule – this provides
predictability
q Allow additional time to process teacher requests
q When doing groupwork, strategically choose
groups and/or allow for individual work
q Offer different alternatives when presentations
are involved – 1:1, recorded at home
q Breakdown tasks into manageable steps – short
intervals of work and support to redirect them,
help them be more productive with on task time
q Offer alternate seating options and alternate
workstations to provide opportunity for choices
q Have a Puzzle Area and/or Quiet Activity
q Matchmake this student to the adults who are
caring for them – build a village of attachments
q Bridge any separation from one time of
connection to the next – these students struggle
to hold on to adults. Adults need to go the extra
mile to hold on to them and keep them in
connection with them.

q
q
q
q
q
q

** Password: CEBMmembers

59

May refuse to go with other adults to other areas of the school,
if they do go, they may not talk at all
Don’t want to go outside, will roam the hallways – if they do go
outside, they often walk/roam alone
Will flee back inside the school – sometimes to their ‘Safe Place’
or other (usually the same place)
They look at others from a distance
Rarely join into a game
When lining up to go in, will often straggle behind

59

Tiers 2 & 3 practices: In the School/On the
Playground:
https://www.cebmmember.ca/practices-outside-theclassroom
q Matchmake this students to the adults who are
caring for them – do introductions, share
information, prime back and forth
communication
q Provide student with passes to visit the
Technician Room, to get assistance with academic
tasks, to talk, to work on a personal project
q Participation in ‘interest clubs’ with adult
supervision – allow for ‘quiet involvement’
q Supervised recess and/or supervised lunch in a
predetermined location –include movement and
building & creating activities as these can prime
some expression

Understanding ‘WHERE’ this might
be coming from:
v Child is often so reclused that
they are not aware of their
demeanor and lack of
involvement with others
q Not feeling safe – school is not a
comfortable experience for them
q Lack of secure attachments with
adults at school
q Facing too much separation from
caregivers – attachments may
not be deep enough for them to
feel secure
q Misses parent(s) and struggles to
move forward with their day
q Alarmed and overwhelmed with
school experience – too much is
happening or being asked of
them.
q Immaturity in emotional
development due to age
q Immaturity in emotional
development due to emotional
stuckness
q Adverse family conditions
q Learning difficulties
q Diagnosed conditions
q Hypersensitivity, hyposensitivity
q Sensory Issues, ASD

Tiers 2 & 3 practices with Support
Staff and/or Professionals:
q Schedule intervention time
based on the needs of the
student – daily, bi-weekly,
weekly
q Check-Ins/End of Day Recap
q Provide a safe place for
emotional expression – does
not need to be verbal
q Personalized Project a venue
for building, creating, trying
things out
q Introduce sensory materials
q Share information with other
members of the school team,
including daycare team

Practices to AVOID and WHY
q DON’T RUSH THINGS- When
incidents occur, SLOW THINGS
DOWN, provide time, space
and quiet –reassure them that
you are there for them. Over
talking and asking questions
will only fuel and increase
their shutdown.
q Avoid situations where the
student is singled out
q Avoid invading their personal
space – respect their need for
a bigger ‘personal bubble’
q Incentive charts, rewards and
behavior contracts
q Focus on child’s struggles
rather than their good
intentions and efforts
q May increase
disengagement
q May increase alarm &
anxiety
q Make the relationship
contingent on
performance
q Time Outs - Increase
separation alarm
q If using the agenda to report
behavior, be selective. Begin
with positive, name challenge
and solicit ongoing efforts.
For more details please see:
https://www.cebmmember.ca/co
mmon-practices-to-avoid
Suggestions to help big
emotions come out:
q Organize a Personal Bin with
the student – include items
they enjoy touching, looking at
and doing when they need a
break.
q Emotional Expression Activities
q Provide a journal/sketchbook
to invite expression – they can
choose to share or not
q Building & Creating projects –
explore different
types of
mediums
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Eva de Gosztonyi, psychologist, Centre of Excellence for Behaviour Management
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RESOURCES - CEBM website: www.cebm.ca
Members website: Password: CEBMmembers
Trauma: https://www.cebm.ca/trauma-and-sensitivity
Managing Behaviour without Rewards:
www.cebmmember.ca/common-practices-to-avoid
Frustration and Aggression: https://www.cebmmember.ca/frustrationand-aggression
Disruptive and Alarmed: www.cebmmember.ca/disruptive-andalarmed-behaviour
Anxiety and Alarm Resource page: www.cebmmember.ca/anxietyand-alarm
Attention Problems Resource page: www.cebmmember.ca/attentionproblems
Quiet Corner: www.cebmmember.ca/cocoon-area
Emotion and Play: www.cebm.ca/emotion-and-play
Emotional Release: www.cebm.ca/emotion-and-play
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